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1.0 INTRODUCTION
 TC "INTRODUCTION" \f C \l "1" This handbook is for teachers in adult English for Speakers of Other Languages (ESOL) programs that receive supplemental funding through federal English Literacy and Civics (EL/Civics) Education grants.
ESOL teachers in regular ESOL programs have one main goal:

Increase the students’ abilities to communicate in English for a variety of purposes including employment, education, and life in the United States.
ESOL teachers in programs funded with EL/Civics grants have an additional goal. That goal is to increase students’ knowledge of civics in the United States and includes:
· U.S. History

· U.S. Government

· Civic Engagement

· Citizenship
The U.S. Department of Education, Office of Career and Adult Education (OCTAE) describes EL/Civics programs
 this way:

These [EL/Civics] educational programs emphasize contextual instruction on the rights and responsibilities of citizenship, naturalization procedures, civic participation, and U.S. history and government in order to help adult students acquire the skills and knowledge to become active and informed parents, workers, and community members. (www.ed.gov/programs/elcivics/resources.html, accessed December 19, 2014).
These [curriculum topics and activities] include expanding English language skills through problem-solving activities, understanding local resources and services, citizen instruction, integrated English language and civics tutoring, computer literacy for immigrants, curriculum and professional development (www.ed.gov/programs/elcivics/index.html, accessed December 19, 2014).
The Florida Department of Education, Division of Career and Adult Education EL/Civics grant application, which is made available to local school districts, colleges and community-based organizations, states: 

To effectively participate in the opportunities of this country for civic participation, education and work, students who participate in EL/Civics initiatives must not only master English but be able to navigate governmental, educational and workplace systems, and key institutions such as banking and health care. They can also benefit from learning about community resources, career exploration/planning, and consumer education. 
2.0 EL/CIVICS AND FDOE ADULT ESOL CURRICULUM STANDARDS TC "EL/CIVICS AND FLDOE ADULT ESOL CURRICULUM STANDARDS" \f C \l "1" 
Identifying EL/Civics Benchmarks TC "Identifying EL/Civics Benchmarks" \f C \l "2" 
The Florida adult ESOL standards align with the two goals mentioned above, and prepare students to be active participants in the everyday and civic life of their new country. The four language skill areas of reading, writing, speaking, and listening are addressed at each level. Lists of vocabulary words and grammar structures are presented according to their corresponding EFL. The standards cover the following seven life skills topic areas:

1. Communication
2. Civics, Family and Community Resources
3. Employment
4. Consumer Education
5. Health and Nutrition
6. Transportation and Travel
7. Safety and Security
This is a sample competency from the ESOL standards, with labels to identify the various parts.

	Civics, family and Community Resources 

	FOUNDATIONS
	LOW 
BEGINNING
	HIGH 
BEGINNING
	LOW INTERMEDIATE
	HIGH 
INTERMEDIATE
	ADVANCED

	1  .02.08 Recognize compulsory schooling for children 5-16.
	2. 02  .08 

Identify educational services, facilities, and enrollment procedures for children.

VOCABULARY

day care, pre-K, K-12, private/public
	3.02. 08 Identify means to access educational opportunities for children (special programs, scholarships, extracurricular activities, tutoring, NCLB).
	4.02.08 Identify ways of participating in child’s education.
	5.02.08 
Recognize the role of the parents in a child’s education, including: advocate, “Choose Right” program, request assistance/special services.
	6.02.08 
Write a note
to your child’s teacher

to report an absence, request
 a parent-teacher conference, and/or share a concern.






In the graphic above, the competencies are presented in a matrix format, with six educational functioning levels (EFLs) across the top header: 
Level 1: Foundations 
Level 2: Low Beginning
Level 3: High Beginning 

Level 4: Low Intermediate 

Level 5: High Intermediate 

Level 6: Advanced 

In the graphic above, competency number 6.02.08 states:

“Write a note to your child’s teacher to report an absence, request a parent-teacher conference, and/or share a concern.”
The number 6 identifies the educational functioning level: Advanced.
The number 02 identifies the topic area being studied: Civics, Family, and Community Resources. 
The number 08 identifies which competency is being studied in Level 6: Topic Area 2. 
Each competency has three components: 

· A skill, usually represented by a verb or action. The skill in 6.02.8 would be, “Write a note to your child’s teacher.”
· A concept, usually represented as an idea, a piece of information, or a fact. The concept in 6.02.8 would be “report an absence, request a parent-teacher conference, and or share a concern.”
· A domain, based on Bloom’s Taxonomy of Learning. Blooms taxonomy addresses six domains: Knowledge, Comprehension, Application, Analysis, Synthesis, and Evaluation. The primary domain addressed by 6.02.08 would be “Synthesis.”
In another example, competency number 5.03.13 states: 


“Identify appropriate skills and education necessary to attain short- and long-term career goals.”
The number 5 identifies the educational functioning level: High Intermediate. 
The number 03 identifies the topic area being studied: Employment. 
The number 13 identifies which competency is being studied in Level 5: Topic Area 3. 
· The skill would be “Identify.”
· The concept would be “skills and education necessary to attain short- and long-term career goals.”
· The primary domain addressed by 5.03.13 would be “Knowledge.” 
3.0 PROJECT-BASED ACTIVITIES FOR EL/CIVICS GRANT RECIPIENTS

The EL/Civics grant provides a list of 19 EL/Civics project-based activities. In order to carry out the project-based activities as part of the EL/Civics grant, the ESOL curriculum standards include competencies that align with the grant objectives.
Project-Based Activities TC "Project-Based Activities" \f C \l "2" 
1. Collect and share information in class on child-care services in the community.
2. Collect and share information in class on social service agencies in the community.
3. Collect and share information in class on health-related agencies in the community.
4. Collect and share information in class on emergency services in the community.
5. Identify and map emergency shelters in the community and share the information in class.
6. Collect and share information in class on the cultural groups in the community.
7. Collect and share information in class on how to obtain a Florida Driver’s License or ID.
8. Collect and share information in class on domestic violence services in the community.
9. Collect and share information in class on senior services in the community.
10. Collect and share information in class on recreational resources in the community.
11. Collect and share information in class on volunteer opportunities in the community.
12. Provide evidence of participation as an active volunteer in a community service program.
Involvement in Children’s Education Project-Based Activities TC "Involvement in Children’s Education Project-Based Activities" \f C \l "2" 
13. Prepare a sample note to a teacher about a child’s absence, illness, homework, or the like.
14. Prepare a sample note to a teacher requesting a parent-teacher conference.
15. Provide evidence of participation in a school event: open house, reading night, and so forth.
16. Provide evidence of participation in a parent-teacher conference.
17. Provide evidence of volunteering at a child’s school.
18. Prepare a schedule for reading with child/children at home.
19. Develop a written plan for checking child’s/children’s backpack(s) regularly.
In order to carry out a project-based activity, the teacher can combine several of the ESOL competencies in one project. Some projects can be done individually to allow students to showcase what they can do on their own. Other projects can involve a pair of students or a group of three to four students.
Projects align with the level of the students in the class. For example, competencies selected for a class with Foundations Level students would be different than the competencies selected for a class with High Intermediate Level students. Projects may be done with multi-level groups of students too, using competencies from several topic areas and levels. A project that involves students in learning about their community could address several competencies from different topic areas and levels.

The table below provides a sample selection of three of the EL/Civics grant project activities. Each of the project-based activities is matched to several topic areas and competencies from the ESOL curriculum standards. The language skills covered (Listening, Speaking, Reading, and Writing) are also shown.
	Project-Based Activity
	ESOL Curriculum Standards Topic Areas
	Language Skills

	#1 Collect and share information in class on child-care services in the community.

Levels: 

3 High Beginning

4 Low 
   Intermediate


	Topic Area: 01 Communication

	
	3.01.06  Demonstrate the ability to use telephone services.
	L S R W

	
	4.01.02  Interview others and restate information.
	L S R W

	
	3.01.10  Locate alphabetical and topical information in directories.
	R

	
	4.01.06  Demonstrate ability to communicate successfully by telephone for personal and work-related matters.
	L S R W

	
	4.01.10  Locate a variety of resources in telephone directories (maps, government agencies, coupons).
	R

	
	Topic Area: 02 Civics, Family and Community Resources

	
	3.02.01  Demonstrate the ability to access services provided by local, state and/or federal government agencies.
	L S R W

	
	4.02.01  Describe local government structure.
	S W

	
	4.02.02  Discuss services available in the community for immigrants.
	S

	#11 Collect and share information in class on volunteer activities in the community

Levels: 

5 High
   Intermediate 

6 Advanced
	Topic Area: 01 Communication

	
	5.01.01  Recognize and respond appropriately to verbal and nonverbal language.
	L S 

	
	6.01.02  Use appropriate language for social, academic, and life situations, demonstrating sensitivity to gender, ethnic traditions and cultural bias, including voice volume and proper body language.
	L S R W

	
	6.01.03  Give a short formal presentation using appropriate body language.
	S

	
	Topic Area: 02 Civics, Family, and Community Resources

	
	5.02.02  Read and discuss current events/happenings in the community.
	R S

	
	6.02.02  Analyze current issues that affect you at the local, state, and national level.
	L S R W

	
	Topic Area: 03 Employment 

	
	6.03.02  Compare/contrast qualifications and responsibilities for various types of jobs (in this project, substitute volunteer opportunities) in the local job market.
	L S R W

	
	6.03.06  Write a note to communicate progress on assigned tasks and activities.
	W

	#13 Prepare a sample note to a teacher about a child’s absence, illness, homework, etc.

Level:

1 Foundations
	Topic Area: 01 Communication 

	
	1.01.02  Use simple sentences to identify and introduce self and others.
	L S R W*

	
	1.01.05  Identify days of the week and months of the year using words, abbreviations, and numeric form.
	L S R W

	
	Topic Area: 02 Civics, Family, and Community Resources

	
	1.02.07  Identify family members.
	L S R W

	
	1.02.08  Recognize compulsory schooling for children ages 5 – 16.
	L S R W


L = Listening      S = Speaking      R = Reading      W = Writing
4.0 LESSON-PLANNING TOOLS
The Adult ESOL standards include many civics competencies. This section will give you some lesson-planning tools for use in the classroom. 

4.1 Lesson-Planning Tool #1

Outreach and Technical Assistance Network (OTAN) 
Source: http://www.adultedlessons.org/index.cfm?fuseaction=aboutlp 

The OTAN website requires users to register, but it is free. The lesson-planning tool based on the WIPPEA (Warm-up, Introduction, Presentation, Practice, Evaluation, and Application) model, with an emphasis on backward design, is a guide for teachers in planning effective lessons. This model for lesson planning helps ESOL, ABE, ASE, and other teachers create a smooth instructional flow and scaffold learning in small chunks.
4.2 Lesson-Planning Tool #2

Florida Practitioners’ ESOL and EL/Civics Lesson-Mapping Tool
A group of adult ESOL practitioners has developed a lesson-mapping tool specifically for the FDOE Adult ESOL standards that include the EL/Civics competencies. The lesson map they developed has the following four components:

· A competency from the FDOE ESOL standards at the center of the map.
· Activities that incorporate the four language skills of listening, speaking, reading, and writing.
· Vocabulary words that align with the competency.
· Grammar concepts that align with the level of the competency.
To use the lesson-mapping tool, follow these steps:

1. Select a civics competency from the FDOE ESOL standards that matches the educational functioning 
level of the students and write it in center circle.
2. Create activities for reading, writing, listening, and/or speaking skills that relate to the civics 
competency selected and write them in the four circles that surround the civics competency.

3. Refer to the Comprehensive Adult Student Assessment System (CASAS) competencies and content 
standards. Select those that align with this competency and the activities. Write them in the boxes 
next to the activities.
This basic lesson-mapping tool is designed for teachers who have little time to write out all the steps of a lesson. Projects that take more than two days could incorporate a series of lesson maps that build on each other sequentially.

Two sample lesson-planning maps are provided below. These maps cover two EL/Civics competencies from the FDOE ESOL standards: reporting the need for household repairs to a landlord, and obtaining a driver’s license. These samples are provided as a sketch of how a teacher could create a basic lesson that incorporates practice of the four language skills, vocabulary, and grammar structures. 

A blank lesson-planning map is provided in Appendix B. EL/Civics reproducible masters and instructions on how to complete it are also available.





5.0 INSTRUCTION
In this section, we will explore some teaching strategies that go hand in hand with the practice of civics activities by the community of students as they engage with the wider world. Civics is not only chunks of knowledge to be shared with students but also activities to be practiced with students. 
5.1 Teaching Strategy #1: Active learning
 TC "Active Learning" \f C \l "2" Source: 
Active Learning: 101 Strategies to Teach Any Subject, Mel Silberman
Active learning is a set of strategies that involve students in doing things with the information they are learning as an integral part of the process. It refers to a collection of techniques whereby students discover, process, and apply information. Active learning derives from two basic assumptions: (1) that learning is by nature an active endeavor, and (2) that different people learn in different ways. (Meyers and Jones, 1993)  Active learning strategies use one or more of the four language skills of Speaking, Listening, Writing, and Reading, in addition to the element of Reflecting. Mel Silberman wrote: “In order to learn information well, students should have an opportunity to:
· Hear about the subject.

· See images and illustrations about the subject.

· Ask questions about the subject.
· Discuss it with others.

· Do something about the subject.”
By giving students the opportunity to do each of the above in the EL/Civics classroom, instructors are also building the capacity of students to become engaged in the civic life of their community. English language learners benefit greatly from having many opportunities to listen and hear about a subject. They also benefit from having opportunities to see images and illustrations about a subject. Both auditory and visual input is useful to learners as they go through the process of learning English. 
ACTIVE LEARNING INDICATORS TC "Table 2:  ACTIVE LEARNING INDICATORS" \f C \l "2" 
	In Active Learning, teachers will:
	In Active Learning, students will:

	Provide opportunities for students to identify what they want to learn.
	Discuss what they want to learn and why they want to learn it.

	Work with students to set realistic short-term goals that will help them make progress toward their long-term goals.
	Set realistic short-term and long-term goals.

	Pose problems for students to solve.
	Use their skills to solve problems.

	Plan multisensory activities that teach to a variety of styles, such as role-plays, games, group problem solving, presentations, etc.
	Enjoy classroom activities, have fun while they are learning, look forward to their lessons, and come prepared.

	Connect students’ daily lives to the topic they are learning by using role-plays, authentic materials, etc.
	Identify ways to apply what they are learning in their daily lives.

	Regularly check with students about their satisfaction with learning activities.
	Let their instructors know what activities are and are not helping them learn.


5.2 Teaching Strategy #2: Help students to develop and share informed opinions
Source: Equipped for the Future (EFF) Standard, Advocate and Influence. 
This EFF standard states, “In order to fulfill responsibilities as parents/family members, citizens/community members, and workers, adults must be able to advocate and influence others.”  In order to foster meaningful civic engagement, teachers will find it useful to draw out students' prior knowledge about the topic being studied. When students have a chance to use the language they have already learned regarding the topic, and to express their opinions about it, this builds their capacity to be engaged in the civic life of their community. By creating opportunities for students to share what they know and think, teachers help their students to develop and share informed opinions, which is crucial to EL/Civics education. The EFF website has examples of activities that help students address one of the key activities of EFF standards, “Exercise Rights and Responsibilities.”  

5.3 Teaching Strategy #3: Act and advocate on behalf of yourself and others, taking into account laws, social standards, and cultural traditions
Source: Equipped for the Future (EFF) Standard, Advocate and Influence. 
· Recognize and assume your share of family, civic, and work responsibilities.
· Monitor and keep up to date on federal, state, and local laws and regulations.
· Make sure your own behavior is just and responsible.
· Take personal responsibility to bring about change or resolve problems.
One of the examples given at the EFF website is of a class that addressed the question of whether or not they should advocate for their children’s school to adopt school uniforms. The EFF web page on the topic of “School Uniforms” provides templates for surveys, discussion groups, and worksheets that can be used for other types of issues that may affect students in learning the English language.
5.4 Teaching Strategy #4: Brainstorming to share ideas and collaborate
 TC "Brainstorming to Share Ideas and Collaborate" \f C \l "2" Source: ESL by Design Heide Spruck Wrigley and Jim Powrie, Literacy Works International
Brainstorming is a process for creating a broad list of ideas in response to an initial question or idea. Brainstorming emphasizes broad and creative thinking, inviting all participants' points of view in an effort to ensure that all relevant aspects of an issue or question are considered. Example: If there is a hurricane or another natural disaster, what should everyone do to be safe? It’s usually a good idea to keep brainstorming focused by using lists and graphic organizers so students can see the relationship between various ideas. Brainstorming can be done with the whole class, in pairs or small groups or individually.
Purpose

Brainstorming provides an opportunity for students to use English for a real task – generating ideas or solving a problem. Beginning Level students may discuss their ideas in their native language but report their ideas in English. Intermediate Level students should be able to conduct the discussion largely in English, with some support for specialized vocabulary. In addition, the activity prepares students to use brainstorming as a tool for work and personal planning.

What to Do

1. Introduce a topic, ask questions, and as students answer the questions, write their ideas on the board, either as part of a list or in the form of a graphic organizer. 
2. In multilevel classes, consider Think-Pair-Share and have students write down one or two ideas on a 
sticky note. Ask them to work in small groups and organize their ideas before reporting out. 
3. Keep asking for more ideas and offer some of your own. 
4. Guide the brainstorming by scribing ideas as they come, stopping any comments that evaluate 
ideas and inviting new ideas, and encouraging the group to share their ideas freely. Help generate 
energy and freethinking through encouragement. 
5. Organize the ideas and make the organization explicit by saying something like, “Ah, you said we 
needed emergency supplies, so let me put “water” and “flashlight” under emergency supplies."
6. After a few simple brainstorming sessions on topics that students are familiar with, demonstrate how 
brainstorming works and set some ground rules. 
· All ideas, however simple or creative, are welcome.
· No one will comment on the ideas during the brainstorming.
· If you wish, offer a one-minute "quiet period" before the brainstorming begins, for people to 
reflect upon or start lists of ideas on their own.
· Explain what will be done with the ideas from the brainstorming sessions.
7. Ask for clarification of any ideas that are not clear to you or others.
Tips to Keep in Mind
Brainstorming relies on people thinking and sharing freely. Remind them of this as you enter the activity and reinforce initial ideas and creative ideas to help everyone participate freely and fully.

· Be ready to stop the first effort at judging a suggested idea. Remind the group that brainstorming accepts all ideas without criticism or evaluation. 
· Especially in groups where some individuals may be more reflective thinkers, give people a minute to start jotting down some thoughts of their own before starting the group brainstorming session. This will help those individuals get started with the whole group. 
· Scribing technique: Use two different colored markers, alternating them with each idea. Make your letters 1.5 inches high or more so all can see and work off the list of ideas.
· With an active group, use two scribes so the writing does not slow down the generation of ideas.
· In cases where the ideas on the list should be prioritized, use “sticky-dot” voting. Give each participant one to three sticky dots and ask them to put the dots next to the ideas they think are most important, or best answer the original question. Identify those ideas that get the most votes and eliminate those ideas that have the fewest votes. This is not a mechanistic process. Leave room for discussion if someone feels strongly about an idea.

5.5 Teaching Strategy #5: Role-plays
Source: ESL by Design Heide Spruck Wrigley and Jim Powrie, Literacy Works International

Students work in pairs or small groups to act out a situation. Each student has a role. Students may work from situation cards or they may create their own situations. Role-plays may be used in conjunction with other strategies and activities such as Working with Scenarios and Reader’s Theatre. Role-plays can be simple:  You lost your wallet on the bus and need to talk to someone in Lost and Found. Role-plays may be more complex:  You are a supervisor and need to tell an employee, who is always late, that she needs to shape up. She has sick children at home and needs the money.
Purpose

Role-plays are meant to build communication skills and encourage spontaneous speech. Role-plays help students think on their toes because they need to generate language in response to what they hear, and they can’t simply recite a memorized dialogue. By putting themselves in realistic situations, students learn to think about what they might say and gain practice using real-life English.

What to Do

1.
Prepare students by practicing some basic dialogs that reflect common situations.

2.
Select a situation and create a new dialog together with the students.

3.
Use dramatization, chalk talk, or puppets to illustrate or involve a more advanced student as your foil.

4.
Write the dialog on the board and have students practice in pairs or small groups.

5.
Pick other situations and discuss them with the class to make sure everyone understands the situation. Pair students up and ask them to practice two or three situations.

6.
Circulate and observe but do not intervene. Then ask a few of the students to demonstrate their role- plays.

Keep in Mind 

· Beginning level ESL students may need a great deal of language input before they can perform a role-play. Allow your role-plays to emerge from the themes the students are studying (at the doctor’s office, applying for a job, reporting an accident) and have students generate possible language they might use in a particular situation. 
· Consider using role-play cards to assign roles to students. Allow students to practice the situations in pairs or groups, but then mix up partners so that responses can’t be memorized.

· Encourage students to use whatever communication skills they can muster, including telegraphic speech (I no can come to work), gestures and props. Don’t correct students while they are talking but keep notes and later on review the language students need to get a point across.
5.6 Teaching Strategy #6: Problem-based learning
 TC "Problem-Based Learning" \f C \l "2" Source: Center for Adult English Language Acquisition (CAELA)
Link: CAELA Brief on Problem-Based Learning 2007
The goal of problem-based learning is to help students develop their problem-solving skills and their language and literacy skills. This teaching strategy includes the following steps:

· Pre-teach.
· Introduce the problem and the language needed to work on it.
· Group students and provide resources.
· Observe and support.
· Follow up and assess progress.
Problem-Based Learning Step 1: Pre-teach
The teacher’s first responsibility is to teach students about the rationale for and structure of a problem-based approach to language learning. For students who are accustomed to more traditional, teacher-centered classrooms, it is critical that they know they will be given direct, follow-up instruction, but that during the problem solving phase the teacher’s role is to observe and support. Students also need to understand that their goal is to work together to solve a problem, but for the activity to benefit their language learning they must use only English in their groups.

Problem-Based Learning Step 2: Introduce the problem and the language needed to work on it

To maximize language-learning outcomes, ESOL teachers need to prepare adult students for the language demands of the problem-solving activity. Activities to prepare students vary according to their proficiency levels. These may include pre-reading or pre-writing exercises, discussions to link the problem with the students’ knowledge and experiences, or pre-teaching vocabulary and structures that will be useful in finding solutions to the problem.
For teachers, selecting problems for students to work on may be the most difficult part of problem-based learning. Ideally, problems should be related to the students’ lives to increase interest and motivation, and require students to make decisions and judgments. The problem they work on should be an actual problem, not just an information-gathering task. Finally, the problem should include questions that are open-ended and likely to generate diverse opinions. 
Problem-Based Learning Step 3: Group students and provide resources

Teachers should group students carefully to increase their language-learning opportunities in a problem-based activity. In a multilevel class, problem-based learning provides an opportunity to have students of different proficiency levels work together. If possible, teachers should group students from different language backgrounds together to guarantee that students communicate in English. Teachers should make available a variety of resources to help students work on the given problem. 
Classified ads on the Internet and in local newspapers can be searched for housing possibilities. Bus schedules and maps can usually be obtained from transportation agencies or tourist information centers, and local government offices and public libraries are good sources for information about local services and facilities. When providing students with resources, teachers should make sure the students understand how to use them and how these resources may help in finding a solution to the problem.

Problem-Based Learning Step 4: Observe and Support

While the students are working in their groups (gathering information, discussing it, considering and choosing the best solution for the problem) the teacher’s role is to observe and support. Specifically, teachers should take notes on the language used, language problems encountered, and each student’s participation in the activity.

Problem-Based Learning Step 5: Follow up and assess progress

Teachers need to provide language-appropriate opportunities for students to share the results of their work, and follow-up language activities that build on that work. Depending on the proficiency levels of the students, sharing their results could include oral presentations or debates (with intermediate or advanced students), completing simple questionnaires about the process (with intermediate or high beginners), or creating posters that graphically display the steps taken in finding a solution to a problem (with beginners). Follow-up activities should be based on the teacher’s observations and notes taken during the problem-solving process. While students are working to solve the problem, teachers should try to observe whether students are experiencing difficulties with particular grammar points, pronunciation, vocabulary, reading strategies (e.g., skimming for information), or pragmatic structures (e.g., telephone greetings, requesting information, thanking). These difficulties should provide the starting points for supplemental, focused instruction and support. Finally, assessment should be carried out by focusing on two primary areas: Teachers can assess students on the basis of their participation in the activity, and the activity itself can be assessed for effectiveness.
Student and Teacher Roles in Problem-Based Learning 

Source: Center for Adult English Language Acquisition (CAELA)
Link: CAELA Brief on Problem Based Learning 2007 




5.7 Teaching Strategy #7: Scenarios for problem solving
 TC "Scenarios for Problem Solving" \f C \l "2" Source: ESL by Design Heide Spruck Wrigley and Jim Powrie, Literacy Works International
Teachers can use scenarios by having students work in small groups to analyze a problem and discuss possible solutions. Students may work from written scenarios, or situation cards, or they may create their own situations. Scenarios used in the classroom often use a problem related to a topic that is in the news.
Purpose

Scenarios are an excellent way to build problem-solving skills and enhance literacy and communication skills. As students read a scenario, they are engaged in texts that require thinking. Students learn to use their thinking skills to analyze the situation, identify the problem, brainstorm ideas, and consider the consequences for each idea. By putting themselves in real situations, students learn to practice what they might say and do, and gain confidence in their own ability to deal with a situation and use English. Scenarios allow teachers to gain insights into what students are thinking about and how they interpret particular situations. 
What to Do

Select several scenarios, create your own, or work with the students to describe a problematic situation in which they have found themselves. Choose one scenario to discuss with the entire group, modeling the steps you want students to take as they discuss the scenario in a group or in pairs. 
Students or the teacher should:
1.
Read the scenario and clarify key vocabulary.

2.
Identify the problem and clearly state it or write it down.

3.
Brainstorm possible solutions without getting bogged down in what may or may not work.

4.
Select reasonable solutions and lay out the consequences for each. 
5.
Decide as a group on one solution that might work and, if appropriate, also identify minority opinions 

if the group cannot agree.
6.
Report the solution along with a rationale to the rest of the group.

The teacher then debriefs with the students, summarizing the problem and highlighting the solutions that were offered along with the reasoning behind each solution. The teacher links the discussion back to similar topics that have been studied and discussed in class and makes connections to students' lives. 
Keep in Mind

· Make sure students are comfortable working in small groups or in pairs so that the activity does not fall flat. 

· Select situations that are likely to engage your students. For beginners, use problems that you have heard them discuss or that are part of their every day life. For more advanced students, connect the scenario to a topic that students have read about or that has been in the news.

· Introduce the scenario orally to make sure students are with you. Clarify vocabulary and allow students to work in pairs or small groups with the content of the scenario to ensure comprehension (e.g., question generating and answering, filling out an Event Map, true/false questions, and so forth).
· Make sure scenarios allow for a variety of opinions even if discussions might get contentious.
· Walk around to keep students on track and clarify the problem; some students get off track quite easily. 
· Avoid identifying one right solution since the point of the lesson is to help students think things through on their own. As students work through different solutions, the role of the teacher may also include pointing out what consequences might follow from the various solutions that students propose. 
· If there is an important point you want students to take away (and they are not getting it on their own), highlight that point at the end of the lesson if there seems to be a common understanding among the students. If not, plan a follow-up lesson that reinforces the concepts you want to stress.

6.0 FLORIDA RESOURCES  TC "RESOURCES FROM FLORIDA ADULT ESOL PROGRAMS" \f C \l "1" 
6.1 Florida Resource #1: Florida Literacy Coalition" \f C \l "2" Florida Literacy Coalition
  Project-Based Classroom Activities 
The chart below shows the relationship between broad areas of responsibility of community members and citizens and the types of civics activities students may become involved in. 
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	Citizen and Community Member Role Map*

Effective citizens and community members take informed action to make a positive difference in their lives, communities, and world.

	Broad Areas of Responsibility
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	Become and Stay Informed
Citizens and community members find and use information to identify and solve problems and contribute to the community.
	Form and Express Opinions and Ideas
Citizens and community members develop a personal voice and use it individually and as a group.
	Work Together
Citizens and community members interact with other people to get things done toward a common purpose.
	Take Action to Strengthen Communities
Citizens and community members exercise their rights and responsibilities as individuals and as members of groups to improve the world around them.

	Key Activities

	· Identify, monitor, and anticipate problems, community needs, strengths, and resources for yourself and others.
· Recognize and understand human, legal, and civic rights and responsibilities for yourself and others.
· Figure out how the system that affects an issue works.
· Identify how to have an impact and recognize that individuals can make a difference.
· Find, interpret, analyze, and use diverse sources of information, including personal experience.
	· Strengthen and express a sense of self that reflects personal history, values, beliefs, and roles in the larger community.
· Learn from others' experiences and ideas.
· Communicate so that others understand.
· Reflect on and reevaluate your own opinions and ideas.

	· Get involved in the community and get others involved.
· Respect others and work to eliminate discrimination and prejudice.
· Define common values, visions, and goals.
· Manage and resolve conflict.
· Participate in group processes and decision making.

	· Help yourself and others.
· Educate others.
· Influence decision makers and hold them accountable.
· Provide leadership within the community.


	 *Source: Equipped for the Future  -  Citizen/Community Member Role Map


The Florida Literacy Coalition compiled a set of Project-Based Classroom Activities from twelve community projects that were carried out by adult ESOL programs in Florida in 2002-2003. This resource has lesson plans, templates, worksheets, and tips from the teachers who carried out the projects with their students. 
These project-based activities align closely with EL/Civics grant objectives. The activities have a collaborative approach to teaching in which learners are placed in situations where they must use authentic language to accomplish the project. The projects have an impact outside of the classroom, and students feel they are part of an effort that makes a difference for others. 
· Recycling: A Resource Booklet
· Visiting a Recycling Facility
· Charitable Garage Sale
· Hurricane Preparedness & Lightning Safety
· Conducting Interviews with Inspiring Community Role Models
· Sharing What We’ve Learned from Community Role Models
· Understanding and Building Self-Esteem
· A Week of Healthful Eating
· Restaurant Procedures: Solutions to Problems
· Map your Classroom as a Town: Giving and Following Directions
· My School in Action
· USA in My Pocket
6.2 Florida Resource #2: Florida Institute for Professional Development of Adult Educators (Florida IPDAE)
This FDOE sponsored website is a one-stop shop with all types of adult education resources. The e-library section provides links to information on Adult ESOL and EL/Civics topics for administrators, instructors, and volunteers. In addition to the e-library section, EL/Civics resources, updates, and announcements can be found in other areas of the site.

6.3 Florida Resource #3: Miami-Dade County Public Schools (MDCPS) Adult ESOL Program  TC "Miami-Dade County Public Schools (MDCPS) Adult ESOL" \f C \l "2" 
 The MDCPS adult ESOL program provides a toolkit to ESOL teachers entitled “Civics Project-Based Practitioner’s Toolkit: Infusing Civics in the Adult English Language Learner Classes.” This comprehensive toolkit has many templates, forms, and worksheets for teachers to use in the classroom. The toolkit covers three main areas: Parenting, Work, and Government. All materials are correlated to the FDOE Adult ESOL standards. Send requests for information to: adultesolprogram@dadeschools.net. 
6.4 Florida Resource #4: Pinellas County School District (PCSD)  TC "Pinellas County School District (PCSD)" \f C \l "2" 
The PCSD Adult ESOL Program Website has EL/Civics learning materials that focus on community and civics information for newcomers to the county. It is written at a Low Beginning ESOL level as much as possible, and covers the following topics:  
· Pinellas County 

· 911 - How to Get Help in an Emergency 

· Lifelong Learning 

· Hurricanes 

· Recycling 

· Community Resources 

· The Police 

· Home Safety 

· Human Trafficking 

· Domestic Violence  

All of the above Pinellas County ESOL lessons can be used in EL/Civics programs statewide. Each lesson contains short video-based lessons, print-based lessons, and computer-based quizzes. The lessons are aligned with the FDOE Adult ESOL standards. 
6.5 Florida Resource #5: Seminole State College (SSC) Adult ESOL  TC "Seminole State College (SSC) Adult ESOL" \f C \l "2"  
The SSC Adult ESOL Program Website has a comprehensive set of EL/Civics lesson plans and community project-based activities based on the State Adult ESOL standards. 
SSC Secondary Core Measure Activities for Community Involvement
The purpose of the community involvement lesson plans is to provide structured activities that encourage students to use English outside of the classroom and involve them in the community. 
· Secondary Core Benchmarks  

· Template for Lesson Plan 

· Student Completion Report  

· Lesson Plans 

· Web Resources 
SSC Total Immersion of English Study Strategies (TIES)
The purpose of TIES is to help students learn English language skills for themselves outside the classroom. Situations include the navigation of governmental, educational, workplace, financial and healthcare systems. The project has lesson plans, authentic materials, and designated literacy resources in the surrounding environment and the classroom.
SSC Training for Enhanced Language Learning Skills (TELLS)  
This project is designed to help ESOL students become one of their own "best teachers" and to ensure their success inside and outside the classroom. Students engage in learning outside of the classroom to enhance their language independence, and are held accountable for results. The TELLS project has lesson plans and handouts. The purpose of these lessons is to provide a structured activity for students to use English outside the classroom and become involved in the community. TELLS participants receive training focused on Family Literacy, which consist of Interactive Literacy Activities for Parents and Children and Parent Literacy Training for Economic Self-sufficiency.

SSC Support Materials 
· Student Completion Report 

· Lesson Plan Templates
· Template 1: Community Involvement 
· Template 2: Parent Involvement 

Web Resources to Learn English
· Family and Parenting 
· Reading
· Grammar 
7.0 NATIONAL RESOURCES TC "NATIONAL RESOURCE CENTERS" \f C \l "1" 
7.1 National Resource #1: Center for Applied Linguistics ( TC "Center for Applied Linguistics (" \f C \l "2" CAL) 
A research and professional development center that supports ESOL programs that serve children and adults in local adult education programs and volunteer agencies. CAL houses the Cultural Orientation Resource Center (COR), which provides information on cultural orientation programs and resources related to the resettlement of refugees. CAL also houses the Center for Adult English Language Acquisition (CAELA) to focus on helping teachers work with English Language Learners. CAELA has the following publications on EL/Civics topics on its website:

· English Literacy and Civics Education
· Practitioner Toolkit: Working with Adult English Language Learners
 
7.2 National Resource #2: LiteracyWork International" \f C \l "2" LiteracyWork International

Focuses on real-world, evidence-based solutions for English language instructors and their students. It is a literacy-focused research and development company, and provides professional development on EL/Civics topics. The website has a section titled ESL by Design with many resources for EL/Civics instruction. Several of the teaching strategies are noted in that section of this handbook. 
7.3 National Resource #3: World Education" \f C \l "2" World Education

World Education supports the New England Literacy Resource Center (NELRC), which provides materials, resources, and professional development to adult literacy programs based in New England. NELRC also has resources that align with EL/Civics instruction:
· The Change Agent This biannual publication is written by and for adult education students and teachers on civic participation and social topics.
· Through the Lens of Social Justice: Using the Change Agent in Adult Education
· Civic Participation and Community Action Sourcebook
8.0 U.S. GOVERNMENT RESOURCES TC "U.S. GOVERNMENT AGENCIES" \f C \l "1" 
8.1 U.S. Government Resource #1: U.S. Department of Education, Office of Vocational and Adult Education" \f C \l "2" Office of Career Technical and Adult Education
 (OCTAE)
OCTAE provides grants to states to fund local EL/Civics projects. OCTAE establishes the policies and guidelines for states in disbursing EL/Civics grants to local agencies, and provides technical assistance to states in implementing the project.

The OCTAE website on EL/Civics has several links to resources for teachers and administrators. OCTAE supported the development of an online professional-development course, EL/Civics Online, for instructors who wish to incorporate EL/Civics topics into their ESOL lessons. The course was developed by the State of Illinois Adult Learning Resource Center and the Center for Applied Linguistics. New modules are added regularly, and information is updated as changes occur in policy or in current events. The course is free of charge.

8.2 U.S. Government Resource #2: U.S. Bureau of Citizenship and Immigration Services (USCIS) TC "U.S. Bureau of Citizenship and Immigration Services (USCIS)" \f C \l "2" 
USCIS provides a free Guide to Naturalization, which provides information for people interested in becoming a U.S. citizen. USCIS publishes Welcome to the United States: A Guide for New Immigrants, with information for new immigrants.
APPENDIX A: web-based resources for EL/Civics instructors and Students TC "Table 3: web-based resources for EL/Civics instructors and Students" \f C \l "2" 
	Community 

	Civic Participation and Citizenship Special Collection
http://www.nelrc.org/cpcc/index.htm 
Web-based resources reviewed and compiled by World Education and the New England Literacy Resource Center.

	Citizenship

	The Florida Department of Education Citizenship Course
The official FDOE Citizenship Course curriculum. Prepares students for the U.S. Citizenship Interview and Exam. 

All FDOE curricula can be found on the Adult Education webpage of the FDOE website. 

	Official U.S. Government Citizenship Exam Website
http://www.uscis.gov/citizenshiptest
A link to the official website of the U.S. Citizenship Exam, with a free practice self-test and downloads of free study materials.

	U.S. Government Citizenship Teacher Resources Website

http://www.uscis.gov/portal/site/uscis/citizenship 

A link provided by the U.S. Citizenship office.

	City University of New York (CUNY) website for Citizenship Exam Preparation Course

http://www.cuny.edu/about/resources/citizenship.html 

This website provides a comprehensive, easy-to-use teacher manual and student resources to prepare for the U.S. Citizenship Interview and Exam.

	Citizenship Lessons
http://aenet.esuhsd.org/Citizenship_lessons/beginning_level.html 
Lessons and worksheets from a program in San Jose, California, to prepare for the U.S. Citizenship Interview and Exam.

	Institute of Rhode Island - Online Citizenship Website
http://www.brown.edu/Departments/Swearer_Center/Literacy_Resources/baha/
Lessons and worksheets from a program in Rhode Island to prepare for the U.S. Citizenship Interview and Exam.

	U.S. Constitution Online
http://www.usconstitution.net/consttop_citi.html
A website focusing on the U.S. Constitution.

	History

	Facing History and Ourselves
http://www.facinghistory.org
Explores the links between events of our current times and historical events.

	History Lessons for Students to Prepare for the U.S. Citizenship Exam
http://www.history.com/content/citizen_quiz
A website focusing on preparing for the history part of the U.S. Citizenship exam.


	General

	EL/CIVICS Lessons for Students

http://www.tinkerbellchime.com/
Free EL/CIVICS activities on employment and community.

	English Language Civics 

http://www.elcivics.com/
Free EL/CIVICS activities based on the constitution, history, geography, and culture.

	The Change Agent

http://www.nelrc.org/changeagent/
A biannual publication by and for adult education students on civic participation on social issues.

	The New Americans

http://www.pbs.org/independentlens/newamericans/newamericans.html  

A series of television shows that present a diverse group of immigrants and refugees as they leave their home and families behind and learn what it means to be new Americans in the 21st century. There is a link for educators that has short excerpts of videos, lesson plans, tests, and worksheets. All materials are free.

	Resource for Students

http://www.unitingresources.org/ 

What Every Immigrant Needs to Know is a resource that addresses key components of EL/Civics education. This comprehensive guide and the accompanying interactive activities help teachers bring practical legal and cultural information to their ESOL students in respectful ways. See a sample and more information at their website.

	PROFESSIONAL DEVELOPMENT

	EL/Civics Online for Instructors

http://www.elcivicsonline.org/
EL/Civics Online is a free online course for ESL instructors and volunteers. It covers four parts of EL/Civics: English Language, History, Civic Engagement, and Citizenship. 

	Promising Practices in EL/CIVICS
http://www.nelrc.org/cpcc/cepg/index.htm
Descriptions of EL/Civics projects carried out by adult education programs in Massachusetts.

	Expanding ESL, Civics, and Citizenship Education in Your Community - A Start-Up Guide 
A guide from the U.S. Office of Citizenship on setting up an EL/Civics program. 

	EL/Civics Education - Center for Adult English Language Acquisition (CAELA)

http://www.cal.org/caela/esl_resources/briefs/elcivics.html
A research article for ESOL practitioners who focus on civics education for adult English language learners.

	EL/Civics Resources for Instructors 

California Outreach and Technical Assistance Network for Adult Education website (OTAN)

OTAN is funded by the State of California Adult Education Office. It has links to lesson plans and activities.



APPENDIX B: LESSON-MAPPING TOOL
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Topic Area of the Standards





The second number identifies the topic area being studied.








The third number identifies the competency being studied. Each competency consists of a skill, a concept, and the cognitive demand level expected of students.





Skill





The first number identifies the Educational Functioning Level (EFL) of the student.





Concept





The cognitive demand level of this competency is 


ADVANCED.





SAMPLE LESSON MAP #1


Consumer Education











    CASAS Content Standard Writing:


(In development)

















CASAS Competency 0.1.7 Give instructions,


including polite 


requests.

















CASAS Content Standard Speaking:


(In development)














CASAS Competency 1.4.7 Communicate maintenance needs to a landlord.





CASAS Content Standard Listening 


1.3 Differentiate between sounds: sh and ch.














CASAS Competency 2.1.7 Take, interpret, and leave telephone messages.

















CASAS Competency 0.1.2 Understand language for informational purposes.

















CASAS Content Standard Reading 


6.2: Scan simple text to find specific information.

















3.04.05 


“Simulate a procedure to report the need for household repairs.”








Mr. Bush, My shower door doesn’t shut like it should. Could you please change it for me?


Thank you, 


Rachel Cash 9-B




















“Hello, Mr. Bush. This is Rachel Cash in 9-B. I can’t shut my shower door since last week. I would be glad if you could change it for me. Goodbye.”




















IF YOU HAVE PROBLEMS WITH YOUR APARTMENT,


CALL THE MANAGER:


Chuck BUsh


(919) 191-9191




















“Hello, Ms. Cash. This is Chuck Bush, the manager. Thanks for your call. Sorry to hear about your shower door. I will change it tomorrow, March 11.” MMarch1111.”Goodbye.”




















NOUNS: apartment, call, door, March, problem, manager, shower, tomorrow 


VERBS:  call, change, shut, can, could, will, would, should


GREETINGS: Hello, Goodbye


COURTESY WORDS: Please, Sorry, Thank you


TITLES: Mr., Ms.





Vocabulary





Reading





Writing





Speaking





Civics Competency





Listening 











Grammar: From FDOE Adult ESOL Standards Grammar Anchors for Level 3 - High Beginning


Practice modals, can, could, will, would, should.


Practice “if X, then Y.”


Practice “since + time.”


Practice “like = as.”





ESOL Standards Topic: 


Civics, Family, and Community Resources











CASAS Content Standard Writing


[In development]

















CASAS Competencies 


0.2.2 Complete a personal information form.


2.4.6 Interpret a postal money order form.


5.4.5 Interpret permit 


        and license 


         requirements.

















CASAS Content Standard Speaking:


[In development]














CASAS Competencies


2.1.8 Use a telephone or similar device to make and receive 


          calls and for 


                 other 


                  functions.





CASAS Competencies


2.5.2 Access governmental social services. 


(www.flhsmv.gov)

















CASAS Content 


Standard Listening 


L1.1 Recognize and distinguish between the various sounds of English: final “s”, “z”.


L5.10 Comprehend detailed non-face-to-face communication in a wide range of contexts.

















CASAS Competency 


1.2.6 Identify places to purchase goods and


services, including the Internet. (www.flhsmv.gov)


1.9.2 Identify driving regulations and procedures


to obtain a driver's license.














CASAS Content Standard Reading


R2.12 Interpret specialized vocabulary in context (e.g., consumer,


work, field of interest).











3.02.01


Demonstrate the ability to access services provided by local, state, and/or federal government agencies.





Have students fill out a sample money order and a sample license renewal form.




















“Hello. I need to get a driver’s license. Can you please tell me the fee and what I have to do?  I am a citizen of another country, but I have Legal Permanent Resident status from immigration.”





You need to get a Florida license within 30 days of becoming a resident. You are considered a resident if you reside in Florida for more than six consecutive months. 


(From www.flhsmv.gov)

















The fee to obtain a Class E driver’s license is 48 dollars. Persons who are not U.S. citizens must appear in person with identification and immigration papers.








ADJECTIVES: consecutive


NOUNS:  address, citizen, cost, dot, Driver’s License, envelope, number


VERBS:  address, cost, may, must, renew, cost, reside


COURTESY WORDS: please, thank you


PHRASES: in person, You are considered


ACRONYMS: DMV, U.S.





Vocabulary





Reading





Writing





Speaking





Civics Competency





Listening 





Grammar: From FDOE Adult ESOL Standards Grammar Anchors for Level 3 - High Beginning


Practice “have to + verb,” “need to + verb,” “must.”


Practice sequence words:  after that, finally, first, last, next, second, then.





Students





Teacher





Step 1: Pre-teach


Make sure students understand the goals of the problem for language learning.


Emphasize the importance of using English to accomplish goals.





Step 5: Follow-Up and Evaluate


Provide students an opportunity to present and share the results of their work.


Evaluate students’ participation and presentation based on a performance rubric. 





Step 4: Observe and Support


Observe students and provide support as needed, but do not attempt to direct their efforts or control their activity.


Take notes and provide feedback on student participation and on language used during assignment.


Monitor progress to ensure a timely completion.





Step 3: Group Students, Provide Resources


Make sure students understand what is expected of them.


Emphasize that there is no single way of gathering information for the project.


Give students access to resources such as the Internet, books, magazines, newspapers, television, videos, etc.


Make sure students know how to use available resources.


Group students (preferably in groups with different learning styles and proficiency levels).




















Explore





Step 2: Introduce Topic and Vocabulary


Introduce students to topic using pictures, videos, and texts.


Brainstorm project ideas.


Introduce vocabulary related to the topic.


Ask students about prior knowledge of the topic.


Provide pre-reading exercises about the topic.








Generate


Final Report and Share





Research





Select Topic





    CASAS Content Standard Writing:


(In development)

















CASAS Competency 

















CASAS Content Standard Speaking:


(In development)














CASAS Competency





CASAS Content Standard Listening 














CASAS Competency 

















CASAS Competency 

















CASAS Content Standard Reading


































































































Vocabulary





Reading





Writing





Speaking





Civics Competency





Listening 








ESOL Standards Topic: 














Grammar: From FDOE Adult ESOL Standards Grammar Anchors 









