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COMES NOW, THE SCHOOL BOARD OF BROWARD COUNTY, FLORIDA, by and
through its undersigned attorneys, and pursuant to Section 1002.33(6)(¢c)1, Florida Statutes, and
Section 6A-6.0781, F.A.C., respectfully files this its response to the appeal filed by the
Applicant/Appellant, Dorothy Davis concerning the charter school application for The
Leadership Academy for Academic and Personal Achievement (“Charter School™), and would
state as follows: |

I IDENTIFICATION OF PARTIES

The charter school application for The Leadership Academy for Academic and Personal
Achievement was submitted by Dorothy Davis (“Applicant” or “Appellant”™), P.O. Box 55-1667
[sic]. The Sponsor below was The School Board of Broward County, Florida (“SBBC”), 600
Southeast Third Avenue, Fort Lauderdale, Florida 33301.

ii. STATEMENT OF FACTS AND PROCEDURAL MATTERS

SBRC’s Offices were closed on August 1, 2014 due to summer hours and a four-day
workweek. Notice of the revised charter application submission date of August 4, 2014 was
provided in the Letter of Intent Template and in the Charter Application Submission Instructions

found on the www.browardschools.com website (Exhibit 1). On August 4, 2014, the Applicant

submitted its proposed Grades 6-9 charter school application to SBBC.

SBBC currently sponsors 99 charter schools operating in Broward County, Florida and
has approved applications for an additional 13 charter schools to open in the 2015-2016 school
year and another 18 approved charter school applicants have deferred their opening until the
2015-2016 school year.

The Applicant declined a request to extend SBBC’s the 60-day charter application
approval timeline under Section 1002.33(6)(b)3a, Florida Statutes. Within the 60 days of

submission of its application, the Applicant was notified via email on September 30, 2014
* |
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(Exhibit 2) that SBBC would consider a recommendation for the application’s denial during its
Regular School Board Meeting on October 7, 2014, The Applicant was not materially prejudiced
by SBBC's denial of the application two business days after the 60-day period.

The application was reviewed by the Superintendent’s Charter School Review Commitiee
(“Committee”), which is comprised of personnel from pertinent district depariments including,
without limitation, Instruction and Intervention, Exceptional Student Education, English for
Speakers of Other Languages, Facilities, Budget, Risk Management and Charter Schools
Management/Support Departments. Fach of these Committee Members noted any strengths
and/or areas of concern within the application and indicated whether those portions of the charter
school application falling within the reviewer’s area(s) of expertise met the application standard,
partially met the application standard or did not meet the application standard.

The Committee found numerous deficiencies within the charter school application and
recommended its denial. These deficiencies were specified in the Executive Summary to SBBC’s
Agenda Item L-4 at its October 7, 2014 Regular School Board Meeting (Exhibit 3). The
Applicant was notified via Exhibit 2 that it could address the recommended denial at SBBC’s
Regular School Board Meeting on October 7, 2014. No representative for the Applicant chose to
speak at that meeting and SBBC voted to deny the application.

SBRC issued a letter of denial on October 8, 2014 (Exhibit 4) via electronic and certified
mail and Applicant received the letter of denial via certified mail on October 11, 2014, The letter
of denial was accompanied by a copy of the Agenda Request Form and Executive Summary from
SBBC’s meeting which identified the application’s numerous deficiencies and the grounds for
denial. The letter of denial encouraged the Applicants to remedy the application’s identified
substantive deficiencies and resubmit an application for the 2015 application review cycle. The

original letter of denial contained a serivener’s error when specifying the date of the meeting at
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which SBBC denied the application and a corrected letter of denial (Exhibit 5) revising that
meeting date was sent via electronic and certified mail on October 29, 2014 and received by ﬁm
Applicant on October 31, 2014,

The Applicant filed its notice of appeal of Denial of Charter School Application and
Appellant’s Brief with the Florida Board of Education and a copy of same was received by
SBBC on October 30, 2014 and SBBC timely filed this response.

115,  SBBC’s Denisal of Application - Timing

SBBC voted to deny the Application on the 64™ day (October 7, 2014) following its
submittal (August 4, 2014) by the Applicant. SBBC’s delay of two business days in acting upon
the application caused no material prejudice to the Applicant and enabled the sponsor to aci upon
the application during a regularly scheduled and noticed public meeting. Despite Applicant’s
suggestion to the contrary, Section 1002.33(6)(h)3a, Florida Statutes, does not provide for the
default approval of an application upon the passage of 60 days after its submitial. SBBC’s delay
in acting upon the application was de minimus in duration, did not prejudice the Applicant and is
not a basis for approval of the deficient application.

iv. SBRC’s Denial of Application — Good Cause

SBRC identified numerous deficiencies within the Application that constituted good
cause for its denial under Section 1002.33(6)(b)3a, Florida Statutes. Those deficiencies were
identified in detail in the letter of denial and its attachments. In order to avoid unnecessary
repetition, SBBC will collectively address the deficiencies concerning the proposed general
education curriculum and will separately address the deficiencies in the proposed ESE program,
the proposed ESOL program. the proposed School’s business operations, and for the School’s

timeline and contingency plan.



A. Deficiencies in the Proposed General Education Curriculum

The application failed to provide evidence (1) of a state-approved, research-based reading
program; (2) of a reading curriculum that is consistent with effective teaching strategies that are
grounded in scientifically-based reading research; (3) of a detailed curriculum plan that ilustrates
how students will be provided services to attain the Florida Standards; and {4) of how students
with deficient in decoding and text reading efficiency will be served, how much time will be
devoted to intensive reading instruction, how curriculum materials will be used, when they will
be used, and with which students at each grade level in intensive reading courses. In addition,
the application failed te identify a detailed curriculum plan that clearly describes the reading
curriculum and differentiated strategies for students reading at, above or below grade level.

Section 1002.33(7)(a)2a, Florida Statutes, states as follows:

The charter shall ensure that reading is a primary focus of the curriculum
and that resources are provided to identify and provide specialized instruct-
tion for students who are reading below grade level. The curriculum and
instructional strategies for reading must be consistent with the Sunshine
State Standards and grounded in scientifically-based reading research.

In addition, Siate Board Rule 6A-6.054, F.A.C., requires that FCAT Level 1 and 2
students with deficits in decoding & text reading efficiency must be placed in reading
intervention instruction and may not be served through content area reading intervention (CAR-
PD/NGCAR-PD).

The Applicant cited several pages intending to identify their identification of an effective,
research-based educational program. However, those application excerpts fail to sufficiently
describe or identify what the school intends to use for an appropriate educational program design.

Page 2 of the application states that:

... the school will utilize the District grade-level/content-area scope and

sequence maps and pacing guides, the district Student Progression Flan
(SPP), the State Comprehensive Research-Based Reading Plan (CRRP),
! |
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and the district approved reading plan to instruct students school-wide
and prepare students to achieve the Florida Standards and Next Genera-
tion Sunshine State (NGSSS)-Common Core Standards (CCSS).

The above statement is overbroad and ambiguous and fails to clearly state that the school
will implement with fidelity the District’s K-12 Comprehensive Research-Based Reading Plan.
Simply stating that the State CRRP will be utilized fails to clearly describe the proposed
educational design and the implementation plan and creates a means to make modifications that
may not be state-approved. In addition, charter schools are not authorized to use most District-
created curriculum materials such as pacing guides or scope and sequence maps.

The application stated at Page 6 that “[tlhe Reading curriculum will be based on the
successful implementation of the District’s Comprehensive Research Reading Program (CRRP)
used by the Sponsor.” This statement implies that the reading curriculum will not necessarily
follow the District’s K-12 Comprehensive Research-Based Reading Plan but could possibly
resemble the plan in some areas. The application used a variety of plans including State
Comprehensive Research-Based Reading Plan (CRRP), district approved reading plan, District’s
Comprehensive Research Reading Program (CRRP) to label its reading plan. The Applicant’s
failure to specify the plan to be implemented demonstrates a lack of understanding of the
District’s K-12 Comprehensive Research-Based Reading Plan.

The application stated at Page 38 that “... the school will utilize the District grade-
level/content-area scope and sequence maps and pacing guides, the district Student Progression
Plan (SPP) Policy 6000.1, the Just Read Florida! K-12 Comprehensive Rescarch-Based Reading
Plan (CRRP). and the district approved K-12 reading plan charts to instruct, provide instructional
support services, and prepare students to achieve the Florida Standards and Next Generation
Sunshine State (NGSSS)-Common Core Standards (CC) standards.” The Application’s reference

to charts that will be used to instruct and its references to various different reading plans makes
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the educational design ambiguous.

According to Section 3: Educational Program Design of the Model Florida Charter
Sch(')o} Application, the Applicant is required to “...B. Describe the proposed charter school’s
educational program and C. Describe the rescarch base for the educational program.” The
application failed to clearly state which plan will be implemented with fidelity or what reading
charts it referred to in this statement demonstrating the absence of a research base. Furthermore,
reviewers are to look for an educational program design that is clear and coherent. The
ambiguities within the Application’s program design precluded a review of a specific educational
program design or plan.

While Pages 45-46 of the Application referred to CRRP, the Application failed to clearly
state which plan is being referenced or whether or not the School will implement the plan with
fidelity or merely use the plan as a reference. In addition, no clear reading plan was provided in
the Application even though Page 63 referred to “the school-approved Reading Plan”
Furthermore, Page 64 of the Application stated, “The CRRP, SPP, district developed pacing
guides, and district approved K-12 reading plan charts will also serve as research-based and
foundation materials that will be used to develop the curriculum. The Application referred to
resources that will be used to develop the school’s curriculum, but provided an ambiguous
educational design as it failed clearly state which reading plan will be implemented with fidelity,
or what reading charts were referenced in this statement, nor did it clarify what is meant by “the
curriculum.”

Page 65 of the Application stated, “Specifically, the School will adopt the distriet’s
comprehensive research-based reading curriculum and the appropriate material and resources to
support the School’s program. The Application continued to be unclear about the curriculum and

educational plan as it repeatedly referred to various reading plans, charts, pacing guides, etc. and
! !



stated that these materials will be used to develop their curricalum.

Additional Application deficiencies referred to 2020, which is not a state-approved
intervention program, and that the Application failed to provide evidence of a reading curriculum
that is consistent with effective teaching strategies that are grounded in scientifically-based
reading research. Although the Applicant stated that €2020 was not going to be used as a reading
intervention program, Page 12 of the Application stated that, “Students entering the School
needing to recover units...will be afforded the opportunity to recover units at the Schoel through
the use of foundational skills development courses from €2020... The courses include scaffolding
and literacy support and are accessible to students reading below grade level.” Page 13 of the
Application stated, “The utilization of a research-based intervention program that develops and
strengthens cognitive skills and accelerates learning, such as €2020, will be an essential
component of the instructional program.”

The €2020 program is not state-approved for reading intervention or literacy support. The
Application used references such as “or similar programs™ and “selection will be modified” and
this was reiterated in the Response to Charter School Evaluation Instrument but no definitive
state-approved research-based reading intervention programs were included in the Application.
The Application must clearly identify the curriculum programs and materials to be used for
reading instruction, especially reading intervention.

Section 1002.33(2)(b), Florida Statutes, states that, “Charter schools shall fulfill the
following purposes: ...2. Increase learning opportunities for all students, with special emphasis
on low-performing students and reading.” Although the Application referenced and described at-
risk students on several pages of the Application. it failed to provide a clear explanation of
specific programs that are effective and research-based and address the needs of and motivate at-

risk students. It is not enough to merely identify the at-risk students, but it is imperative to
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provide them with resources, instruction and setting that best suits the student. While the
Application references a variety of strategies and approaches, the Application did not clearly
explain the educational program design and curriculum plan in detail. The research for the
“seven best and preferred practices” was not provided, nor was there evidence of state approval.
No supporting evidence was provided in Section 2: Target Population and Student Body of the
application when stated on Pages 22-23 that the school will comply with the Class Size
Amendment.

Section 1002.33(2)b) Florida Statutes, states that, “Charter schools shall fulfill the
following purposes: ...3. Encourage the use of innovative learning methods.” The Application
failed to provide evidence of innovative learning methods. The mission of this school fits the
standard credit recovery schools that are currently in existence in Broward County. The
Application stated that the school will use the District’s Student Progression Plan, the State
Comprehensive Research-Based Reading Plan, the District-approved reading plan, and the
District grade level/content area scope and sequence maps and pacing guides. Based on the
materials and resources presented in the application for instructional use, students will receive the
standard education for a student in a credit recovery program and no innovative methods were
described.

The Model Florida Charter School Application, Section 3: Educational Program Design,
Parts A-E require that the Applicant to describe the proposed school’s daily schedule and
calendar, the proposed educational program, the research base for the educational program, how
the educational program aligns with the school’s mission and how the services the school will
provide to the target population will help them attain the Next Generation Sunshine State-
Common Core Standards. The research sources presented in Section 3: Educational Program

Design on Page 35 of the Application included Writer’s Workshop which is not valid for the
! |
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school’s target population. As described in the Application, the Writer's Workshop resource is to
be used at the kindergarten level though this Application is for a Grades 6-9 program.

Based on the information in the application, the reviewers determined that the
Educational Program Design lacked sufficient detail for an adequate program. While the
Application references a variety of straiegies and approaches, it fails to clearly explain the
curriculum and educational plan in detail, fails to provide the research for the “seven best and
preferred practices,” and lacks evidence of state-approval. The Application lacks a clear
curriculum and educational plan, fails to identifv state-approved research-based reading
curriculum programs, and its educational design is unclear and ambigucus. The Application does
not clearly identify which plan will be implemented with fidelity or which state-approved
research-based curriculum materials and programs will be used.

The foregoing deficiencies concerning the School’s lack of clarity in regard to the
School’s mission, guiding principles and purpose, implementation of a clear education program
design and implementation of a solid curriculum plan constitute good cause for denial of the
charter school application.

B. Deficiencies in the Proposed ESE Program

The Model Florida Charter School Application, Section 6: Exceptional Students, requires
that the Applicant ... E. Describe how the school’s effectiveness in serving exceptional students
will be evaluated.” and ...]1. Describe how the school will serve gifted and talented students.”
The Application was deficient with regard to its proposed provision of educational services
necessary to serve the needs of ESE students, including gifted students. Section 1002.33(7)(a)4,
Florida Statutes, states that, “the methods used to identify the educational strengths and needs of
students and how well educational goals and performance standards are met by students

attending the charter school. The methods shall provide a means for the charter school to ensure
! !
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accountability to its constituents by analyzing student performance data and by evaluating the
effectiveness and efficiency of its major educational programs.” State Board Rule 6A-
6.03019(2)b)2f, F.A.C., requires an evaluation design which addresses evaluation of progress
toward the district’s goal for increasing participation by students from under-represented groups.

The Application failed to include a plan to evaluate the effectiveness the Gified Program.
Although an evaluation plan for students with disabilities (SWDs) was provided, gifted students
are not students with disabilities and cannot categorized as such. The Gifted Program must stand
alone in the evaluation of its effectiveness.

The Application failed to provide a clear projection of students with disabilities based
upon accurate research for Broward County. Section 1002.33(10)(e)5, Florida Statutes, states
that, “students who meet reasonable academic, artistic, or other eligibility standards established
by the charter school and included in the charter school application and charter or, in the case of
existing charter schools, standards that are consistent with the school’s mission and purpose.
Such standards shall be in accordance with current state law and practice in public schools and
may not discriminate against otherwise qgualified individuals.” Section 1002.33(10)(f), Florida
Statutes, states that, “students with disabilities and students served in English for Speakers of
Other Languages programs shall have an equal opportunity of being selected for enrollment in a
charter school.” State Board Rule 6A-6.03019(2)(b)2f, F.A.C. requires an evaluation design
which addresses evaluation of progress toward the district’s goal for increasing participation by
students from under-represented groups.

According to The Model Florida Charter School Application, Section 6: Exceptional
Students, the Applicant is to *...G. Provide the school’s projected population of students with
disabilities and describe how the projection was made.” The Application failed to discuss

research-based projections for ESE students, SWD as well as gifted students, according to
i i
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research applicable to SBBC’s public schools. The Application is clearly premised upon

information from Miami -Dade County Public Schools (M-DCPS) Office of Assessment
Research and Data Analysis and the Application estimates an SWD student pepulation average
of 10% on Page 111. In contrast, SBBC’s 3-year average ESE enrollment from 2011-2014, not
including charter schools, was 12.5% whereas the charter school 3-year average enrcliment of
ESE students was 7.2%. SBBC’s 3-vear average ESE enrollment with charter schools was
11.8%. Broward County Public School’s 3-year average ESE enrollment from 2012-2015, not
including charter schools was 12.6%. The charter school 3-year average enroliment of ESE
Students was 7.3%.  SBBC’s 3-year average was 11.9%. (Source: Benchmark enrollment
accessible at http://www.broward k12.fl.us/dsa/EnrolimentCounts.shtml).

Using the data available during the time this Application was submitted, 2011-2014, the
difference between the Broward County ESE student enrollment of 11.8 % (3-year average) in
contrast to this Application’s 10% could represent a significant discrepancy affecting more than
500 students county-wide.

The Application also failed to differentiate and distinguish between the needs of ESE and
ELL students and failed to define the services required to meet their unique and separate
educational needs. State Board Rule 6A-6.03411(1)(m), F.A.C., defines an Exceptional Student
as “any student who has been determined eligible for a special program in accordance with these
rules. The term includes students who are gifted and students with disabilities as defined in these
rules.” State Board Rule 6A-6.03411(1)(n), F.A.C., defines Exceptional Student Education (ESE)
as “specially designed instruction and related services that are provided to meet the unique needs
of exceptional students who meet the eligibility criteria described in Rules 6A-6.03011 through
6A-6.0361, FAC

State Board Rule 6A-6.03411(1)(kk)1, F.A.C., defines special education for students with
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disabilities as “specially designed instruction, at no cost to the parents, to meet the unique needs
of a student with a disability, including: a. Instruction conducted in the classroom, in the home, in
hospitals and institutions, and in other settings; and b. Instruction in physical education.” State
Board Rule 6A-6.03411(1)(y), F.A.C., defines Limited English Proficient as “when used in
reference to an individual, means an individual who was not born in the United States and whose
native language is a language other than English; an individual who comes from a home
environment where a language other than English is spoken in the home; or an individual who is
an American Indian or Alaskan native and who comes from an environment where a language
other than English has had a significant impact on his or her level of English language
proficiency: and who, by reason thereof, has sufficient difficulty speaking, reading. writing, or
listening to the English language that would deny such individual the opportunity to learn
successfully in classrooms where the language of instruction is English.”

Page 104 of the Application stated that “[t}he goal of the ESE program will be to ensure
that all students entering the school with varying levels of Limited English Proficiency will
receive comparable and comprehensible instruction.” It elaborated on how instruction will help
students develop communicative skills. This is the focus solely of the ESOL program, not the
ESE program. In addition, throughout the application, ELL programming and strategies and ESE
programming and strategies were intermingled, yet they are distinctly different, as clearly defined
by State Board Rule. For example, Page 60 of the Application referenced “multiple ELL and
ESE strategies across the curriculum.” Once again, the Application inappropriately joined
together two groups of students that are distinctly different. The intermingling of these two
separate and distinct populations demonstrates a lack of understanding of those students’ specific
needs and is not a mere “fypographical error in one sentence” as suggested in the Applicant’s

Response to Charter School Evaluation Instrument.
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The Application also failed to provide a detailed explanation of a state adopted
reading/math program to deliver supportive and intensive instruction for struggling students with
disabilities in regards to its scope and sequence, frequency, and duration. (Pages 65-103)

Section 1002.33(7)(a)2a, Florida Statutes, states that, “the charter shall ensure that
reading is a primary focus of the curriculum and that resources are provided to identify and
provide specialized instruction for students who are reading below grade level. The curriculum
and instructional strategies for reading must be consistent with the Sunshine State Standards and
grounded in scientifically-based reading research.” State Board Rule 6A-6.054, F.A.C., requires
ihat FCAT Level 1 and 2 students with deficits in decoding & text reading efficiency must be
placed in reading intervention instruction and may not be served through content area reading
intervention (CAR-PD/NGCAR-PD).

The Application failed to identify a detailed curriculum plan that clearly describes the
reading curriculum and differentiated strategies for students reading at, above or below grade
level. ESE Students with Disabilities historically are struggling students in the lowest quartile
and are consistently Level 1/Level 2 scoring students. Understanding the difficulties that the ESE
SWDs have in regards to reading, the charter application needed to provide more detail as to how
these students would receive assistance in order to achieve academic success.

The Application also failed to provide a detailed explanation of a state adopted
reading/math program to deliver supportive and intensive instruction for struggling students with
disabilities in regards to its scope and sequence, frequency and duration and also failed to
completely address the area of ESE students who do not make annual progress. While it did
provide for some remedial steps through a Progress Monitoring Plan, the Application did not
clearly define its referenced programs or methodology which is a required element of the Florida

Model Charter School Application, Section 4: Curriculum Plan, Parts C and D.

|
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The foregoing deficiencies concerning the charter school’s understanding of the

requirements for educating exceptional and gifted students constitute good cause for denial of the
charter school application.

C. Deficiencies in the Proposed ESOL Program

The Committee noted several deficiencies in the area of English for Speakers of Other
Languages (ESOL). Although the Applicant suggests that Section 7: English Language Learners
of the Model Florida Charter School Application met the standard without any comments,
SBBC’s review Committee noted deficiencies which were provided in the Executive Summary
that accompanied the letter of denial.

On August 14, 1990, an order was rendered by the United States District Court for the

Southern Disirict of Florida in the matter of League of United Latin American Citizens (LULAC)

et al, v. Florida Board of Education, et al, Case Ne. 90-1913, “embodying actions and policies to

be undertaken regarding ...children’s rights to equal educational opportunities.” That court order
has become known as the META Consent Decree. While no school districts or charter schools
were parties to the LULAC case, all public schools are required to comply with the META
Consent Decree which states that it is “binding upon organizational entities on both sides of this
matter, their successors in office, agents, employees, an all persons in active consent or
participation with them.”

The META Consent Decree calls for a distinct plan to be created and filed with the state
to serve the unigue needs of each county’s ELL student population. As a large, ethnically,
culturally and linguistically diverse area, Broward County serves approximately 37,426 ELL
students coming from 198 countries and speaking 125 different languages according to the ELL
and Foreign Born Student Enrollment Report for September 2014. Acting as the state’s

designated surrogate for the development of a plan to serve the needs of ELL students in
| !
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Broward County, the Sponsor filed the Broward ELL Plan. The Applicant stated that the school
will follow the Broward County Public School District’s ELL Plan but specifically referenced
procedures and processes on Page 116 of the Application that do not align with the District’s
state-approved ELL Plan.

The Model Florida Charter School Application, Section 7: English Language Learmers,
requires that the Applicant “A. Describe how the school will comply with state and federal
requirements for serving English Language Learners, including the procedures that will be
utilized for identifying such students and providing support services.” The Application failed to
adhere to the specified procedures for the identification and placement of ELLs in public schools
within Broward County. On Page 116, the Application referred to use of the “Comprehensive
English Language Leaming Assessment (CELLA) Assessment for placement in addition to
programmatic assessment for mathematics to place students in ESOL 1-4.” This assessment as
well as its procedure for placement is not aligned with state-approved Broward ELL plan.
Rather, the Broward ELL Plan specifies that the IDEA Oral Language Proficiency Test II will be
used in Broward County as the aural/oral language assessment instrument for placement in
Grades 6-8.

In addition, the Application failed to provide a clear understanding of procedures for
classifying ELLs. On Page 116 and throughout the Application, reference was made to
classifying ELLs as ESOL 1-4.” In Broward County, once a student is identified by answering
affirmatively to any of the question on the Home Language Survey and assessed with IPT, the
Broward ELL Plan calls for reference to be made to charts correlating the IDEA Oral Language
Proficiency Test Score Levels with Broward County Language Level Classifications to

determine a Broward Language Classification for the public school student.



Furthermore, the Application also failed to comply with the Broward ELL Plan’s
identification and placement requirement that achievement test scores in reading and writing be
administered as a part of the ESOL Program eligibility requirements for Fluent English Speakers
(FES) in Grades 3-12. The Application was inconsistent with the Broward ELL Plan that
specifies that the following criteria will be used to determine eligibility for the FES students in
Grades 3-12 in public schools within Broward County:

» If both reading and writing standardized K-TEA achievement test scores are at or
above the 33™ percentile, the student is placed in the Basic Program and does not
qualify for the ESOL Program.

¢ 1f both reading and writing standardized achievement test scores are at or below
the 32" percentile, the student is placed in the ESOL Program.

Finally, while the Application speaks to ensuring that parents understand the proceedings
of ELL Committee meetings, it failed to address the requirement to provide all Home-to-School
communication in parents” primary language. In accordance with State Board Rule 6A-6.0908,
F.A.C., Equal Access for English Language Learners to Programs Other than English for
Speakers of Other Languages (ESOL) require that school-to-home communication between a
school and parents of current or former English Language Learners shall be in the parents’
primary language. SBBC provides translations of district documents in the top three languages
represented mainly in this district (Spanish, Haitian-Creole, and Portuguese). It is each public
school’s responsibility to translate school documents in the languages represented at their schools
including, but not limited to, registration information, parent contracts, Student Code of Conduct,
interim reports and report cards.

The foregoing deficiencies concerning the charter school’s understanding of the
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requirements for educating English Language Learers constitute good cause for denial of the

charter school application.

D. Deficiencies in the Proposed Rusiness Operations

Section 1002.33(7)2)11, Florida Statutes, states that the charter shall be based on “a
description of procedures that identify various risks and provide for comprehensive approach to
reduce the impact of losses...and the manner in which the school will be insured, including
whether or not the school will be required to have liability insurance, and if so, the terms and
conditions thereof and the amounts of coverage.” In addition, Section 18: Financial Management
and Oversight of the Model Florida Charter Schoo! Application requires the Applicant to *...E.
Describe the insurance coverage the school will obtain including applicable health, workers

compensation, general liability, property insurance and directors and officers liability coverage.”

The Application failed to include adequate insurance coverage for General Liability,
Professional Liability and Property. Although the Application indicated that the charter school
would “comply with all requirements specified by the district, or applicable state statutes
regarding insurance and liability coverage,” it failed to indicate any understanding of those
requirements. While the Application reflected Commercial General Liability with a Per
Occurrence limit and Aggregate limit, it failed to specify the Products and Completed Operations
policy Aggregate limit of $1,000,000 required by the Broward County Public School District.
Additionally, the General Aggregate must apply per Location/School. SBBC, its Members,
Officers, Employees and Agents must be added as Additional Insured, and all policies must be
primary of all other valid and collectible coverage maintained.

With respects to the professional liability and commercial property insurance, maximum

deductible amounts should have been identified in the Application including a Professional
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Liability policy with a deductible no greater than $25.000 and a Commercial Property Insurance
policy's wind/hail deductible no greater than 5% of the property value.

Although the Applicant had indicated that the SBBC identified deficiencies with the
management and protection of student and financial records, this is not the case and the
evaluation summary sheets completed by the experts in the Risk Management Department did
not identify this as an area of concern or deficiency.

The foregoing deficiencies concerning the charter school’s insurance coverage in all
required areas constitute good cause for denial of the charter school application.

E. Deficiencies in the Proposed Timeline and Contingency Plan

The Application failed to provide a clear roadmap of the steps and strategies that will be
employed to prepare the School to be ready to serve its students well on the first day of
operation. The charter application’s timeline failed to address the implementation of each
element thereof as required by Section 1002.33(7)(a)16, Florida Statutes, and as identified as part
of the evaluation criteria for Section 19: Action Plan, The Application failed to include any
explanation of a contingency plan to address emergency events, including (but not limited to)
those involving medical, fire, hazardous weather, security, or any other unplanned event that
endangers the well-being and/or life of students and staff, which is considered an “unanticipated”
gvent that may prevent the school from opening on the first day.

The foregoing deficiencies concerning the School’s ability to implement a plan for
unanticipated events constitute good cause for denial of the charter school application.

V. CONCLUSION

It is respectfully submitted that the Sponsor, The School Board of Broward County,
Florida, identified good cause in its letter of denial of the charter school application submitted by

Applicant for The Leadership Academy for Academic and Personal Achievement and that the
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State Board of Education should uphold that denial upon appeal.

CERTIFICATE OF SERVICE

i HEREBY CERTIFY that a true and correct copy of the foregoing was furnished by
Federal Express — Priority Overnight Mail to Christopher Norwood of the Governance Institute
for School Accountability, Representation for the Appllcantf’A,}pellam Dorothy Davis, 14844

Breckness Place — Suite 100, Miami Lakes, Florida 33016, this 2 dav of November, 2014,

Respectfully submitted,

OFFICE OF THE GENERAIL COUNSEL
Attorneys for the Sponsor The School Board
of Broward County, Florida

600 Southeast Third Avenue — 11" Floor
Fort Lauderdale, Florida 33301

Telephone: (754)321-2050

Pacs;ml e (754}321~27€}5 y

2LE

Robert Paul Vign&la / >

Deputy General Couns
Florida Bar No. 366641

Sivialiwork-use/charters/appeals/1 41 Svearfieadershipacadeny/answer
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STATE BOARD OF EDUCATION
CHARTER SCHOOL APPEAL COMMISSION

SVG LEADERSHIP ACADEMIES, INC,, on
behalf of The Leadership Academy for Academic
and Personal Achievement,

Applicant/ Appellant

VA,

THE SCHOOL BOARD OF BROWARD

COUNTY, FLORIDA,
Sponsor/Appelice.
/
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1. Sample Letter of Intent to Submit Charter School Application and excerpts from
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LETTER OF INTENT TO SUBMIT CHARTER SCHOOL APPLICATION

DATE (Due no later than july 1, 2014)

Jody Perry, Director

Charter Schools Management/Support Department
Broward County Public Schools

600 SE 37 Ave,, 12 Floor

Fort Lauderdale, FL 33301

Dear Ms. Perry

Please accept this letter of intent to submit a charter school ap
Broward County Public School District on or before August 4, 2014 b
5:00 PM.

The focus/theme of the charter school will be
and will demonstrate an innovative educ

innovative educational plan).

The student enroliment breakdown |

Year 1: 2015-2016 students
Year Z: 2016-2017 pto students
Year 3: 2017-2018 students
Year 4: 2018-2019 students
Year 5: 2019-2020 students

The facility /locatic

@ contact person is as follows:

Mailing Address
Telephone Number
Email Address
Sincerely,

(Name of Applicant)



New Applicant Training

Section 1002.33(6)(1), Florida Statutes, requires charter school applicants to participate in training
after approval of an application but at least 30 calendar days before the first day of classes at the
charter school. Charter school applicants are no longer required to participate in training before
submitting an application.

For information on the dates and locations for this mandatory training, and to register, please

click here:
htps/ /www. Sloridaschoolchoice org/information/Charter_schools/Applicant_Training.asp

Application Submission

Charter school applications are due to the sponsor (school district) by August | of each calendar
year for charter schools to be opened at the beginning of the school district's next school year.

In addition, Section 1002.33(6), F.S., requires charter school applicants to submit an application
on 2 model application form developed by the Florida Department of Education. The sponsor
must then review the application using the evaluation instrument also developed by the
Department. If approved, the sponsor will present a contract for negotiation. Please see the
template for the standard, virtual and high performing applications below. Also listed below are
additional websites that contain information about charter schools.

Standard Mode! Charter School Application (EPC-M1}

Standard Model Charter School Application Fvaluation Instrument (1EPC-M2Z}
Virtual Charter School Application (1IEPC-V 1)

Virtual Charter School Application Evaluation Instrument (IEPC-VZ)

Hich Performing Replication Application (IEPC-HP 1)

Hivh Performing Renlication Application Evaluation Instrument (1IEPC-HP2)

& & » & & B

1/ Awww, Sloridaschoolchoice org/information/charter_schools/fags.asp
www. floridaschoolchioice.org/Information/Charter_Schools/files/starting_a_charter.pdf
tip:/ 'www, floridaschoolchoice.org/Information/Charter_Schools/statutes_and_ rules.asp

The charter application process is a major undertaking. The applicant must demonstrate 2
capacity to develop and implement an innovative educational program. The process i3 rigorous
and aligned to Florida Statutes. Charter school applications are subject to many requirements,
including, but not limited to, the use of the guiding principles for charter schools, a detailed
curriculum with differentiated strotegies that serves the needs of all students, and a five-year
viable financial plan. These requirements are clearly explained in Section 1002.33, Florida
Statutes and in the Model Florida Charter School Application.

It is the applicant’s responsibility to verify information on the Florida Department of Education’s
website in the event of any changes or additional requirements. We encourage charter applicants
1o also peruse the Broward School’s website browardschoels.com for information that may assist
applicants in completing their application as they include specific district processes and
procedures. If you are planning on submitting a charter application on August 1, please send us a
letter of intent, no later than July 1, 2014. For a sample letter, please visit




www.browardschools.com, go to About Us, click on Departments, and click on Charter Schools.

At the bottom, you will see a link for the Letter of Intent.

Broward County requires that charter school applicants submit one (1) hardcopy, single-sided
application, with a paginated table of contents that follows the sections specified in the Model
Florida Charter School Application. In addition, Broward requires that applicants submit an
electronic, PDF formatied, exact copy of the hardeopy application on a flash drive that will not be
returned. The application must be saved as one continuous document including any appendices. If
possible, please compress the PDF when saving so that it does not exceed S0M. Staff will verify
that each electronic copy is identical in pagination and content to the hardcopy submitted. Any
submissions that do not align to this format will not be accepted.

The Charter Schools Support Department will accept charter applications on Monday, August 4,
2014 from £:00 AM until 5:00 PM. The District offices are closed on Friday, August 1, 2014.
Applications will be accepted at the Kathleen C. Wright Administration Center in the Pre-
Function room on the first floor. The address is 600 SE 3 Avenue, Fort Lauderdale, FL 33301,
Any late applications will not be accepted nor reviewed. If you have any questions, please call the
Charter Schools Support Department at 754-321-2133.






Printed by: Anitra F Hayes-Collins

Thursday, Getober 30, 2014 2:2217 F
Title: The Leadership Academy for Academic and Personal A...

Page 1 of
From nitra F. Hayes-Collins Tuesday, September 30, 2014 10:23:55 AM
Subject: The Leadership Academy for Academic and Personal Achievement
Tor B svocadershi pacademies @yahoo.com
Ce: B2 Lostie M. Brown 1SS Group [ Joann T. DiLatio

Cecilia U. Guerrero

Geod morning,

The Charter Application Denial for SVG Leadership, Inc., on behalf of The
Leadership Academy for Academic and Persanal Achievement will go before the
School Board of Broward County, Florida on Tuesday, October 7, 2014. Your item
number will be L-4. We do not have a set time as to when your item will be

disc tch the board meeting live oy logging onto

1. The board meeting is scheduled to begin at 10:15

. Office Manager
:s@browardschools.com
Charter Schools Management/Support
600 SE 3rd Avenue, 12th Fioor

Ft. Lauderdale, FL 33301
754-321-2135

754-321-2138 Fax

Faith is not knowing what the future hoids but knowing who holds the future...,

The School Board of Broward County. Ficrida. prohibits any policy or procedure which resuits in
discrimination or the basis of age, color, disability. gender identity. gender expression. national origin,
marital status, race, religion. sex or sexual orientation. Individuals wheo wish to file & discrimination andior
harassment complaint may call the Executive Lirector, Benefils & EEO Compliance at ( 754} 321-2150 or
Teletype Machine TTY (754} 321-2158,







et Oy,

ago"‘ %ﬁ AGENDA REQUEST FORM Special Order Request
o . THE SCHOOL BOARD OF BROWARD COUNTY, FLORIDA O Yes @ No
oy
%/:fc scnf’a MEETING DATE [O¢t 7 2014 10:15AM - Regular School Board Meeting Time
ITEM No.: AGENDA ITEN ICONSENT ITEMS
L CATEGORY |L. OFFICE OF PORTFOLIO SERVICES Open Agenda
TITLE: DEPARTMENT [Charler Schools/Management Support Q Yes @ N

enial of the Charter School Application of SVG Leadership Academies, inc., (The Leadership Academy for Academic and Personal
chigvement}

REQUESTED ACTION:

any the Charter School Application of 8VG Leadarship Academies, inc., {The Leadership Academy for Academic and Personal Achievemant),

or the opening of a charter school for the 2015-2016 school year based on the grounds specified in the Executive Summary and authorize the
Superintendent 1o issue notice of the denial,

SUMMARY EXPLANATION AND BACKGROUND:

Section 1002.33, Florida Statules, authorizes the submission of applications for a new charter school, A copy of all supporting documents is
vailable at the Charter Schools Management/Suppor Department on the 12th floor of the K.C.W. Administration Center. A copy of all

Eupporﬁng decuments is available onling via the Broward County Public Schools eAgentda at:hitps://webappe. browardschools.com/eagendal.

See Supporting Docs for continuation of Summary and Background.

his itam has been approved as to form and legal content by the Office of the General Counsel.

SCHOOL BOARD GOALS:
(&) Goal 1: High Quality Instruction (®) Goal 2: Continuous Improvement (8) Goal 3: Effective Communication

FINANCIAL IMPACT:

There is no financial impact (o the District,

EXHIBITS: (List)

(1) Continuation of Summary Explanation and Background {2) Executive Summary (3) The Leadership Academy for Academic
and Personal Achievement (4) Draft Denial Letter

BOARD ACTION: SOURGCE OF ADDITIONAL INFORMATION:
Name; Jody Perry Phone: 754-321-2135
{For Official Schoot Board Records Office Only) Name: Fhone:

THE SCHOOL BOARD GF BROWARD COUNTY, FLORIDA
Senior Leader & Tite
Leslie M. Brown - Chief Portfolio Services Officer Approved In Open

Board Meeting On:
SBignature By:

Leslie M. Brown
Wednesday, September 17, 2014 1.42:58 PM , School Board Chair

Blectronic Signature
Form #4182 Revised 12112
rwe, LMBAPIRS ac
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Continuation of Summary Explanation and Background:

Section 100233, Fiorida  Stotutes.  authorizes  the submission  of applications for 2 new charer  school.
SVG Leadership Academies, Inc., (The Leadership Academy for Academic and Personal Achievement), submitted a formal
apphication o slart 4 public charier school for the 2015.2016 school vear,

The Superintendent of Schaols appointed a Superintendent's Charter School Review Committee to review and analyze the charter
application from 8VG Leadership Academies, Ing., (The Leadership Academy for Academic and Personal Achievement). The
Coemmittee is comprised of representatives from Instruction and Intervention, Budget. Facilities. Student Transportation and Fleet
Services. Fxeeptional Student Fdueation and Support Services, English for Speakers of Other Languages (ESOLY. District
Administration. and otber areas of the organization. Utilizing the Madel Fiorida Charter School Application Chaster School format,
the Commitige reviewed the application in detail.

Having reviewed SVG Leadership Academies, Inc., (The Leadership Academy for Academic and Personal Achievement),
application, the Committee recommended the denial of the proposed charter schoo! application (Exhibit 2). The Superintendent
has received the Commiitee’s recommendation and requests that The Schoo! Board of Broward County, Floride, deny the
application of SVG Lendership Academies, Inc., (The Leadership Academy for Academic and Personal Achievement), for the
grounds specified in the attached executive summary,

A copy of all supporting documents is available at the Charier Schools Management/Support Department on the 127 floor of the
K.CW, Administration Center,

A copy of all supporting documents is available online via the Broward County Public Schools eAgenda at:

Bt webipee brovwardschool converaenda,

See Supporting Decuments for continuation of Summary and Background.

This item has been approved as to form and legal content by the Office of the General Counsel.



Executive Summary
The Leadership Academy for Academic and Personal Achievement, Inc,
The Leadership Academy for Academic and Personal Achievement

Applicants seeking fo open a charter school must complete the Model Florida Charter School
Application from the Florida Department of Education School Choice website or the District’s
Charter School website. The state standasd application form clearly specifies statutorily required
standards and supporting criteria that reviewers should expect to find. In order to demonstrate the
quality of the proposed charter school, as well as the capacity of the applicant to meet the

challenge of operating a quality charter school, applicants are asked to provide detailed plans in
three arcas critical to the success of the school:
« Educational Plan

¢ Organizational Plan

» Rusiness Plan

Pursuant to Section 1002.33, Florida Stautes, charter school applications are due on or before
August [ of each calendar year for charter schools o be opened at the beginning of the school
district’s next academic year. Applications received in a timely manner are evaluated by the
Superintendent’s Charter School Review Committee, which is comprised of representatives from
Instruction and Intervention, Budget, Facilities, Exceptional Student Education and Support

Services (ESE), English for Speakers of Other Languages (ESOL), District Administration, and
other areas of the organization,

Staff Comments and Recommendations:

The Charter School application for The Leadership Academy for Academic and Personal
Achievement, Inc., (The Leadership Academy for Academic and Personal Achievement), was
reviewed by the Superintendent’s Charter School Review Committee and is recommended for
denial. 1t is recommended that the application of The Leadership Academy for Academic and

Personal Achievement, Inc., (The Leadership Academy for Academic and Personal
Achievement), be denied due to the following deficiencies:

« Failure to indicate what educational programs the school intends to implement, for whom and
to what degree. Section 1002.33(2)(a), Florida Statutes; Section 1002.33(2)(b), Florida Statutes;
Section 1002.33(2)(c), Florida Statutes; Section 1002.33(6)(a)(1), Florida Statutes; Section
1002.33(7)(a)(1), Florida Statutes, a required element of the Model Florida Charter School
Application.

o Section 1002.33(7)(a)(2)(a), Florida Statutes, states that, “the charter shall ensure that
reading is a primary focus of the curriculum and that resources are provided to
identify and provide specialized instruction for students who are reading below grade
level. The curriculum and instructional strategies for reading must be consistent with
the Florida Standards (FS) and grounded in scientifically based reading research.”
State Board Rule 6A-6.054, F.A.C., requires that FCAT Level T and 2 students with
deficits in decoding & text reading efficiency must be placed in reading intervention
instruction and may not be served through content area reading intervention (CAR-
PD/NGCAR-PD).

= Application Deficiency: The application fails to provide evidence of a state-




approved, research-based reading program. Application refers to 2020,
which is not a state-approved reading intervention program.

® Application Deficiency: The application fails to provide evidence of a

reading curriculum that is consistent with effective teaching strategies that are
grounded in scientifically-based reading research.

Application Deficiency: The application fails o provide evidence of a detailed

curriculum plan that illustrates how students will be provided services to

attain the Florida Standards,

Application Deficiency: The application fails to provide evidence of how

students with deficits in decoding and text reading efficiency will be served,

how much time will be devoted to intensive reading instruction, how
curriculum materials will be used, when they will be used, and with which
students at each grade level in intensive reading courses,

Application Deficiency: The application fails to identify a detailed curriculum

plan that clearly describes the reading curriculum and differentiated strategies

for students reading at, above or below grade level.

o Section 1002.33(2)(b)(3), Florida Statutes, states that, “Charter schools shall fulfilj
the following purposes:... Encourage the use of innovative learning methods,”

® Application Deficiency: The application fails to provide evidence of
innovative leamning methods. The application states that the school will use
the District’s Student Progression Plan, the State Comprehensive Research-
Based Reading Plan, the District-approved reading plan, and the District grade
level/content area scope and sequence maps and pacing guides,

o " Section 1002.33(2)(b)(2), Florida Statutes, states that, “Charter schools shall fulfill
the following purpeses:... Increase learning opportunities for all students, with
special emphasis on low- performing students and reading.”

*  Application Deficiency: The application fails to provide a clear explanation of
specific programs that are effective and research-based and address the needs
of and motivate at risk students.

* Application Deficiency: The application fails to provide evidence that it
aligns with the school’s mission and responds to the needs of the school’s
target population.

Application Deficiency: The application fails to provide supporting evidence

of how the school will offer small class sizes when it states in Section 2 that

the school will comply with the Class Size Amendment.

» Failure to describe the educational foundation of the school and the teaching and learning
strategies that will be employed. Section 1002.33(7)(a)(2), Florida Statutes, a required element of
the Model Florida Charter School Application.

o Section 1002.33(7)(a)(2)(a), Florida Statutes, states that, “the charter shall ensure that
reading is a primary focus of the curriculum and that resources are provided to
identify and provide specialized instruction for students who are reading below grade
level. The curriculum and instructional strategies for reading must be consistent with
the Florida Standards (FS) and grounded in scientifically based reading research.”
State Board Rule 6A-6.054, F.A.C., requires that FCAT Level 1 and 2 students with
deficits in decoding & text reading efficiency must be placed in reading intervention

instruction and may not be served through Content area reading Intervention (CAR-
PD/NGCAR-PD),

i : "



Application Deficiency: The application fails to provide evidence of a state-
approved, research-based reading program. Application refers to e2020,
which is not a state-approved reading intervention program.

Application Deficiency: The application fails to provide a clear explanation of
specific programs that are effective and research-based and address the neceds
of and motivate at risk students.

Application Deficiency: The application fails to identify a detailed curriculum
plan that clearfy describes the reading curriculum and differentiated strategies
for students reading at, above or below grade level,

Application Deficiency: The application fails to provide evidence that it
aligns with the school’s mission and responds to the needs of the school’s
target population.

Application Deficiency: The application fails to provide evidence of a detailed
curriculum plan that illustrates how students will be provided services to
attain the Florida Standards.

Application  Deficiency: The application fails to provide evidence of
innovative learning methods.

¢ Failure to explain not only what the school will teach but also how and why. Section
1002.33(6)(a)(2), Florida Statutes; Section 1002.33(6)a)4). Florida Statutes; Section
1002.33(7)(a)2), Florida Statutes; Section 1002.33(7)(a)(4), Florida Statutes, a required element
of the Model Florida Charter School Application.

o Section 1002.33(7)(a)(2)(a), Florida Statutes, states that, “the charter shall ensure that
reading is a primary focus of the curriculum and that resources are provided to
identify and provide specialized instruction for students who are reading below grade
level. The curriculum and instructional strategies for reading must be consistent with
the Florida Standards and grounded in scientifically based reading research.” State
Board Rule 6A-6.054, F.AC,, requires that FCAT Level | and 2 students with
deficits in decoding & text reading efficiency must be placed in reading intervention
instruction and may not be served through Content area reading intervention (CAR-
PD/NGCAR-PD).

o Section 1002.33(6)(a)(2), Florida Statutes, states that, “charter school applications are
subject to the following requirements: Provides a detailed curriculum plan that
illustrates how students will be provided services to attain the Sunshine State
Standards.”

* Application Deficiency: The application fails to provide evidence of a state-
approved, research-based reading program. Application refers to €2020,
which is not a state-approved reading intervention program, as well as a
variety of other programs.

®  Application Deficiency: The application fails to provide a clear explanation of
specific programs that are effective and research-based and address the needs
of and motivate at risk students.

= Application Deficiency: The application fails to provide cvidence that it
aligns with the school’s mission and responds to the needs of the school’s
target population.

® Application Deficiency: The application fails to provide evidence of a detailed
curriculum plan that illustrates how students will be provided services to
attain the Florida Standards.



Application Deficiency: The application fails to provide evidence of how
students with deficits in decoding and text reading efficiency will be served,
how much time will be devoted to intensive reading instruction, how
curriculum materials will be used, when they will be used, and with which
students at each grade level in intensive reading courses.

Application Deficiency: The application fails to identify a detailed curriculum
plan that clearly describes the reading curriculum and differentiated strategies
for students reading at, above or below grade level.

Application Deficiency: The application fails to clearly state if the school will
be opting in or out of the K-12 Comprehensive Research-Based Reading Plan
for Broward County.

Application Deficiency: The application fails to accurately identify the
curriculum and procedures for English Language Learners such as the
inclusion of M/J Developmental Language Arts ESOL ~ Reading Course for
grades 6-8, the identification of the ELLs required to be enrolled in
Developmental Language Aris ESOL- Reading, the instructional strategies to
be used with ELLs, and the administration of the IDEA Proficiency Test that
is required to monitor language progress.

Application Deficiency: The application falsely states that “All students are

required to be enrolled in an Intensive Reading course with the exception of
ELL students.”

* Failure to demonstrate an understanding of the requirements of the school to serve exceptional
students and provide a concrete plan for meeting the broad spectrum of educational needs and
providing all enrolled students with a quality education. Section 1002.33(10), Florida Statutes, a
required element of the Model Florida Charter School Application, ,

o Section 1002.33(7)(a)4), Florida Statutes, states that, “the methods used to identify
the educational strengths and needs of students and how well educational goals and
performance standards are met by students attending the charter school. The methods
shall provide a means for the charter school to ensure accountability to its
constituents by analyzing student performance data and by evaluating the
effectiveness and efficiency of its major educational programs.” State Board Rule 6A-
6.03019(2)(b)(2)(F), F.A.C. requires an evaluation design which addresses evaluation
of progress toward the district’s goal for increasing participation by students from
under-represented groups.

Application Deficiency: The application fails to provide a clear explanation or
plan to evaluate the effectiveness in servicing ESE students, including Gifted.
Application Deficiency: The application fails to provide a clear projection of
students with disabilities with accurate research for Broward County.
Application Deficiency: The application fails to differentiate and distinguish
between the needs between ESE and ELL students and define the services
required to meet their unigue and separate educational needs.

Application Deficiency: The application fails to provide a detailed explanation
of a state adopted reading/math program to deliver supportive and intensive
instruction for struggling students with disabilities in regards to it scope and
sequence, frequency and duration.

« Failure to demonstrate an understanding of the requirements of the school to serve English
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Language Leamer Students and to provide a concrete plan for meeting the broad spectrum of
educational needs for all enrolled students as required in Section 1003.56, Florida Statutes,
English Language Instruction for Limited English Proficient Students and Rules 6A-6.0900 to
6A-6.0909, F.A.C., Programs for Limited English Proficient Students and Section 1002.33(10y,
Florida Statutes, a required element of the Florida Model Charter School Application.

©  State Board Rule 6A-6.0902, F.A.C., Requirements for Identification, Eligibility, and
Programmatic Assessments of English Language Learners, and the state-approved
District ELL Plan require that all students with limited English proficiency must be

properly identified and assessed 1o ensure the provision of appropriate services.
*  Apphcation Deficiency: The application fails to demonstrate an understanding
of state, federal and district requirements for identification and placement of

ELLs.

Application Deficiency: The application fails to demonstrate capacity to meet

the school’s cbligation under state, federal and district law regarding the

assessment used in Broward County Public Schools for identifying and
placing ELLs in the ESOL Program.
* Application Deficiency: The application fails to provide a clear understanding
of procedures for classifying ELLs.

o State Board Rule 6A-6.0908, F. A.C., Equal Access for English Language Learners to
Programs Other than English for Speakers of Other Languages (ESOL) require that
school-to-home communication between 2 school and parents of current or former
English Lanpuage Learners shall be in the parents’ primary language.

®  Application Deficiency: The application fails to demonstrate understanding of
federal, state, and district requirements to provide Home-School
communication to parents in the parent’s primary language.

e Failure to describe how the school’s finances will be managed and who will be responsible for

the protection of student and financial records.
o Section 1002.33(7)(a)(11), Florida Statutes, states that the charter shall be based
on “a description of procedures that identify various risks and provide for comprehensive
approach © reduce the impact of losses; plans to ensure the safety and security of
students and staff; plans to identify, minimize, and protect others from violent or
disruptive student behavior; and the manner in which the school will be insured,
including whether or not the school will be required to have liability insurance, and, if so,
the terrs and conditions thereof and the amounts of coverage.”

= Application Deficiency: The application fails to include the adequate
insurance coverage for General Liability, Professional Liability and Property.

e Failure to provide a clear roadmap of the steps and strategies that will be employed to prepare
the school to be ready to serve its students well on the first day of operation.
o Section 1002.33(7)(a)(16), Florida Statutes, requires “A timetable for implementing
the charter which addresses the implementation of each element thereof and the date
by which the charter shall be awarded in order to meet this timetable.”

" Application Deficiency: The application fails to include a realistic
contingency plan for unanticipated events.

It is requested that The School Board of Broward County, Florida, authorize the Superintendent
of Schools to notify The Leadership Academy for Academic and Personal Achievement, Inc.,
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(The Leadership Academy for Academic and Personal
application. A draft letter notifying the applicant of the decision is attached (Exhibit 3).

Achievement), of the denial of the charter

The applicant for The Leadership Academy for Academic and Personal Achievement, Inc., (The
Leadership Academy for Academic and Personal Achievement), will be encouraged to resubmit
an application for the 2015 Ap

plication Review Cycle after the foregoing application
deficiencies have been remedied.
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I, Educational Plan

A. Provide the mission statement for the proposed charter school,

The Mission of the Leadership Academy for Academic and Personal Achievement (hereinafter referred to as
the “School’) is to promote and nurture positive personal and academic change in at-risk and
underperiorming students. Threugh the combination of best professional practices and highly dedicated and
caring professionals, students will be provided 2 highly effective, personalized, end focused school
environment that ensures leaming and academic achievernent in all subject areas, the realization of
personal achievement, and placement on & course for educational and life-long success.

The School will be a free public school of choice for parents and students whoe live in Broward County
and will serve up to 226 students in grades 6-8. it will adopt, embrace, and implement an educational
program grounded in an unwavering commitment and fundamental belief that through focused and
dedicated professional practices, a positively affirming educational environment strategically focused on
improving student learning and fiteracy, and one thal promotes and maintains clearly delineated
expectations for learning and behavior, students that have previously underperiormed can achieve high
levels of learning and academic and life-long success. The school leader and feachers will remain focused
on student leaming and achievement and view the achievement of both as thelr fundamental role and
responsibility in the school,

Today, the most starfling phenomenon in public education is the growing number of at-risk youth. Alternative
Education represents an effective approach to addressing the needs of these students by helping them to
remain in school, improve academically, and achieve higher standards. In fact, Alternative Education has
been identified by the National Dropout Center as one of the three most effective ways 1o keep at-risk
students in school, improve thelr self-esteem, and keep them learing effectively.

Allernative schocls have also been shown to be successiul in helping students who have not tdone well in
traditional school settings {Lehr, Lanner, & Lange). The U.S. Department of Education defines an alternative
education school as a “public elementary/secondary school that addresses the needs of students that
typicalty cannot be met in a regular schocl, provides nentraditional education, serves as an adjunct ¢ 2
regular school, or falls outside the categories for regular, special education or vocational education.”

While alternative education schoals are typically thought of as serving at-risk, potentially disruptive students,
some have also been developed to serve students with high aptitudes or special interests that simply want 2
change from schools that have often become large, impersonal urban educational settings.

As a result of an increased focus on meeting acedemic performance areas such as reading, mathematics,
and science, coupled with exacerbated by limited funding to support atrisk students, effective, successful
atternative programs that focus on and support the growing needs of at-risk have sadly begun to disappear.

With the advent of education-based reforms such as the No Child Left Behind Act (NCLB), Florida's A+ Plan,
and strengthened safe schools legisiation, an increased need, demand, and opportunity to improve,
restructure, and create new, innovative, and viable educational options for students have emerged, The
delivery of highly effective and coherent alternative education programs in can help students overcome their
most debifitating challenges. This, however, has become cne of the most challenging tasks for school
districts, policy makers, and socigty in general. The Leadership Academy for Academic and Personal
Achievement seeks to support the District and its schools in meeting the challenge of educating and
supporting ons of its most fragile student populations and addressing a statewide perplexing problem of low
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graduation rates and students dropping out of school.

in fact, Florida's high school graduation rate is among the lowest in the nation. A 2014 report released at
the Building a GradNation Summmit in Washington found that Florida's 75 percent gracuation rate is about
five percentage points lower than the nationwide average. The report was based on U.S. Department of
Education statistics from 2012,

The School will seek to stem and eradicate this tide and improve graduation rates by providing a meaningful
educational experience for students in grades 6-9 that have been identified as being at-risk of dropping out of
school, are often behind in grade, and are prone o engage in behaviors that are disruptive 10 the teaching
and leaming environment. Recent educational reform legislation and the end to social promotion in public
schools have resulted in increased numbers of students o be retained based on performance on the FCAT,
some of which have been retained for up fo three (3) years. As stated, students that have been retained
andior are significantly behind In grade level are at an increased risk of becoming behavior problems and
gventually dropping out of school. The delivery of effective alternative education programming through the
Learership Academy for Academic and Personal Achievement will support the unique needs of these
students.

The School will ulilize a model of direct instruction to deliver a comprehensive core curriculum to
provide foundational mastery of the core subject areas to inclutie: reading, language arts, mathematics,
science, and social studies. The expectation is that all students attending the School will show
significant learning gains that will meet or excead siate and district results in all core areas as measured
by stale assessments. This School will inspire all students to improve thelr academics and personal sense
of efficacy by accessing an innovative, interactive high quality educational program developed and designed
1o enrich the quality of thelr learing and their present and future lives,

B. Describe how the school will utilize the guiding principles found in section 1002.33(2)(2} F.S.
In accordance with the law, charter schools shall be guided by the following principles:

Meet high standards of student achievement while providing parents flexibility to choose
amony diverse educational opportunities within the state’s public school system.

The  School will deliver instruction by providing 2 rigorous curiculum led by a highly effective
instructional leader with a proven track record in school leadership and taught, using direct instruction, by
highly qualified teachers well versed in their subject area. Courses will be aligned with the approved/adopted
State of Florida and the Broward County Public Schools’ Curricutum Course Codes and will cover all standerds
specified in content course descriptions, the Language Arts (LAFS) and Mathematics (MAFS) Florida
Standards which were adopled in March, 2014 and the Next Generation Sunshine State (NGSSS)-Common
Core Standards {CCSS) which remain statutorily relevant and subject to legislative action {in those subject
arces that have not heen approvediadopted the Florida Standards as the basis of grade-level
content/standards coverage). As well, the school will utilize the District grade-levelicontent-area scope and
sequence maps and pacing guides, the district Student Progression Plan (8PFP), the State Comprehensive
Research-Based Reading Plan (CRRP), and the district approved reading plan 1o instruct sludents school-
wide and prepare students to achieve the Florida Standards and Next Generation Sunshine State (NGSSS)-
Common Core Standards (CCSS) (or any state approvedfadopted standards).

Students' assignment and enroliment in these small learning communities will help to ensure that they receive
2



nersonalized attention in their area of study, while supporting an interdisciplinary teaching approach in which
ieachers collaborate, communicate, and plan and work fogether. The curricula will be enhanced by
innovative, research-based instructional methods which will complement the student’s specific learning
style and interests, and will include project-based instruction, computer activilies, cooperative and
collaborative leaming, seli-directed leaming, as well as direct and differentiated instruction.

Another approach to meeting high standards will be to empower teachers o make an impact on student
learning. Teachers will be encouraged to improve their own performance by reflecting upon thelr own
oractices, and  evaluating their achievements based on their students’ performance. Al
instructional personnel will be required to host team meetings that will focus on current trends in education.

in further accordance with 1002.33(2)(a), F.S., the School will meet high standards of student achievement
through implementation of the strategies addressed throughout this application, and summarized as follows:

1. Providing a highly rigorous curmiculum, infused with effective, proven teaching strategies, that incorporates
the Florida Standards and Next Generation Sunshine State (NGSSS)-Commen Core Standards (CCSS) with
research-based strategies that encourage success for every student,

2. Setting clear and measurable expectations for student learning and success;

3. Developing, implementing, and monitoring procedures and processes to promote and ensure confinuous
growth and improvement in teaching, leaming, and curriculum practices and cutcomes; and

4. Promoting and encouraging active involvement and participation of school stakeholders in a manner that
suppod students’ and schoolwide success.

The Schoo! will commit to ensuring that students are prepared to successfully enter and graduate from high
school and realize success in thelr postsecondary pursuits. The School knows and understands that careful
course selection, a properly sequenced curriculum, and reguiar assessment using a variety of resources will
successfully measure student progress leading lo academic achievement and personal success. This
will ensure that required criteria are met and gaps become evident. Students will successfully meet goals
and benchmarks of the Florida Standards and perform well on the  standards as established by FLDOE on
the 2015-16 administration of the assessment adopted FDLOE and End of Course assessments (EOC), as
applicable. The cpening of this School represents a significant step toward the increased provision of
programs and curricular options for the at-risk student population. This will also provide parents with more
flexibifity 1o choose a school for their children who may not be realizing success in a traditional school setting.
Lastly, students and parents in the targeted area will be able to gain access 1o a highly structured, discipfined,
and rigorous educational program regardiess of race, religion, national ongin, disability, or any cther
discriminating factor. This will serve as a significant educational boom fo students and families in the targeled
area.

The establishment of the Schoo! will provide parents flexibility to choose among, not only diverse educational
opportunities within the public school system, but alse a high-guality educational option for at-risk students
and families within the targsted area,

K]



Promote enhanced academic success and financial efficiency by aligning responsibility with

gocouniabitity,

The School understands that its responsibifity and accountabiiity begin and end with meeting the educational
neads of its students and their families. As the nation, state, and local communities, including school districts
and families have grappled with financial turbulence over the past several years, it has become increasingly
important and valuable 1o stekeholders that schocls exercise financial prudence and responsibility in the use of

. its resources,

Though there is general consensus on the need fo provide alternative education and related interventions for
at-risk students, this consensus is usually followed by debates regarding the numercus challenges associated
with this body of work. One of the most significant challenges that school district officials and policymakers
face and is the focus of most debates is cost. it is well-known and clearly documented in M-DCPS and
nationally that the costs of educating at-fisk students are higher than the costs of educating students na
traditional educational setting, just as it is equally higher to educate high-performing students in specialized,
magnet schools and programs. What are often not luminated are the prehibitively high costs o society of not
providing for the unique educational needs of at-risk students,

Consecuently, the School will provide an educational program of the highest caliber to promote
enhanced academic achievement and personal success for atrisk students in grades 6-8 while remaining
faithful to sound economic and budgetary principles through aligned responsibility and financial accountabiity.
The School understands that with the receipt of public funds it becomes the keeper of public trust and
must fiscally perform in a manner which reflects the highest standards and incorporates and adheres o the
best business practices.

The Schoot will ensure that effective student assessment and data-driven decision making are at the center
of its operations. Assessment is the means by which the School will measure and ensure student growth. it
is widely known that within the educational climate that exists today, much focus is placed on
statewide formal assessments, often at the expense of curricula that students enjoy and that aliows for their
creativity and personal exploration, enjoyment, and advancement. Many have lamented that schools are no
longer enjoyable or personally relevant or fulfiling to students. While students will participate in required
administration of assessments adopted by FLDOE and ECCs, they will not be the central component of
instruction and the subjects of highly intense, monctonous “test driven’” instruction as it has become in some
schools. Instead, the School will provide a holistic approach toward education that educates students in all
areas, inclusive of the arts, technology, and courses that support and promete academic acceleration and
postsecondary planning and preparation, not just those tested on the required administration of assessments
adopted by FLDCE and ECGCs,

The School infends to use a variety of assessments to help inform instruction and evaluate our performance.
The Schoo! will use data from all assessments fo review and refine the curriculum as needed to respond and
address students' academic needs. Prior to any tesis’ administration, students will be assessed on an ongoing
basis, through teacher quizzes and teacher made tests, to identify areas of weaknesses and provide
immediate infervention, where needed. Teachers and students will be held accountable for learning and
daveloping skils through ongoing projects, assignments, and formative and summalive assessments.
Teachers will be held accountable on an ongoing basis through a continual review of thelr curricula and
students’ progress through the use of assessments that are aligned to the Florida Standards and Common
Core State Standards. The Schoo! will not only be held accountable for the academic performance of its
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students by school leadership and the Board of Directors, but by the parents and community as well. As stated
previcusly, the Schoo! will use tools from state-mandated accountabiiity mechanisms to objectively measure its
own progress in meeting the needs of its student population. As a means for aligning responsibility for
students’ academic success to financial efficiency, after an appropriate implementation timeframe, the
academic programs which are utilized at the Schoel will be continucusly re-evalualed. The School's
administration will then discuss with the Governing Board their findings as to whether or not there exists a
positive yleld of student achievement for the respective investment.

Thus, by designing and communicating specific educational goals and financiel responsibiiiies o #s
stakeholders (governing board, staff, students, and parents) ~ the School will promote continuous academic
success and financial efficiency by aligning responsibifity with accountability.

The School will align financial accountability with its responsibiiity for students’ academic success in the
following ways:

« Hiring & highly effective Principal with 2 proven track record as & schoot leader and teachers
who are highly gualified in their subject areas and experienced in working with the target student
population. Research continugs o demonstrate that experienced and highly-qualified school
leadership and teachers are the primary contributors to student achievement and success.

- Focusing every doller on improving student achievement and ensuring student success.

- Using a cost-beneft analysis process to ensure that doliars targeted at improving student
achisvement actually do. .

- lntegrating the most appropriste leaming resources and instructional software that meet the
needs of the target student poputation,

- Conducting annual independent financial audits, both intemally and extemally fo ensure
all compliance with stale and federal requirements.

The financial oversight of the school will be provided by the Board of Directors. However, the day-io-day
financial accountability will be achieved by assigning responsibility to school principal, with a system of checks
and balances fo prevent overspending or improper spending. The School will further promote enhanced
academic and financial efficiency by creating and approving an annual budget, approving any spending not
accounted for within the annual budget, and monitoring and hoiding the Principal responsible for general
budget oversight and daily school operations. The School firmly believes in accountability for academic
performance, organization and fiscal health. it will have transparent policies goveming purchase orders, pefty
cash and other expenses, as well as multiple checks and balances fo ensure the school is managed in a
financially responsible and prudent manner, in which all internal controls are adequately in place and are being
implemented.

Provide parents with sufficient information on whether their child is reading at grade Jevel and
whether the child gains at least a year's worth of fearning for every year spent in the charter
school.

The School will promote, support, and encourage maximum parental in their children’s educational
development and success. it will create and provide 3 leamning environment that is welcoming to parents. The
School will alse provide information and resources to parents that beller prepare and enable them to support
their child's learning at home. The School will provide for parent training on literacy, testing preparation, and
effective homefschool parinerships,



Through detalled assessment of academic performance using standardized lest scores and other
assessments the School will:

¢ ldentify students who are a level below, at grade level, or a level above grade level and communicate
this to parents;

o Identify those swdents not making adequate progress toward the Language Ars (LAFS} and
Mathematics (MAFS) Florida Standards which were adopted in March, 2014 and the Next Generation
Sunshine State (NGSSS)-Common Core Standards (CCSS) which remain statutorily relevant and
subject to legislative action {in those subject areas that have not been approvedfadopted the Florida
Standards as the basis of grade-level content/standards coverage) as adopled,

o Institule applicable measures for improvement (and communicate the baseling, the intervention
strategies, and the progress of those interventions, in the manner identified herein);

s Provide additional instructional time and focus in the area of reading through the implementation of an
additional period of instruction dedicated solely to the teaching of literacy, and

»  Report student progress throughout the academic school year via a standards-based means of grade
assignation for report cards; grades will be assigned in consideration of mastery of the Language Arls
(LAFS) and Mathematics (MAFS) Florida Standards which wers adopted in March, 2014 and the Next
Generation Sunshine State (NGSSS)-Commen Core Standards (CCSS) which remain statutorily
relevant and subject to legisiative action (in those subject areas that have not been approved/adopled
the Florida Standards as the basis of grade-level content/standards coverage) as adopted.

Once the School disaggregates academic performance data, the School will identify students not making
adequate progress towards the Language Arts (LAFS) and Mathematics (MAFS) Florida Standards which
were adopted in March, 2014 and the Next Generation Sunshine State (NGSS8)-Common Core Standards
(CCSS) as adopted, and institute applicable measures for improvement. This will be an essentiel part of the
student screening, reistration, enroliment, and academic planning process. For example, parents and
students will be provide detailed information regarding student's reading performance levels, based on the
most recent and available summative data and given a class schedule, as well as individualized academic
success plan which focuses on and supports the improvement of reading. Reviews of student data with
narents will done on-site and in person to provide a clear explanation of the data reporls and what they mean
for student leaming.

To further support and strengthen parents’ role in assisting their children’s learning at home and in school, the
Sehoo! will provide parents with sufficient information on whether their child is reading at grade level and
whether the child gains at least a year's worth of leaming for every year spent in the cherter school. The
School recognizes that the learming and acquisition of essential reading skills are requisite to leaming and life-
long success. The Reading cumiculum will be hased on the successful implementation of the Districts
Comprehensive Research Reading Program (CRRP) used by the Sponsor. Parents will receive frequent
communication from the School and teachers, and will have consistent access that will provide relevant
information regarding their child’s performance, Parentiteacher conferences will also be held as frequently as
needed. In addition to regular reporting periods for progress reports and report cards, parents will be
provided with resulis of any and all assessments including but not fimited to standardized pre- and post-test
indicalors, assessments adopted by FLDOE and EOCs, and teacher developed assessments. Once the
academic performance data is disaggregated, the School will identify students who are not making adequate
progress towards grade level expectations dictated by the Florida Standards and adopt and use research-
hased reading strategies and measures for improvement. The Schoot will seek to diagnose the causes of
underperformance as determined through the use of data and apply a course of action for improvement for
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students who are identified as reading below grade level. This information will also be communicated 1o
parents in a timely manoer.

Reading intervention programs will be used for select students which will also provide data about thelr reading
and progress as they move through the programs. This data will also be shared with parents via intervention
reports, parent conferences, quarlerly report cards, mid-quarter progress reports, and parent involvemant
workshops, as well as other appropriate forms of witten and oral communication.

The data disseminated to parents will comply with the assessment tools approved and implemented by the
ELDOE. All students’ reading levels will be assessed at the beginning, after each quarter, and at the end af
sach school year as a means to communicate with parents whether their child(ren) hasfave improved in
reading level. The School will provide perents with the most recent data available on their child{renY's reading
level(s) at the first mid-quarter progress report. A commitment fo ongoing communication with parents that is
centered on student reading proficiency and mastery will be the foundation of the school's instructional
program and parinership with parents. They will be nofified in writing immediately if 2 student's teacher
heliaves there are any areas of academic challenges. A parent/teacher conference will be scheduled at any
time the Schoolhas 2 concem about the student's academic standing or behavior.

The School will promote a system of ongeing interactivity between families and the School. A parent
organization will be formed 1o aliow stakeholder input and the sharing of information between the School and
the parents that is focused around ways to improve teaching and learning.  Frequent and ongoing parent
engagement with the School will be an integral component to the School's parental involvement program. -

C. Describe how the school will meef the prescribed purposes for charter schools found in
section 1002.33(2)b), F.B,

Improve student learning and academic achievement.

The Schoo! will focus on the building of a shared vision and mission in which a group of people buil a sense
of commitment together around the leamning and achievement of at-risk students in grades 6-9. The School will
adopt, embrace, and impiement an unwavering commitment and fundamental belief that through focused and
dedicated professional practices, a positively affirming educational environment strategically focused on
improving student leaming and literacy, and clearly delineated expectations for learning and behavior, students
that have previously underperformed can achieve high levels of learing and academic and life-long success.
Through this shared vision and mission that focuses on the individual student growth and improvement and
their school and lifelong learning, academic achievement will be improved through the effective
implementation of the Florida Continuous Mode! (FCIM) 2s a continuous monitoring process and improvement
mechanism for teaching and leaming. A culture of high expectations for not only students but staff, as well as
continuous professional learning, growth, and improvement will be integrated into the annual calendar as a
daily, weekly, and monthly activity that focuses on enabling teachers o continuously grow in their own learning
of pedagogical best practices while improving student learning. Teachers will remain focused on student
learning and achievement and view the achievement of hoth as their fundamental role and responsibility in the
school.

The School will be undergirded by its identification, adoption, and implementation ¢f the active ingredients that

differentiate more successhul charter schools from less successful ones, with the awareness that those

ingredients may involve interactions between what is being offered by a school and the characteristics of the

students and families being served. For example, from the time of application, screening and enrcliment,

students and parents will be indoctrinated into a school culture of high expectations and clearly defined
7
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indicators and measures for acceplable behavior and leaming. An analysis of student performance data,
specifically in the area of reading, will be an essential part of the student screening, registration, enroliment,
and academic planning process. Also at the time of enroliment, parents and students will be provide detailed
information regarding student’s reading performance levels, based on the most recent and available
summative data and given a class schedule, as well as individualized academic success plan which focuses
on and supports the improvement of reading. The tone and tenor at the onsel will be that which focuses on the
improvement of student learning and behavior as the focus of the entire schoot. This will be done through both
individual and group orientation and will be reinforced throughout the school year,

The offering of a highly innovative, structured, and well-disciplined alternative éc%ucaté@n charter school for at-
risk students in grades 6-9 will support school in the targsted high school feeder patierns of Blanche Ely, Boyd
Anderson, Diflard, Northeast, and Plantation

Evidence has been further suppored by research which has concluded the benefits of high quality, well
structured charter schools in underserved communities of which the Scheol intends to provide. For example,
four highly noted randomized studies that found positive impacts each involved charter schodls serving
minority populations. Three were in large urban school districts {Chicago, New York City, and Boston,
respectively) and one in a smaller, low income city north of Boston. The study that found no overall Impact
examined charters across mulliple states and types of locale. Interestingly, the multi-state study that found no
overall impact nevertheless identified subgroup effects, such that students from poer, minorty, urban
backgrounds did better in charter schools in contrast to students from middle-class, suburban backgrounds,
who did worse. Thus all the randomized trials are consistent in pointing to the success of charter schools in
large urban areas such as Broward County, specifically in the targeted area which serves a high population of
noor, minorty students.

The School will ensure that the educational program helps all students to achieve mastery of the Florida
Standards by providing rigorous instruction aligned with the state standards and supported by research-
based curriculum. The instructional methods employed by the School will be respectful of how students leam
hest to ensure that the knowledge and skills required by the state standards are mastered and retained. By
providing a unique 8-9 school environment which prepares at-risk students in all subject areas with special
emphasis on providing opportunities to improve their academics and behavior, as well as examine and
explore their individual interests and meet and realize their individual potential as they prepare 1o enter high
school.

Ali students will be measured to ensure thet they are making adequate progress toward the Florida
Standards. The School will develop, implement, andd monitor a comprehensive scope and sequence action
plan that is aligned with  benchmarks from the  Florida Standards to include  benchmark
implementation, assessment, and reassessment, There will be a plan for individual stucents to improve by
using strategies that will engage them in intensive tutorial sessions until they demonstrate mastery of the
concepts on the biweekly assessment plan.  Review of data, and data chats faciitated by the
administration for parents, teachers, and other support staff will allow time for discussicns of assessment
results and 1o develop instruction that will meet the needs of all students and enhance their leaming
experience.

Students sometimes underperform due fo thelr lack of interest in an academic area or their inability to
see the relevance or experience enjoyment in what they are learning as it relates to their daily and future
lives. The structure and application of the School's educational program design and curricutum will soive this

8



issue for many of students enrolied in the School. Teachers will strive to make leaming meaningful, practical,
enjoyable, and relevant as sludents apply knowledge to the projects in which they are patticipating.
Therefore, student achievement on a given ask will be at times broad, at times deep, and always Cross-
curricular. For example, students may be provided a reading passage based on LAFS.8.RL.1.2 which asks
them to not only determine the central idea of theme, as well as analyze its development, character, and plot
This standard will be extended to have students take the same text and juxtapose It fo ideas, themes,
characters and issues within their own lives and their own communities, The School will expect teachers o
axtend leaming to make it relevant fo the students and thereby peak and maintain their interest in school and
in learning.

The use of ongoing, formative assessments and collected data will provide valuable data to determine
which students need additional interventions, and staff will be available to provide small group and
indlividuatized instruction when necessary for those students who are struggling with individual concepts or
who have been determined to be at below proficlency levels on required assessments adopted by FLOOE in
Reading andior Math. Students who qualify for Exceptional Student Education (ESE) services will also
receive services from qualified staff members through both an inclusionary modet and through puli-cuts
hased on their needs identified and required In the IEP's.
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increase fearning opportunities for all students, with a special emphasis on low performing students ant
reading.

The School will develog, implement, and monitor an instructional mode! that will aliow students to develop and apply these

skils needed for success in the 215 Century. The educational program has five (5) critical elements that wil
provide students with a foundation for success. small learning environment; highly structured learning
environment; positive rather than punitive emphasis on behavior management; adult mentoring; and
individualized behavioral interventions.

The instructional day wil be extended to provide additional instructional time in reading and to assure the leaming and
mastery of core academic areas, as well as a focus on personal development and success. This will allow eachers to
integrate these elements into lessons that help students experience success and become lifelong leamers who are self-
determined, poised, and skiled in 2 variety of areas. The Schoo! will provide for a schootwide emphasis on
reading instruction.

Students who need remediation of core skilis necessary for academic success will complete remedial coursework in
reading, writing, and mathematics to develop the skills needed for accessing grade leve! curriculum. All students will receive
individualized instruction, mentoring, and tutoring as they move through the required core and elective courses. For
example, from the time of application, screening and enroliment, students and parents will be indocirinated into a school
cutture of high expectations and clearly defined indicators and measures for acceptable behavior and learning. An analysis
of student performance data, specifically in the area of reading, will be an essential part of the studeni screening,
registration, enrcliment, and academic planning process. Also at the time of enroliment, parents and students will be provide
detailed information regarding student's reading and mathematics performance levels, based on the most recent and
available summative data and given a class schedule, 2s well as individualized academic success plan which focuses on
and supports the improvement of reading. The tone and tenor at the onset will be that which focuses on the improvement of
student learning and behavior as the focus of the entire school. This will be done through both individual and group
orientation and will be reinforcad throughout the school year.

1. Reading

The School will ensure thet reading instruction is a schoolwide focus. In doing so, it will provide an extended school day
to provide for additional instructional time for reading instruction. In addition, students who score below proficiency on the
Reading portion of the required assessments adopted by FLDOE or who are identified as reading below grade level
andior are disfiuent will participate In an Intensive Reading Program. This program’s specifications will be a
framework for developing a highly effective reading program for the School.

Students scoring below proficiency on the Reading portion of required Reading assessment adopted by FLDOE, but
who score at the fluent level on the state Florida Assessment for Instruction in Reading (FAIR) assessments will receive
instruction through a content intervention course, in which teachers will infuse reading strategies and skills info the
assigned content area.  Particular attention will be given to these students in terms of small group and individual
instruction, assistance and fuloring.

Students needing further support in reading or scoring below proficiency on the Reading portion of the required
Reading assessment adopted by FLDOE will complete an Intensive Reading course, blocked with a content area
course, which will be modeled after the guidelines for intensive reading as outlined by Just Read! Florida.

Instructional strategies will include, but are not limited to, the use of direct instruction, guided reading instruction,
independent reading practice, instruction and practice on vocabulary and comprehension skills, and the use of fistening
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and technology stations to reinforce and practice good reading techniques. Slrengthening these skills will result in a
wide range of improved critical language and reading skills such as phonological awareness, phonemic awareness,
fluency, vocabulary, comprehension, decoding, working memory, symtax, grammar—ali of which are necessary skilis
for becoming an effective reader at the secondary level.

2. Cove Content Areas

Students entering the School needing to recover units previously attempted and failed in the core content areas in order
to eam the units required by state statute to be promoted 1o high schoot will be afforded the opportunity 1o recover
units at the School through the use of foundational skills development courses from 22020, or similar programs. These
courses huild and remediate basic skills and content knowledge in preparation for high school or the required assessment
adopted by FLOOE. Stidents will receive targeted content instruction aligned o the Florida Standards and complete
formative and summative assessments which guide leaming and measure progress. The courses include scaffolding and
literacy support and are accessible to students reading below grade level.

3. Professional Development

Teachers at the Schoo! will be trained so they understand instructional assessments and sach of the major reading
components.  Staff training and ongoing professional development will be incorporated into the program, and an
extensive amay of slaff development opportunities will be provided to Schocl administrators 1o huild an effective, cngoing
professional development program.  Additionally, the curriculum offerings will provide a wide range of instructional
materials, efficient use of instructional time, differentiated instruction, and appropriate use of technology,

The School plans to use Professional Leaming Communities as a component of the overall educational model and
design, We befieve that the coliaboration, creativity, and sense of community in this model is how people learn best and
is very similar to how the students will leam with Project Based Learning.

A Professional Learning Community (PLC) can contribute to instructional improvement and scheal rsform (Annenberg,
nd.: Lite, 2003). PLCs can be most effective when their purpose is o enhance teacher effectiveness for the ulimate
benefit of students (Stoll et al., 2006). By parlicipating in PLCs, teachers may experience a variety of benefits that
coniribute 1o improved student achievement, inciuding:

»  Reduction of isolation

«  Increased commitment to the mission and goals of the school

+  Shared responsibility for student success

«  Greater job satisfaction and higher morale

< Lower rates of absenteeism {Hord, 1987)

4, Response to intervention/Multi-Tiered
System of Support
For students demonstrating achievement below grade level, the School will implement the Response fo intervention {Ril}
mode!. R has been described in Elorida as a multi-tiered system of supports (MTSS) for providing high quality instruction
and intervention matched to student needs using learning rate over time and level of performance to inform instructional
decisions. The Rt model is 2 three-tiered approach to interventions in the areas of academics and behavicr. The School
will review data to delermine appropriate inferventions and drive the instruction and remediation strategies to be used.

Encourage the use of innovative learning methods,

How insiruction is delivered often becomes the deciding factor in a student's participation in the learning process. The

educational delivery systems of the School will promote critical thinking with a combined focus on sirengthening basic

fleracy skills; engaging in work-related projects; improving student efficacy; and prometing heaithy fiving. innovative
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instructional practices will include the use of cooperative leaming, cognitive-guided Instruction, and technology-enriched
instruction, and will required focused and sustained Professional Development. The utilization of a research-based
intervention program that develops and strengthens cognitive skills and accelerate learning, such as 2020 will be an
essential component of the instructional program.

It is the belief that the Leadership Academy for Academic and Personal Achigvement can become a place In which
everyone knows not only a student's name, but more precisely, a student's activities: friends, dispositions, families, fears,
hopes, and dreams; a place where no student is fost or left behind.

Require the measurement of learning outcomes. , :

A large component of the school design is the use of quality, reliable assessments of student learning and growth. The
School believes that it is imperative to continuously assess student performance to: 1) ensure that its curriculum and
teaching strategics are effective; 2) assist with curriculum design, refinement and lesson planning; 3) target and identity
individual student’s needs; and 4) provide academic performance information to parents. The consistent and effective use
of assessments will also provide immediate feedback to the instructional and leadership team regarding the impact and
effectiveness of strategies, methods, programs, and approaches.

Efective student assessment and data-triven decision making will be core components of the School's operations.
Assessment is the means by which the School will measure and ensure student growth-—serving as one of the most criticel
elements o determine school effectiveness. Within the educational climate that exists today, much focus is placed on
statewide formative and summative assessments. While all students will participate in the FCAT 2.0 and ECCs, they will not
be the central component of instruction as they have become in some schools. Instead, the School will provide a holistic
approach toward education that educates students in all areas, not just those tested on the FCAT 2.0. The Schoo! also
intends to use a variety of assessments, such as the Fiorida Assessment for instruction in Reading {FAIR), and curriculum
hased measures, 1o inform instruction and evaluate our periormance.

The School intends o use a range of assessments to measure and monitor student performance.
These assessments will include, but may not be Iimited to

Formative Evaluations
+  FAIR
Pre and Post Test scores on a nationally recognized nom referenced instrument, such as DEA
Teacher developed assessments
Publisher provided assessments
On-line assessments
Sofiware based Assessments

® & ® @& S

» Participation in the Statewide Assessment Program (adopted and required by FLDOE and EOCs)

The School will create innovative measurement tocls to assess, monitor, and evaluate students’ progress in attaining
mastery of the Florida Standards. In addition to administering diagnostic tests, which identify areas of strengihs and
weaknesses, formative tests that monitor leaming progress and provide ongoing feedback as well as summalive tests,
which document the level of achievement at the end of a unit of student, will be used along with the following innovative
measurement tools:

» Portfolios, which include a hody of student work that appraises student performance over time.
¢ Collaborative Assessment of Student Leaming, which aliows teachers fo examine student work 1o
determine student learning and the effectiveness of the instruction
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¢ Peer Review, which increases metacognition {i.e. the capacity to reflect on and evaluate one’s own leaming
and methods of work and elaboration opportunities)

e Perormance-hased tems or events which include questions, tasks, or activities that require students to
perform an action

« Projects or expariments which include extended performance tasks that may teke several days or even
several weeks to complete. Students will generate problems, consider options, propose’ solutions, and
demenstrate their solutions. Students will be able to work in groups, at feast for some of the project, to
analyze options and 1o consider ways to present their thinking and conclusions.

o Authentic Assessment which includes a task for studenis to perform and a rubric by which their
performance on the task will be evaluated.

The School will provide administrators, teachers, students, and parents with real-time secure access to progress reports,
course schedules, course progress, activity schedules, grades, and other critical performance information. In addition,
students will be regularly benchmarked and assessed with district and state mandaled assessments. Teachers will also
implement daily warm ups, exit tickels, quizzes, exams and homework as a measurement fool. Students will be required tc
complete projects throughout the year, These projects will be clearly outlined by instructors at the beginning of sach
semester with a grading rubric. This will allow students within a defined framework to express themselves creatively while
adhering to the grading expectations. By assigning a rubric, it will provide studenls with clear expectations so that
instructors are able to consistently and fairly assess and evaluate mastery of standards. All projects will connect e Florida
Standards. Al projects and assignments will adhere to Bloom's Taxenomy higher levels of thinking. Finally, each student
will have a portiolic containing various assignments o showcase student growth.

Provide rigorous competition within the public school district to stimulate continual improvement in alf public
schools.

The Schoo! will provide rigorous competition with other schools in the district by offering parents of at-risk students a
figorous, highly structured, innovative curriculum choice option thal focuses on meeling the needs of at-risk or
underperforming students, provides small class sizes, a 6-9 grade configuration model, a very structured schoot culture,
extended leamning opportunities, and increased teacher professional autonomy and performence accountability. ftis
important to note, that aithough rigorous competition is an acceptable and often promoted ethos as it relates to charter and
district schools, the school design will be innovative and the schoo! intends to work and collaborate with other schools, both
districts and charters, as well as community groups and agencies to support student leaming and continual improvement in
all public schools. The School's presence within the public school district, specifically in the 1amgeted area serving at-risk
students in grades B6-9 will support schocls in the targeted feeder pattems of Blanche Ely, Boyd Anderson, Dillard,
Northeast, and Plantation and will provide for enhanced access, excellence and equily in the provision of alternative
education program models that focus on the needs of at-risk and/or underperforming students.

In addition, the Schacl will not only support the notion of rigorous competition within the public schoot district to stimulate
continual improvement in all public schools, but serve as a collaborative partner with the District by providing new oplions to
families and promoting innovative ways o erganize 2 schoo! and deliver a curriculum. Through honoring and supporting this
promise of parental educational choice, the School will also improve quality and efficiency among schools and enhancing
opporiunity for students and parents who may otherwise be trapped in ineffective, underperforming schools, with little fo no
programs grounded in innovation. For example, the School will seek to meet, articulate, and coordinate the idenification of
students that may he best served in its innovative, highly structure educational mode! through meeting, conferences, and
data review sessions, where practicable. The Schocl, in an effort to provide for both a spirit of competition and partnership
wilhin the public schools will support the provision of educational options for at-risk and/or underperforming students in
grades 6-9 in the targeted high school feeder pattems of Blanche Ely, Boyd Anderson, Dillard, Northeast, and Plantation
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Research has shown that in addition to improving the leaming and lives of students enrolled in charter schools, students
who don't atiend a charter schoo! benefit academically when their public school is exposed to charter competition. In 2009,
Marcus Winters of the Manhatian institute found that charter competition reduces the black-white achievement gap and that
the worst-perorming public school students, who tend fo be low-income minorities, have the most to gain from the neardy
nresence of a charter school. Overall, he found that charter competition improved reading performance among 2l students.
Students, as well, as faculty and stafl will all have to uphold a commitment to the School's mission and vision.

In the District, the criteria for students being enrolled in alternative schools are usually linked to severely disruptive behavior
and significant violations to the Code of Student Conduct. The emphasis of these schoals is not to address students who
have underperformed academically and have not posed serious threats and disruptions to the overall schoo! environments
of their schools. The School will mitigate such issues as it will be developed and designed to address patterns and pockets
of underperformance, as well as provide a positively affirming educational environment that is strategically focused on
improving student learning and literacy and providing clearly defineated expectations for leaming and behavior for students
that have previously underperformed so that they can achieve higher levels of learning and academic and life-long success.

The School's design also keeps proximily in mind as it seeks to provide increased options and support to students in the
targeted high schoo! feeder patterns of Blanche Ely, Boyd Anderson, Dillard, Northeast, and Plantation through the
provision of a 6-9 grade level educational program serving at-risk students. The targeted area is no more than § miles of
each of the ahove schools.

Clearly, the Schoo! will nat only provide a highly innovative, structured, and well-disciplined alternative education charter
school for at-risk students in grades 8-9, but also a highly qualified school leader and teachers that are encouraged and
driven to inspire a superior level of leaming and a model for the district that will slimulate and motivate ongoing
improvement for all Gther public schools serving at-risk students. Leaders and teachers at the school will remain focused on
stucent learning and achievement and view the achievement of both as their fundamental role and responsibifity in the
school.

Expand the capacity of the public school system.

Many of the students that have been assigned fo disciplinary schools requires many students to travel long distances to
attend these schools and places them with students of different age and grade levels and who may have committed more
serious Code of Student Conduct violations. The long distance travel has proven o have an adverse impact on attendance
and parental involvemant—factors proven o be prerequisite to improving student learning and behavior,

By mitigating the distance from the targeted area, the offering of a highly innovative, structured, and well-disciplined
alternative education charter school for at-risk students in grades 6-8 will allow parents o choose an individualized,
educational experience for their child within the public school system and within 2 3-5 mile radius. 1t will also support
schools in the targeted feeder patterns of Blanche Ely, Boyd Anderson, Dillard, Northeast, and Plantation from which many
of the students that are at-risk or underperforming and would benefit from a highly innovative, structured and well-disciplined
alternative educational setting attend.

The School will serve as an example in the targeted community of innovative public education that is based on whole school
development, strong partnerships, and educating and inspiring students fo develop 215! century skills, in addition
acquiring and applying content knowledge. The Schoot will promote and support equity and social justice in all aspects of its
design—including admissions policies—and provide a model is designed and intended to serve academically unprepared
students and bring them to college-readiness through 2 unigue combination of engagement instruction and academic rigor,

The School will stimulate choice and increased access lo high quality, high impact educational programming. The School
will expand the capacity of the Broward County Public Schools by providing families with increased options within the public
school system, options that can be a real asset in promoting innovation, increasing access to academic rigor, and providing
for those students who have had trouble achieving success in other schools. It will alse provide the school system with an
additional, highly needed alternative education option for at-risk students in grades 6-8. The provision of educational
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programming emphasizing attiemative education for students in grades 6-9, specifically in the targeted area, will expand the
nublic school systerm's capacity in ensuring that all students have access leamning programs and models that support their
leaming and life-long success.

The School will provide their child with a high quality educational facility, teachers driven to inspire, and 2 leaming model
that will motivate every member of the learning communily.

Witigate the educational impact created by the development of new residential dwelling units.

Broward County is the 49 largest school district in the country and provides service 10 over 300,000 students. The county is
steadily growing and the start-up of this School will help to support the district's goal of providing parents with educational
aplions. In addition, the Schoo! will help to alieviate some of the district's financial sirain that can be caused by necessifating
additional staff andior faciiies to accommodate the development of new residential units. The offering of a highly
innovative, structured, and well-ciscipfined alternative education charter schoo! for at-risk students in grades 6-8 will support
schools and related development of new residential dweliing units in the fergeted high scheol feeder patterns of Blanche
Ely, Boyd Anderson, Dillard, Northeast, and Plantation

Create new professional opportunities for teachers, including ownership of the fearniny program &t the school site.
The Schoo! will adept, embrace, and implement an ecucational program grounded in an unwavering commitment and
fundamental belief that through focused and dedicaled professional practices, a positively affirming educational
environment strategically focused on improving student learning and literacy, and one that promoles and maintains clearly
delineated expeciations for learning and behavior, students that have previously underperformed can achieve high levels
of leaming and academic and life-ong success. This will serve as the foundation for & schootwide professional
development focus and the provision of professional development opportunities, For example, the School will enabile
teachers 1o be an integral part of the identification, development, implementation, and evaluation of a professional
development ethos and plan designed around meeting the unique leaming, behavioral, and developmental needs of at-risk
students in grades 6-8. This will be done by allowing teachers to assist in topic and presentation development and delivery
to not only contribute to their individual professional growth, but to the overall professional development climate and culfure
of the School,

The Schoot will be home to an exciting, rigorous, and educationally beneficial learning environment for students that will
create new and exciting professional opportunities for teachers. Teacher and staff quality, training, and preparation are all
crucial to the school's initial success. The Schocl will embrace the state's philosophy and position with posits that “the
nurpose of the professional development system is to increase student achievement, enhance classroom instructional
strategies that promote rigor and relevance throughout the curriculum, and prepare students for continuing education and
the workforce,” In doing so, it will aiso adapt and implement a system of professional development that is alighed 1o the
National Staff Development Council.

In furtherance of complying with the provisions of 5. 1012.98 (4) (b)(5) F.S., the Schoo! will ensure that each teacher
develops, adopis, and implements an Individual Professional Development Plan (IPDP). This will ensure that hisher
professional development is linked o student performance data for the students for which they are assigned and served.
The School will act upon the belief that professional development must be linked to careful analyses of student perfurmance
data and {he instructional practices of the teacher.

Teachers and instructional staff will participate in shared decision-making when it comes to professional development and
schoal improvement. At the onset, they will play an integral role in helping to shape and create the culture of the school and
in delermining, based on a collaborative review and analysis of student performance and school data, the vearly
instructional focus and objectives of the school's innovative curriculum. Throughout the year and on al least a quarterly
basis, each teacher will have the opportunity to engage in curriculum mapping to ensure that a cohesive cuniculum is
implemented in each ciassroom at each grade and department level for each subject area. In alignment with the Florida
Standards and Commen Core State Standards, teachers will meet each week to communicate best practices with their
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colleagues through the establishment of a culture for continual professional learning in order to meet the differentiated
needs of thelr students, Teachers will also be encouraged to incorporate their unique teaching styles o best meet the needs
of their students. They will be highly encouraged to incorporate innovative, research-based effective strategies to foster
critical thinking and will differentiate instruction to ensure every student’s needs are met. Teachers will enjoy a new sense of
awnership of the teaching and leaming process by providing greater flexibility in curriculum ceveiopment and behavior
management than is typical, while at the same time providing for clear deliverable and frameworks for performance
accountability.

Collaboratively, all teachers and schoo! leaders will develop a common vision for professional learning and will foster an on-
going learning environment to best meet the needs of their students. As a result, 2 variely of professional leaming
apportunities will be provided to best meet the diverse professional needs of its teachers. The School wil deliver
professional development through 2 variety of approaches such as large groups, smali groups, individuals, and electronic
functions such as development and training through computerized programs, video conferencing, and web-based delivery,
Teachers will also be encouraged o participate in professional book studies throughout the year to remain current on the
Intest research and trends in education. To continue to foster the professional growth of ow teachers, they will be
encouraged to participate in the Lesson Study process across all curricular areas. Through the implementaticn of the
Lesson Study process, teachers ai the School will facilitate the sharing of best practices and become reflective practitiohers.
To ensure the integration of technology throughout the curricuium, teachers will paricipate in on-going innovative
iechnology-based in-services to better assist them in effectively impacting thelr student's cognitive growth. Through
nrofessional learning, teachers will begin to demonstrate ownership of the learning program and belief in its principles.

The School understands its role in improving student leaming and achievement. it knows that ulfimately the improvement
and achievement of student learming is grounded in the development, implementation, and monitoring of an effective system
of support and professional development for teachers. The emphasis on teacher quality and effectiveness, and its impact on
student leaming and achievement have made teacher evaluation an increased area of focus, time, support, and attention for
today's schools. The School views improving teacher effectiveness as & process that focuses on good teaching, student
ieamning, coliaborative feedback, and ultimately, improved performance. Additionally, the School will ensure that teacher
effectivensss is aligned to the state’s teacher evaluation system and linked to board goals and student and school related
data.

Lastly, teachers and school leaders will be evaluated annually based on the requirement of SB 736 fo determine the
effectiveness of professional development and thelr overall performance, specifically, as it relates o improving student
learming and ocutcomes. They will be will be evaluated in 2 manner that complies with the requirements of SB 736 which
requires that every instructional employee working under an annual performance contract be evaluated and rated at one of
the folfowing performance levels: Highly Effective; Effective; Needs Improvement; or for instructional personnel in the first
years of employment who need improvement, Developing; and Unsatisfaclory. The Schoo! will aisc, as required in SB 736,
fink 50% of teachers’ and schoo! leaders’ evaluation performance to student growth as measured by annual statewide
assessments.
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Section 2: Target Population and Student Body

A, Describe the anticipated target population to be served.
if applicable, applicants should describe if they will target, in accordance with the law, certain populations defined i
section 1002 33(10)e}, F.S.

The School will be open to children in sixth through nine grades, who would qualify to attend a traditional Broward County
Public School. Since the School will be an open enrcliment charter program, it expects to serve all students within the
community and therefore reflect the diversity of Broward County. Thus, the School expects achieve a composition
reflective of the community it serves with regard to racialiethnic populations, as well as English Language Learner {ELL) and
Exveptional Education Siudent populations.

The Leadership Academy for Academic and Personal Achievement will provide a highly effective, personalized, and
focused altermative educational program which ensures student academic achievement in all subject areas while
enabling at-risk students an opportunily {o realize personal achievement and set them on a course for life-long success. The
School will be a free public school of choice for parents and students who live in Broward County and will serve up to 225
students in grades 6-9. lts target population will be at-risk students in grades 6-8 in the targeted feeder pattemns of Blanche
Ely, Dillard, Northeast, Plantation, and Boyd Anderson.

The data below refiects trend FCAT grades based on performance data from schools that are presently serving stucents
residing in or around the targeted area and that will benefit from 2 highly innovative, struclured, and well-disciplined
alternative education charter schoot for at-risk students in grades 6-9:

NN \ "
Bovd Anderson High School C C D C
Blanche Ely High School B A A C
Dittard High School A C 8 B
Northeast High School B C B C
Plantation High School B B- | C B

Although the above data provides school grading information, a deeper analysis of the academic performance of the above,
specifically the high schools listed, provides further data for review, analysis, and reflection. The table below reflects the
nerformance proficiency levels of contiguous high scheols in which the students in the targeted area subsequently feed:

720113 FCAT Performance Data

.

i Blanch Ely High 38 48

i School

I Boyd Anderson 26 40 59 47 74
High School
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i Dillard High School a8 &0 71 48 B0

Northeast High 39 81 73 52 84
School

Plantation High 34 45 51 48 83
School

Basad on this dala, all schools in the targeted area above reflect Reading and Math proficiency levels that are all below
sixty percent (B5%) only is above 60% af 61%--with Reading proficiency levels not exceeding forty percent {40%). Thus,
the School will provide for an extended day in which additional time for reading instruction will be provided. Gonsequently,
the School will provide an enhanced educational option for at-risk students in grades 6-8 in the targeted feeder patlerns of
Blanche Ely, Dillard, Northeast, Plantation, and Boyd Anderson. Reading and math proficiency levels are strong predictors
of school, postsecondary, and fife-long success.

The School further recognizes that although the senior high schools reflect the culmination of studenis’ K-12 educational
experiences and in which graduation serves as a major determination of hisfher academic success, the leaming
experiences and opportunities afforded to students during their formative years, as well as threughout the middle school
experiences play prominently in the success or lack thereof that they will have during their senior high school and
postsecondary lives. Studies show that most students who drop out begin thinking of leaving school early in their scholastic
careers. Dropping out of school is not the result of an abrupt, unconsidered decision but an overt response to the impact of
circumstances related o one or more factors over a student's fifetime. Yet most efforts fo identify potential dropouts and
implement initiatives to address their needs occur at the high school lavel. Instead of waiting until the end of the educaticnal
nrocess to help students at risk, educators at each grade level should look for, and address, all dropout indicators.

A student at risk of dropping out of school may also be identified as any student who, because of his or her individual needs,
requiras temporary or angoing intervention in order to achieve in school and fo graduate with meaningful options for his or
her future. The Schoo! recognizes that students—depending on their degree of resiliency and connecledness to caring
adults in the home, in the community, and/or at school—may respond differently to those things frequently cited as barriers,
predictors, or indicators of being “at risk.” Therefore, the School, In addressing the needs of at-risk students will focus on
working with the whole child, who might have both short-term and long-term needs requiring intervention.

Specific chjective oriteria that may be used use in identifying students who may be poorly prepared for the next level of
study or who are at risk of dropping out of schoel include poor academic performance—generelly, a grade point average of
2.0 of lower on a 4.0 scale—in the core content areas is a significant predictor that districts must consider in identifying
students at risk of dropping cut. Careful consideration sheuld alse be given to students demonstrating declining academic
performance. Schools may also review a variety of assessments in diagnosing students’ academic difficulties and selecting
appropriate short- and long-term interventions,

Additionally, the following are among the specific behaviors and characteristics that may be considered as indicators,
pradictors, and barriers in identifying students at risk of dropping out:

1. Being overage for their grade leve! due to retention attributable to risk factors such as high absence and truancy
rates;

Showing a lack of effort or interest in their academic work;

Excessive number of days absent from or late to school,

Having a history of discipline problems leading to suspension, expulsion, and/or probation; andfor

Showing or expressing feelings of being disconnected from the school environment.

S

More specifically, the School will identify its target population as at-risk students in grades 8-8 in the targeted high scheol
feeder patterns of Blanche Ely, Dillard, Northeast, Plantation, and Boyd Anderson that have been
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1. Retained at the elementary, middle, and/or high school grade levels;
Involved in frequent disruptive school incidents and patterns of disruptive bebaviors that did net subject them
to mandatory expulsion requirements of the district based on its Code of Student Conduct;

3. Periormed at FCAT 2.0 Levels {andfor Il in Reading and/or Mathematics for two conseculive years,

4. Failed to demonstrate learning gains as determined by performance levels or Development Scale Scores on the
FCAT 2.0 in Reading andfor Mathemalics for twe consecutive years; andfor

5. Referred by District, School, Parent, anddor Community Pariner hased on an assessment of individualized need o
interest in which a small, structured, individualized learning environment would be beneficial to the student leaming
and overall success.

- With respect to efforts to stem the tide of students’ dropping out of school, middle schools are critical o the future success

of students yet they have been largely ignored in the debate on education reform. Education reform efforts over recent
years have focused on early education and high school, and have missed out on the critical role of middle school. Research
continues to show that academic planning and counseling needs 1o start as early as the 8 grade so students are prepared
for the rigorous curriculum of high school and the future challenges of college and the warkiorce. The conditions students
face and how they perform in middie school play a vital role in whether or not they will graduate from high school prepared
for college and the 21% century workforce. In fact, the majority of students drop out of school in 90 and 10% graces making
middle schoal, grades 8-8, 2 make or brezk moment in their young fives. Grades 6-9 is a time of heightened vulnerability for
many voung people. The years between sixth and ninth grade are known for an increase in disciplinary problems,
motivational decline (lack of inferest, increased alienation), and inttiation in risky behavior, and these developmental
changes can directly affect how students perform academically.

There are key findings that support the critical nature of addressing students’ needs In middle schocls as whole, However, it
hecomes increasingly vital to address the needs of students beginning in 6% grade in underperforming schools and
underserved communities in the targeted areas as those the School intends to serve. Such findings not only contribute o
the undemperformance and persistent struggles of the senior high schools in which they fead, but create live altering and iife-
lingering challenges for at-risk students, especially in grades 6-8 whose academic, behavioral, and social needs go unmet.
Key findings in 2 repor entitled “Seizing the Middle Ground: Why Middie School Creates the Pathway to Coflege and the
Workforce” noted the following:

¢ Over half of middle schools are failing federal education standards and the situation is much worse for schools
serving low-income African American and Latino populations. Seventy percent of middle schools that serve high
levels of low-income students are failing, compared 10 44% of high schools and 32% of elementary schools.

e Students who fail even one middle school class are much more likely 1o drop out of high school. Less than 50% of
students who failed at least one class in grades 8-8 graduated from high school within four years compared to over
68% of students who never failed a class. ‘

¢ The support of a caring adult is critical to the success of middie school students, but very few have il Seventy
percent of 7% graders do not have a high level of caring relationships with a teacher or other adults at school. Forty-
one percent of 7% graders do not have a high level of caring relationships with adults in the community.

In addition, the School will provide a sofution to ever growing problem and seemingly silent epidemic of overage middie
school students. The increasing number of overage middle schoo! students is a real and growing concem not only across
the state, but across the nation. There are a growing number of middie school students old encugh to drive o school. While
the average middie school student is 12 or 13 years old many of them are as old as 15 or 16 years old. It's no longer
uncommon fo have a child enter their freshman year of high school at 16 years oid. A big reason for the high number is that
many students can't pass the FCAT reading proficiency test in third grade. Florida law requires third grade students who fail;
be retained; and that's creating a backup in middle school. Other reasans for the increased number of overage middle
school student include a lack of interest, social, and family issues. There were 15,628 3 grade students and 12,565 9
grade students retained in Florida based on the 2012-2013 dala reported by the FOOE. These numbers, which are
equitably and relatively significant in Broward County further, support the need to address the target population.
20
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The School believes that without early intervention, struggling middle school students at the above will continue to drop out,
adding to the current ¢risis. They will also continue 10 feed increased patters of underperformance in the areas of reading
and mathamatics 1o targeted high school feeder patterns of Blanche Ely, Dillard, Northeast, Plantation, and Boyd Anderson.
There is & clear, documented need 1o drive the necessary supports and opportunities for the future success of students in
grades 6-8 that feed into the high schools in the targeled area.

Although the mathematics performance levels for the largeted senior high schools have shown slight increases, based on
the 2014 Algebra | and Geomelry EOC's, the overall reading performance of students in grade § continue to significantly lag
behind as reflected in the 2014 FCAT 2.0 Reading Performance Data below:

i
Boyd Anderson 19
Bianche Ely 38
Dillard a7
Northeast 31
Plantation 36

Consistent with the 2013 schoolwide reading performance trend, all Reading proficiency levels in 2014 for students in Grade
9 in the targeted feeder pattern high schools of Blanche Ely, Dilard, Northeast, Plantation, and Boyd Anderson fell below
forly percent {40%). The School recognizes the value of reading in the educational and fife-long success of students and will
ensure that required reading courses are taught by a certified reading teacher. The School will also implement an extended
day which will include a mandatory Literacy Period that will focus on and support reading through direct instruction;
indlividualized reading practice, and the use of frequent reading mini-assessments.

in accordance with federal and state anti-discrimination laws and the Florida Educational Equity Act, Section 1000.05(2)(2)
the Schoo!l will not discriminate against a student on the basis of race, ethnicity, national origin, gender, disability, or religion,
in its schoo! admissions process.

The target student population will be those students and familles residing in the north area of the counly, specifically in
areas underserved through school choice. It will focus on those students interested In altending a small learning
snvironment with committed, caring educators. The School will also support parents that are seeking an educational option
that promotes high expectations and learning standards in a small, safe leaming environment.

As a school ppen to all students whe would qualify to attend a taditional Broward County Public School, the Schoo! may
anticipate that the demographics will mirror those of Broward County and surrounding areas as noted below:

White—50,7%

Ethnically Hispanic—29.6%

Ethically Nen-Hispanic-70.4%

Black-—40.6%

Asian-3.7%

Native American or Native Alaskan-15

Native Hawalian and other Pacific islander-—.2%
Multiraclal--3.4%

& & & & 8§ & & @8

However, it is expected that the demographics of the School will closely mirror that of surrounding schools in the targeted
area as follows:
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11% 1% 1% NiA

Boyd Anderson 1% 5% 91% NIA NIA NIA
Dillard 3% 5% 90%% 1% N/A NiA
Northeast 22% 3% 41% 2% 2% WA,
Plantation 18% 15% 63% 3% 3% NiA

Additionally, the percentage of students with disabilities (SWD) in Broward County is currently 10%, while its ELL
percentage is 14% as of May 2014. The percentage of students in Broward County on Free/Reduced Lunch is 59%.

An open admissions policy will be implemented wherein the School will be open to any studeat residing in the County. Any
sligible student, as described in Fla Stal.§1002.33(10), who submils a timely application and whose parents accept the
conditions of the Parental invoivement Contract shall be considered, unless the number of applications exceeds the
cepacity of the program, class, grade level, or building. In such case, alt applicants shall have an equal chance of being
admitied through a random selection process. If the number of applications falls short of the established capacity,
supplemental registration periods may be held for the purpose of reaching stucent capacity. Florida's charter school
legislation, Fla. Stat §1002.33(10)(e), provides that the School may give enroliment preference to certain student
populations, Said student populations include:

1. Students who are siblings of a student enrolied in the charler school.

2, Students who are the children of a member of the governing board of the charler school.

3. Students who are the children of an employee of the charter school

4. Students who are the children of an active-duty member of any branch of the United States Armed
Forces.

in accordance with federal and state anti-discrimination laws and in accordance with the Fiorida Educational Equity Act,
Section 1000.05(2){a) the School will not discriiminate on the basis of race, ethnicity, national origin, gender, disability, or
marital status against 2 student in its school admission process.

In accordance with federal and state anti-discrimination laws and the Florida Educational Equity Act, Section 1000.05(2)(}
the Scheol will not discriminate against a student on the basis of race, ethnicily, nationai origin, gender, disability, or religion,
in its schoo! admissions process.

The School will be open to students in grades 8-9 who qualify to attend a traditional public schoc! in Broward County. The
School will seek a racially and ethnically diverse population and will offer consistent quality al all levels. Every applicant wil
be given equal opportunity to apply for enroliment at the School, exciuding students who have been dismissed andfor
expelied from a public or private school or have received referral fo participate in an alternative education nroblem due to
disciplinary problems. The open enraliment policy will comply with section 1002.33, Florida Statute.

The School will comply with Florida's charter school legistation, Fla. Stat, 1002 33 (10}{e), which states that schools may
give enroliment preference to certain student populations.

The School will not limit the enroliment to children of residents within the surrounding community. The Schocl will comply
with Florida's constitutional class size senior high schools of a maximum of a maximum of 22 students per class in grades
6-8 and 25 students per class in grade 9. The projected student-to-leacher ratio shall be consistent with that required by the

22




Class Size Reduction Act, as applied to charler schools.

A. Provide the following projection for each year of proposed operation: the grades that the school will serve,
the projected number of students to be served in each grade, the number of students expected in each
ciass, and the tolal number of students enrolled.

5 Year Projections

B 22 2(44) (44 3(66) 3(66) 2(44)
7 22 2(44) 2044 2(44) 3(66) 3(66)
8 22 244 2(44) 244 2(44) 3(66)
9 25 2(50) 250 2(50 2 (50)
TOTAL T m 182 204 226 226

C. Provide a description of how the student population projections were developed.

The School gave consideration to areas of need and choice options within the district when determining enrcliment
projections. Student population projections were based upon data from grades 6-8 students during the first year and grades
5-0 in subsequent years in the targeted feeder patterns of Blanche Ely, Boyd Anderson, Dillard, Northeast, and Plantation
that may elect o envoll in the Leadership Academy for Acadermic and Personal Achievement as either a matter of choice or
through referral for academic underperformance or behavior. There are approximately 9,968 students in grades 6-8 in the
targeted middle schoots as noted below:

School Name 2014 1 2013 | 2012 | 2011 | Enrcliment
Crystal Lake Middie C C ¢ G 1368
McNichols WMiddie G o C C 899
Lauderhill Middle F 1 F £ D 1030
Lauderdale Lakes D ¥ C C 1030
Parkway Middle C D C C 1641
Perry Middle C B A c 620
Pompano Beach Middle C D C B 1056
New River Middle C C C B 1370
James 8. Rickards C C B A 953

Based upon conservative projections, the School projected that 1% of the targeted population would enroll during the first
year and up 1o 2% of the targeted population would be enrclled by Year 5. This would not have a significantly adverse
impact on the enroliments of the targeted schools and would provide for the delivery of a personalized, small, supportive
fearning environment for students. This would also allow the Scheol to perfect the implementation of the educationz model.
information was gathered from the Florida Department of Education’s and the Broward County Public School's website
about the demographics of schools in the proposed targeted area. Student performance and refated data were also used in
developing student population projections. In order fo comply with Florida's constitutional class size requirements, the
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schoal plans to implement a growth mode! that will support no more than 22 students per class in grades 6-8 and no mere
than 25 students per class in grade 9. By having an enroliment cap per grade, it will ensure that the school complies with
the class size requirements. Fach year the Schooi Leader will hire additional instructional staff as needed.

The Schoo! further gave thoughtiul consideration to the area and targeted population to be served through its recognition of
the community’s desire and commitment to improving the learing and lives of its residents through the provision of a high
quality education. it concurs with the belief that the provision of effective, rigorous, innovative and high quallty educational
choice options can serve as the finchpin and a passport 1o present and Hfe-long success and prosperity of children and
youth, specifically, those attending schools in the tergeted area. The academic performance and related data for schools
serving students in the targeted area refiect a criticat need for immediate, impactful and sustainable schoc! innovation and
expanded educational choice solutions as being proposed by the School,

The School is also aware of the enrciiment’s relationship 1o the financial viability of the school and we ensure the retention
and deployment of appropriate resources to ensure both its short term and long term viability. It has taken steps 1o leverage
nartnerships with the community to market the school and bolster envoliment. However, a contingency plan will also be in
place in the event that enroliment projections do net materialize,

24



Section 3: Educational Program Design

A. Describe the school’s daily schedule and annual calendar, including the annual number of days and hours
of instructional time.

The Schoo! will employ a differentiated approach to teaching at-risk student that promotes high achievement while
eliminating low student performance. A structured curriculum, innovative instructional strategies and intervention initiatives
that address the needs of the “whole child® will be an integral part of accomplishing feaching, leaming, and schoolwide
goals. To effectively implement the curriculum and instructional strategles, an extended day will be implemented.

Extented Learning Time

Extended learing time has emerged as a promising pelicy option over the last several decades, with greater inferest in
recent years among such organizations as Massachusetts 2020, the Center for American Progress, the Harvard Family
Research Project and others. Extended leaming time is defined by the Center for American Progress as "The lengthening of
the school day, school week or school year for alf students in a given school...to focus on core academic learning and
enrichment activities to enhance student success.”Some define it more broadly to include any programmed time involving
students, including out-of-school time and extended time that targets specific populations rather than the entire school.

Extended leaming time can take several forms. Schools can add time fo existing school days or add days 1o the school
year. Schools andior other providers can offer after-schoo! programs and summer school sessions, Other policy options
explored in the literature include optimizing the current time spent in school rather than adding time, and maodifying the
traditional school calendar to reduce the fong summer break when some students suffer leaming losses. Each of these
oplicns has benefils and drawbacks, and certain pre-conditions for success.

In brief, the literature on extended learning time suggests the following:

s Time is nacessary, but not sufficient, for producing learning outcomes. Additional learning time is effective only
when existing learning time is being optimized.

s Extended leaming time is more effective for disadvantaged children than for children from middle or high socio-
ecenomic status households; and

e Extending the school day is more cost-effective than extending the schoot year,

Extentied-Day Programs are part of the nommal school day, adding between a halt-hour and two hours of school time.
Schools can use this time to lengthen regular classes, or they can add specific programs such as academic or enrichment
activities, electives, tutoring, and career experiences. Some schools have built in extra teacher planning time to extended
schedules. These programs typically utifize existing staff whose contracts have been adjusted for their extra time, although
they may supplement with extra professional or para-professional staff.

The School, embracing the research that support the provision of extended learning time for underperforming students in
underserved communities such as grade 6-9 students in the targeted feeder patterns of Blanche Ely, Boyd Anderson,
Dillard, Northeast, and Plantation will provide for both a schedule and extended school day that meets students’ academic
needs and requirements, as well as educational interest. The Academic schoal day will start at 7.50 AM. and Eng at 3110
P M. The School will follow the Sponsor's Calendar to dictate the instructional days for each year of the charter. This will
ensure that the School meets the statutory requirement of a minimum of 180 days of school and provide the minimum
instructional hours 1o students in grades 6-9, as established by law. A student day shali consist of 400 minutes, and all
hours of instructional time will be aligned with state and district requirements for secondary grades.
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The following is a Sample Daily Schedule and may be adjusted by the School, as needed or required:

Student Arrival 730 AM. 745 AM. 15 Minutes
Homeroom 750 A M. 800 AM, 10 Minudes
Schoolwide Literacy/Success 8:05 AM, 8:50 AM. 45 Minutes
Period
Block t/attendance 855 A M. 1025 AM. 80 Minutes
{Inciudes 30 Minute
- Lunch)
Block 2 10:30 A M. 1245 P.M, G0 Minutes
{includes 30 Minute
Lunch)
Lunch #1 11:00 AM. 1130 A M. 30 Minutes
Lunch #2 1145 A M. 1245 P.M. 30 Minutes
Block 3 1250 P M. 220 P M. 80 Minutes
Schoolwide Liferacy/Success 225 P M. IO PM. 45 Minutes
Period

The aforementioned school hours may be adjusted, if necessary, o ensure students can eam an annual credit through a
rinimum of 135 hours of instruction in a designated course of study which contain performance standards. Similarly, the
School will ensure the hourly requirements for one-half credit are eamned at a rate of one-half the requirements for an annual
credit.

Annual Calendar:

The Schooi will follow (and mirror) the BCPS public school calendar, which requires a minimum of af least 180 actual
instructional days per schoo! year, There will be a minimum of one {1) week pre-planning and three (3) days post planning
for faculty and staff before and after the school year. Students will attend the mandatory minutes each day as required in
stale statute.

B, Describe the proposed charter school's educational program,

The Schiool's educational pregram will be one that provides personalized support for students in a school culture of high
expectations and clearly defined indicators and measures for acceptable behavior and learning. The fone and tenor at the
onset will be that which focuses on the improvement of student learning and behavior as the focus of the entire school,
The School will adopt, embrace, and implement an educational program grounded in an unwavering commitment and
fundamental belief that through focused and dedicaled professional practices, a positively affirming educational
environment strategically focused on improving student learning and literacy, and one that promotes and maintains clearly
delineated expectations for learning and behavior, students that have previously underperformed can achieve high levels
of learning and academic and life-long success.

The School's educational program will be one that 1) understand, adopts and implements research-based practices; 2)
focuses on the improvement of reading; 3) offers a curriculum that supports the leaming and behavioral needs of at-risk
and underperforming students in grades 6-9; 4) utllizes student success teams as an approach to improvement planning,
intervention, and support; 5) integrates life skills instruction as a means toward academic and life-long success; 8} supports
career readingss, vocational, and postsecondary planning; 7) integrates proven elements for addressing the needs of at-
risk students into the educational program; 8) embraces continuous improvement; 9} incorporates mentoring; and 18)
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incorporates best teaching and learning practices; and 11) extends the school day. Each of these components is presented
in the subsequent paragraphs.

Through the use and integration of the above strategies and approaches, the School will become a catalyst for change for
the unrealized hopes and dreams of students in Broward County. In doing so, the Schoot will establish and implement &an
educational program that is grounded in an understanding of research, approaches, strategies, and best practices relsted o
the education of at-risk youth.

Use of Established Research Base

Today, the most startling phenomenon in public education is the growing number of at-risk youth. Allemative Education
represents an effective approach to addressing the needs of these students by helping them to remain in school, improve
academically, and achieve higher standards. In fact, Alternative Education has been identified by the National Dropout
Center as one of the three most effective ways to keep at-risk students in school, improve thelr self-esteem, and keep them
learning effectively.

Alternative schools have also been shown o be successful in helping students who have not done well in traditional school
settings {Lehr, Lanner, & Lange). The U.S. Depariment of Education defined an alterative education school as a “public
clementary/secondary school that addresses the needs of students that typically cannot be met in 2 regular school, provides
nontraditional education, serves as an adjunct to a regular school, or falls cutside the categeries for regular, special
education or vocaticnal education.”

Alternative education schools have been developed by states in response to students’ use of viclence, drugs, and weapons
on schoot campuses {U.S. Department of Education, 1996). Students are generally referred to these programs if they are at
risk of poor grades, fruancy, disruptive behavior, suspension, pregnancy, or similar issues associated with dropping out of
scheol (Kleiner, Porch, & Farris, 2002). In most school districts across the country, students are placed in alfemative
scheols as an alternative to or following a suspension or expulsion. However, in many states, as in M-DCPS, students may
choose to attend an alternative school via approval from the District.

While alternative education schools are typically thought of as serving at-risk, potentially disruptive students, some have
also been developed 1o serve students with high aplitudes or special interests that simply want a change from schools that
have often become large, impersonal urban educational settings.

“Alternative” has meant different things to different peaple over the past several years. As early as 1878, the confroversy
over the definition of alternative was acknowledged. Arove and Strout (1978) noted that "the definition of ‘alternative’ had
heen a matter of controversy since the early seventies, and much of the literature on the movement has been concemed
with that issue alone. Twenly years later there was still discussion about what alternative means. Raywid (1964) noted the
variely of definifions surrounding altemative schools. She provided a summary of alternative schools which feli into three
different categories:

¢ Type | alternative schools are schools of choice and are usually popular. They resemble magnet schools and reflect
themes of career-focused curncula,

+ Type il alternative schools are those to which students are assigned or in some cases, senfenced to by the courts.
They represent “last chance” programs and focus on behavior modification, with litle, if any attention paid o
curriculum or pedagogy.

s Type il aliernative schools are for students who are presumed to be in need of remediation, rehabilitation---
academic, socialfemational, or both, The assumption is thet students attending these schools can be prapared to
return o mainstream programs.

Raywid contended that, “alternative schools are usually ideniifiable as one of the three types described above, bul that
particular programs can be a mix” Most programs in BCPS represent & ‘mix” of students, often failing to individualized
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educational needs and experiences and losing even more students in transition.

Though the debate confinues regarding the definition of aternative schools, most researchers agree that altemative schools
are typically designed for youth with challenging behavior and are designed lo assist students in achieving the goals of the
curriculum in a manner that is consistent, yet unigue to their learning styles and needs.

With the advent of education-based reforms such as the No Child Left Behind Act (NCLB), Florida's A+ Plan, and
strengthened safe schools legislation, an increased need, demand, and opportunily to improve, restructure, and create new,
innovative, and viable educational options for students emerged. The delivery of highly effective and coherent aiternative
education programs in the form of the Leadership Academy for Acacemic and Personal Achievement in Broward County will
help at-risk students in grades 8-9 attending targeted feeder palterns of Blanche Ely, Boyd Anderson, Dillard, Northeast,
and Plantation overcoma their most debilitating challenges.

Though there is general consensus on the need to provide altemative education and related interventions for at-risk
students, this consensus is usually foliowed by debates regarding the numerous chalflenges associated with this body of
work. One of the most significant chalienges that school district officials and policymakers face and is the focus of most
debates is cost. It Is well-known and clearly decumented in BCPS and nationally that the costs of educating at-risk students
are higher than the costs of educating students in a traditional educational setting, just as it is equally higher fo educate
high-performing students In specialized, magnet schools and programs. What are often not iluminated are the prohibitively
high costs to society of not providing for the unique educational needs of at-risk students.

Children who are not educated more likely lack adequate skills to secure employment and become self-sufficient. In 1683,
approximately 63 percent of high school dropouts were unemployed. As the national dropout rate has increased over the
nast decade, so has its adverse impact on soclety: higher unemployment, increase in crime, increase in wetfare, and
reduced earnings which ulimately affect the local and national economy.

Additionally, at-risk students, whose issues go unchecked and for whom sffective interventions are not provided, pose 2
threat to not only their awn well-being, but the safely and educational well-being of other students in their disruption to the
education process and potential negative impact on society. Research has demonstrated that youth who are not in school or
in the labor force are placed at an increased risk for definguency and crime and are placed on a pathway to prison {Snyder
and Sickmund, 1995). Rates of amests of young offenders have increased since the 1990’s, especially for violence related
to weapons (Bults & Snyder, 1997), Viclence perpetuated by very young offenders continues o be unusually high, which
does not bode well for the future absent appropriate, well-funded intervention programs (Declining Vioience, 1988).
Concerns ahout the human and financial costs of incarceration of juveniles has led many to the conclusion that schocls and
other community agencies must increase efforts to develop, enhance, and mainiain effective alternative education programs
{Dryfoos, 1897}

A study conducted by the Justice Policy Institute further ilustrated the relationship between low educational attainment and
heightened risk of incarceration, & risk and impact that have been most concentrated in communities of color, specifically,
the African American community. Such research and related data concludes that despite the costs associated with at-risk
students and those with special needs, society ultimately pays a high and long-impacting price for children's failure in
schoo!, Altembaugh, Engel and Martin {1995) posited that successful alternative education programs would benefit both
society and students at risk. They contended that the benefits of dropout prevention threugh altemative education schools
and programs, over time, would exceed the costs by a ratio of nine to one.

Studies also show that most students who drop out begin thinking of ieaving school early in thelr scholastic careers.
Dropping out of school is not the result of an abrupt, unconsidered decision but an overt response to the impact of
circumstances related to one or more factors over a student's lifetime.

Yet most efforts to identify potential dropouts and implement initiatives to address their needs oceur at the high school level.
instead of waiting until the end of the educational process (o help students at risk, educators al each grade level should look
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for, and address, all dropout indicators. The state and districts should create epportunities for elementary, middle, and high
school educators to share dropout prevention strategies, initiatives, and programs. Educators at all levels should also learn
what factors and indicators are typical of students at risk.

Research indicates that early prediciors of dropouts Include general deviance, deviant affiliation, improper school
socialization, poor family socialization, and structural strains. These predictors manifest themselves in deviant behaviors,
including sexual invelvement, bonding with antisccial peers, low school bonding, low parental educational expectations, and
fow socioeconomic status.

Student Success Teams

The School will further enroll students and work with them individually to determine their academic needs and personal
goals. This will be done through the use of Student Success Teams. Once the interview and enfoliment process is
completed, students will be assigned to a Student Success Team in which they will assist in the development of an
individualized Student Success Plan to sel academic, behavioral, and perscnal goals. The Student Success Teams will
work with students throughout their entoliment to support the attainment of their goals, Each Student Success Flan will be
reviewed and updated annually as students meet or adjust their leaming and personal goals,

For example, from the time of application, screening and enrcliment, students and parents will be indectrinated into a school
culture of high expectations and clearly defined indicators and measures for acceptable behavior and learning. An analysis
of student cerformance data, specifically in the area of reading, will be an essential part of the student screening,
registration, enroliment, and academic planning process. Also at the time of enrcliment, parents and students will be provide
detailed information regarding student's academic performance levels and behavior history, based on the most recent anc
available summative data. They will then be invelived in the development of an individualized academic success plan which
focuses on and supports the improvement of leaming and behavior. This plan will be developed and supported through the
Student Success Team.

Students that have fallen behind and are at-risk of dropping out of school need continuous assistance and support for
learning and life-long success. To assist them, the Schoo! will use Student Success Teams to faciiitate student transition
into the school, analyze data on an ongoing basis that may be used fo define student successes or barriers to achievement,
and develop, monitor, and implement a plan of individualized intervention to ensure student academic growth and personal
development,

Members of the Student Success Team may include the School Principal, Counselor, Parent, Teacher, and Community
Partner,

Focus on Reading -

The School recognizes the value of reading in the educational and lfe-long success of students and will ensure that
required reading courses are taught by a certified reading teacher. Therefore, an analysis of student performance data,
specifically in the area of reading, will be an essential part of the student screening, registration, enroliment, and academic
planning process. For example, at the time of enrollment, parents and students will be provide detailed information
regarding student’s reading performance levels, based on the most recent and available summative data and given a class
schedule, as well as individualized academic success plan which focuses on and supports the improvement of reading. In
furtherance of supporting improvement in reading, the Schoo! will also implement an extended day which will include a
mandatory Literacy Pericd thet will focus on and support reading through direct instruction; individualized reading practice,
and the use of frequent reading mini-assessments.

SuccessfLife Skills Instruction
The School believes that strong character and a personal code of ethics are essential o students’ learning and life-long
success, Therefore, a program focused on successfife skilis development will be an integral part of the school's educational
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program. Life skills programs can play a valuable role in addressing the needs of young people growing up in high-rigk
environments — increasing their resifience to negative influences in their lives and their ability fo overcome risk factors in
their home, community, and schoo! environments, According to Mark Mannes, Ph.D., Director of Applied Research at the
Search Institute, “Resilience is best understood as young people’s successtul adaptation to adversity in their lives.” To the
extent that life skills programs strengthen the “protective factors”™ in a young person's life, such programs can profoundly
impact a young persen’s ability contribute to their communities, Investments in life skills development among at-risk youth
have also been found to produce more extensive pesitive outcomes than programs targeting youth in more mainstream
settings.

For example, the School will use SuccessiLife Skills Development instruction in which students will be continually presented
with opporiunities to develop both and will be asked to expand the parameters of their self-knowledge daily. Because
emotional health is key to a productive life, the School will create an environment for students to explore and understand
issues standing in the way of their success. Also, through the use of a dally Success/Life Skiis Development period,
students will explore their inner selves and develop tools that will serve them as healthy, literate, and responsible citizens,
This Success/Life Skills Development period will be a part of the students’ daily schedule. it will be for 2 minimum of 30
minutes and be implemented at the beginning of the scheol day. The Successilife Skills Development periot! will be used to
set the tone and tenor for respect, discipline, confidence, motivation, high expectations, and the achievement of leaming
goals for the day.

CareerfVoostional Planning/Exploration

The School will further provide for students’ exploration of postsecondary opportunities such as career planning and
vacationalftechnical pursuits. The School seeks to develop students that are physically, mentally, and emotionally fit, have =
high degree of self-awareness and reliance; possess and demonstrate such qualities as initiative, courage, and
resourcefuiness; have positive personal character; have the desire and skilis 1o help others; have a keen respect for the
basic rights of others; and are prepared {o participate and lead in society.

For example, in order to address careerivocational planning and exploration, the Schost will utilize a curriculum framework,
Such as Leaming for Life, which helps teach students the importance of character skills and development, Iife skills, good
citizenship, and emotional and physical fitness. This will provide an opportunity for the student take an inventory of their
skills and interests in identifying and developing those attributes requisite for postsecondary success.

Proposed, Proven Innovative Educational Model Design Elements

Though alternative education schools and programs vary widely throughout the nation, there are several research-based
strategies that have been widely accepted as highly effective in working with at-risk students. For example, the School will
adopt and implement the seven best and preferred practices in educating at-risk youth in alternative schools that include:
Low Ratio of Students to Teachers; Highly Structured Classroom with Behavioral Classroom Management; Positive Rather
than Punitive Emphasis in Behavicr Management, Adult Mentors at the Schoo!; Individuafized Behavioral Interventions
Based on Functional Behavioral Assessment: Social Skills instruction; and High-Quality Academic Instruction.

These seven best and preferred practices in educating at-risk youth in alternative schools mentioned above will be uncer
girded with a strong parenial involvement component as school-based parental involvement has proven to have a positive
effect on both parents and students. Scheol-based parent training which promotes and teaches nurturing behaviors desired
by being attentive first to the parents' concerns and needs and then address expectations for parents to do more for their
children.

In addition, the School embraces the notion and belief that how instruction is deliverad is the deciding factor in a student's
participation in the learning process. The educational defivery systems of the Leadership Academy for Academic and
Personal Achievement will promote critical thinking with 2 combined focus on strengthening basic literacy skills; engaging in
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work-related projects; improving student efficacy; and promoting heaithy living. Instructional practices will include the use of
cooperative learning, cognitive-quided instruction, and technology-enriched instruction, and will require focused and
susiained Professional Development.

The School's educalional program has been developed in accordance with the performance-based Florida Standarcs.
Encouraging the use of innovative learning methods is a vital part of providing an educational program that truly meets the
differentiated needs of all children. All leamers possess areas of strength and areas of weakness and therefore express and
receive knowledge in many different ways. Effective teachers understand the need fo differentiate instruction for all
students, including low and high achieving, in order for leamning to occur and improve. Understanding a student’s area of
intelligence, learning style, andfor learning preference is one way teachers can positively impact a student’s ability fo leam.
The role of the teacher Is to observe what students are doing, figure out why they are doing it that way, and give them the
right kind and amount of information and feedback so that they may solidify their leaming and demcnstrate what they have
been laught. Students must be able to make sense of what is taught if they are going to apply their learning in other
situations.

In addition, the School will employ teaching and leaming strategies that give students more 1o think about. Through the use
of divergent student products, students will be given a chance to explain and defend their thinking and importantly, relate
learned material to their actual lives. Students will compare outcomes with their peers, assess successes (and failures) and
design iImprovements.

A variety of instructional activities will be planned and implemented that focus on fostering student engagement. This wil
include the use of leaming strategies for defining, summarizing and comparing. For example, when students are asked to
summarize they will be given the opportunity o use their higher order thinking skills to analyze the patierns, evaluate what's
most significant to them and craft a unique summary.

Embrace of Continuous Improvement

The School's educational program will be driven by the effective implementation of the Florida Continucus mprovement
Mode (FCIM). FCIM is based on the idea that student and teacher success must be a continuous effort, Analyzing data,
developing timelines, quality instruction and frequently assessing students for understanding are all key parts to this model.

The Florida Continuous Tmprovement Model is derived from the 8-Step Instructional Process which was developed by Mary
Lehman Barksdale, while leaching thid grade at the Brazosport Independent School District (Texas).

Based on Barksdale's model, leachers and administrators must
1. Raise expectations for ali students;
2. Creste a vision to guide reform; and

3. Develop measurable obiectives with time frames for accomplishing them.

The steos of the Flerida Continuous Improvement Mode! break into four parts of an instructional cycle calied Plan-
Do-Check-Act (Deming):
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b.

3. Check
a.
b

Data Disaggregation: In this step the School will disaggregate and analyze the slale standards
assessment andlor standardized lest data o identify both students’ and teachers’ strengths and
weaknesses and 1o improve teacher instruction and student learning. Focusing on specific student
weaknesses, the School will create & plan for student improvement. Identifying teachers' strengths and
weaknesses enables administrators 1o provide effective quality staff development to improve instruction
and student leaming.

instructional Calendar Development: Based on the students' strengths and weaknesses, the School
will bulld an instructional calendar that includes all the state standards, benchmarks, andfor skills to be
assessed. The calendar will provide additional time for areas where students are having trouble and be
flexible enough to allow for adjustments.

Direct the Instructional Focus: Based on the insiructional calendar, the School will ensure that
teachers teach the targeted skilis). This will ensure quality instruction by teachers and mastery by
students. The School will ensure that classroom activities are focused and condugive to leaming by
= Providing 2 warm-up;
Highlighting the day's focus;
Focusing on new content;
Reinforcing new concepts; and
Surveying student understanding.

[ = s &

Effective teaching strategies for instruction have at their core consistently high-level expectations for
students. Additionally, quality instruction includes

= Modeling thinking processes (i.e. think-alouds),
= Providing essential vocabulary for subject area;
= Applying learning to the real wond;

= Using cooperative learning techniques;

= Using skill reinforcing drills;

»  Teaching test-taking stralegies; and

= Celebrating mastery of skills and knowledge.

Assessment: After feaching the targeted skill, the Schoal, through teachers, will administer a short
assessment to check for student understanding. These assessments will be integreted into the
curriculum and instruction. The assessments will mimic the format of the FCAT 2.0 and EQC state
assessments. Teacher teams will meet frequently to review assessment results.

Maintenance: The School will ensure that its teachers continuously work to reinforce skills and
knowledge until they become part of the student's knowledge base,
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c. Monitoring: The school leader and members of the leadership team will assume the primary
responsibility for monitoring program success. Monitoring practices will include regularly unscheduled
classroom visits, one-on-one meetings with students and teachers to review test scores, celebrating
successes, using surveys to assess the process, the school climate, and stakeholder satisfaction.

4. Ast

a. Tutorials and Enrichment: Based on assessment results, the School will ensure that ils teachers
provide continuing quality Instruction to either bulld on success or provide additicnal instruction.
Teaching teams wili work together to review progress, Extensions wili be considered as important as
tuterial work and provided for both mastery and non-mastery students. Additional assessments will be
given 10 check mastery.

In addition to the implementation of FCIM as a key foundation of its educational program, the School will use a variety of
instructional methods fo ensure mastery of appropriate skills, ideas, and knowledge for all students, regardiess of race,
gender, or the family's socioeconomic background end give the students the ability to transfer these skills t© new
applications. Mast important, the School will employ an instructional model that will allow students to develop and apply the
skills needed for success in the 215 century,

Use and Incorporation of Best Teaching and Learning Practices
The School will further supported through the use of instructional methods and approaches that include but are not limited to
the following:

Gradual Release of Responsibility for Learning

The Gradual Release of Responsibility will be used in the delivery of direct instruction. This model is often referred to as the
“t Do-We Do-You Do” mode! whereby 'F", the teacher, presents the information by modeling the strategy to be used; "We”,
the entire class, collaborates to work through the strategy together, and “You', the student, applies the strategy
independently to demonstrate mastery and understanding. For example, all teachers will structure their lessons such that
the teacher will introduce new material directly, students will practice the material in small groups or as a class, and then,
with the continued support and facllity of the teacher, students will have independent practice on the material at the end of
class and again through extended and home leaming activities. This will allow students to gradually become more
independent and responsible for their own leaming of the content.

Flexible Grouping

When abiiity grouping is utilized in a flexible manner with appropriate curricular adjustments and consistent expectations
and assessments across groupings, significant achievement gains can be realized. For example, all students will be placed
info flexible ability groups based on the baseline data generated from the testing during the student orientation pericd. Al
groups will be held accountable for the same concepts and skills and will be required o {ake the same infernal and extemnal
assessments regardiess of their grouping. The Schoo! believes that flexible ability grouping is the most effective way to
differentiate instruction for students at different academic levels, most particularly because it will allow the teacher to modify
nacing of instruction within the individual class hour and thus, address the academic needs of his/er students. The class
will be preserted the same content but the degree of depth will vary according to the ability levels of the group. As students
develop skilis and master content, they will be able to transfer o different ability level groupings throughout the year. The
model of frequent assessments will be the same for all groups; teachers will be able to monitor student progress across
ability groups and make appropriate curriculum and grouping decisions based on conrete data. This will afiow teachers
and school leaders to quickly icentify students whe are struggling and need to fransfer to another group to solidify their
foundation of a particular concent or skill.  The flexibility of class groups will minimize student distractions and low
achigvement due to boredom andfor fack of challenging material.

Literacy Across the Curriculum
The Schoo! further knows and believes that literacy is the key to academic success and to closing the achievement gap.
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Therefore, all teachers will focus on literacy in all content areas in addition to the school's reading curriculum.  In addition to
required reading courses being faught by a certified Reading Teacher, the use of reading across the curriculum will provide
students with additional time to develop thelr reading comprehension skills and good habits for reading, researching, and
learning. Students will become familiar with a variety of genres and types of text and will be able to relale ideas and themes
from one subject area to another. For example, students will be required to read and wiite In all content areas, Stucents
must be held fo the same high expectations and standards for reading and wiiting regardiess of the discipline. For example,
students may be required to write formal laboratory reports in science, and explain the process of theorems or proofs in
mathematics class. Students will become fluid, proficient readers and will be exposed 1o a variety of writing styles. In
addition, studants will develop their speaking, listening, and observation skills through the use of multiple mediums and the
requirement for teachers to integrate student oral presentations into their classrooms.

Differentizted Instruction

The Schoo! will act on the belief that teaching to the middle, or the “one size fits all” approach does not support a successiul
teacher-learner experience. Differentiated instruction is an instructional theory and practice that aliows teachers to meet all
types of ieamers and helps them address the variety of leamning styles, interests, and abilities found within a classroom,
Teachers implement instructional strategies based on the content, process and product. These strategies ensure all
learners are being targeted in all given lessons.

Readers Workshop

Making sure that all students are reading at grade leve! or above will be the mission and a priority goat of the School. The
Readers Workshop format gives students tools for selecting and comprehending literature, Students who were once
reluctant to read now find themselves with the skilis needed to be successiul readers. Over the course of the year, students
are encouraged to read many bocks to  explore different genres, authors, and texts. This format allows teachers o wark
with students in small groups to target skills that students are deficient in while stretching those skills in which they are
proficient,

Writers Workshop

The Writers Workshop approach for writing is an interdisciplinary approach which helps to build student’s fluency in wriling
through continuous, repeated exposure to the process of writing. Writing is an essential skill for future academic and
nrofessional success. The earlier those students are engaged in the writing process the sooner they will leam lo appreciate
and become more effective in it.

To effectively implement the curriculum and instructional strategies described above, an extended day will be implemented,
The School, embracing the research that support the provision of extended lsaming time for underperforming students in
underserved communities such as grade 6-9 students in the targeted feeder patterns of Blanche Ely, Boyd Anderson,
Diflard, Northeast, and Plantation will provide for both a schedule and extended school day that meets students’ academic
needs and reguirements, as well as educational interest. The Schoct will follow the Sponsor's Calendar 1o dictate the
instructional days for each year of the charter. This will ensure that the School meets the statutory requirement of a
minimum of 180 days of school and provide the minimum instructional hours to students in grades 6-9, as established by
faw, A student day shall consist of at least 430 minutes, and all hours of instructional time will be aligned with state and
district requirements for secondary grades. It is anticipated the School will operate a seven-period day.

B, Describe the research base for the educational program.

The School will employ research-hased instructional practices with students. These research-based instructional strategies
will help guide teachers in maximizing the overall student leaming experience. Teachers will consider individual, small



group, and whole class learning goals and objectives in deciding the best iesson strategy.

In addition to many of the practices bsing used effectively in highly effective schools, the School has also cited research
regarding each instructional method thal informed its decision to adopt. All of these methods align with the schaol's
msss ionfvision to ensure that every student is successful and accesses 2 rigorous instructional program that will help
miher close the achievement gap and put them on the path to callege and life-ong success.

 Instructional Wiethod

‘Descrsptwn .

Graduai Reieasez;zf Resp{znsauaiaty i‘«uams L and Engetmann Segfned 5996 "Research on Direct
Instruction: 25 Years beyond Distar.” Seatfle: Educational Achievement
Systems.

Flexible Grouping Tieso, Carcl L. (2003). "Ability Grouping is net Just Tracking Anymore™.
Rosper Review Vol. 26

Literacy Across the Curriculum Cramer, R. (2003). The language arts: A balanced approach 1o teaching
reading, writing, listening, falking, and thinking. Boston: Pearson

Differentiated Instruction Tomiinson, C. & Kalbfieisch, L. (1998). Teach me, leach my brain: A call
for differentiated classrooms. Educational Leadership, 52-55.

Readers Workshop . Plerce (Eds.), Talking about books: Creating literate communities {pp.
17-31). Portsmouth, NH: Heinemann.

Writer's Workshop Craig, Sharon A. (October/November/December 2003). The effects of an
adapted interactive writing intervention on kindergarten children's
phonological awareness, spelling, and early reading development.
Reading Research Quarterly, 38 (4), 438-440.

B. Explain how the educational program aligns with the school’s mission.

The School's mission is to offer of a highly innovative, structured, and well-disciplined alternative education charter school
for at-risk students in grades 6-9. The School will adopt, embrace, and implement an educational program grounded in an
unwavering commitment and fundamental belief that through focused and dedicated professional practices, a positively
affirming educational environment strategically focused on improving student leamning and literacy, and one that promotes
and maintains clearly delineated expectations for learning and behavicr, studenis that have previously underperiormed can
achieve high levels of learning and academtc and life-long success. For example, from the time of application, screening
and enrolimant, students and parents will be indoctrinated into a schoo! culture of high expectations and clearly defined
indlicators and m@asures for acceptable behavior and learning. An analysis of student performance data, specifically in the

area of reading, will be an essential part of the student screening, registration, enrcliment, and academic planning process.
Also at the time of enroliment, parents and students will be provide detailed information regarding students reading
performance levels, based on the most recent and available summative data and given a class schedule, as well as
individualized academic success plan which focuses on and supports the improvement of reading. The tene and fenor at
the onset will be that which focuses on the improvement of student leaming and behavior as the focus of the entire school,
This will be dene through both individual and group orientation and will be reinforced throughout the school year,
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in addition, the educational program will be aligned fo the School's mission in its adoption, use, and application of the seven
best and preferred practices in educating at-risk youth in alternative schoals that include Low Ratio of Students o Teachers;
Highly Structured Classroom with Behavioral Classroom Management; Positive Rather than Punitive Emphasis in Behavior
Management, Acult Mentors at the School; Individualized Behavioral interventions Based on Functional Behavioral
Assessment, SocialiLife  Skills Instruction; and High-Quality Academic Instruction. The School will also use innovative
reform based instructional methods In 2 stimulating environment fo foster maximum student achievement. Through the
aducational program, students will become both active in and take ownership of their lsaming and personal success.

in addition, the School will use mentoring to address the variable concerns of low academic achievement, poor school
attendance, increased dtscp inary problems, and low graduation rates students enrolled In the Leadership Academy for
Academic and Personal Achievement. Mentors are most effective when they are able to develop and manage meaningiul,
positive relationships with no more than three mentees and are able to make a commitment over a sustained period of time:

In addiion to mentoring, community groups and organizations and local businesses will play a pivotal role in the
enhancement of educational services and experiences delivered to students in altemative education schools and programs,
The School would engage community groups such as the local clergy, fratemities, sororities, the Rotary Club, Urban
League, NAACP, the 100 Black Men of South Florida, SALAD, and the Links, to name a few to eslablish pannersh’ps with
alternative education schools with specifically planned activities and defined outcomes. For example, the School will plan
and hold weekiy and/or monthly assemblies and parinership days to provide the students with an oppcsnun ity to interact with
and hear from positive role models and leaders throughout the community.

in order to ensure that the Schoo! remains commitied 1o its mission of addressing the needs of and developing the "whole
child,” it will engage the support and partnerships of these agencies and organizations that support and share this mission.
For example, agencies that have shown success in working with at-risk students and/or underserved communities that wil
be targeted for a sirategic partnership include will include those in Broward County that have extensive experiences in
working with and supporting the targeted population and will be sought afier by the School.

Additionally, local businesses and business groups would be solicited to provide sponsorships to the School. Field trips,
assemblias, internships, luncheens, ioh shadowing, and mentoring would be an integral part of this endeavor.

The implementation of selected strategies will rely heavily upon the partnership and support from various segments of the
community and will focus on gelting parents, families, and the respective school communities properly involved in the
education of high risk adolescents and children; instilling strong educational vaiues, civic literacy, and a work ethic in young
men and women; and matching strong positive role models to individual and smali groups of students enrolied in the school,

C. Explain how the services the school will provide to the target population will halp them attain the Next
Generation Sunshine Stete-Common Core Standards, as required by section 1002.33, F.8.

The School will offer services o ensure that our students will successfully attain the all standards specified in content
course ﬂ@scnptzans the Language Arts (LAFS) and Mathematics (MAFS) Fiorida Standards which were adopted in March,
2014 and the Next Generation Sunshine State (NGSSS)-Common Core Standards {(CCSS) which remain statutorily relevant
and subject o legislative action {in those subject areas that have not been approvediadopted the Florida Standards as the
basis of grade-level content/standards coverage). Using the objective insights yielded by a frequent assessment system, we
will use these specific structures 10 indervene, arrest, and reverse student academic failure;

o General InstructionalfWhole School Intervention: Skills and content are not learned until student
can prove objectively that they have mastered them. Therefore, content or skill that students have
falled to master on a progress monitoring assessment is retaught. Support will also be provided
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through small group and individual tutoring, provided on @ mandaiory basis as part of our daily
schedule.

Daily Tutoring: As par of the extended day program offered Monday through Friday, teachers in 2
small group or one-on-one setting will provide those students who have been identified a8 needing
supplemental support with additional targeted instructional time. Students attend daily tuioring at the
discretion of subject teachers. Any core subject teacher may refain 2 student in the daily tutoring
program, provided that they share their raticnale with administration and upon the consultation with any
other pertinent subject-based teacher of said student. Tuloring can take three forms: individual tutoring
focused on addressing a specific skill deficit, small group tutoring to reteach material recently assessed
on a progress monitoring assessment, and acceleration tutoring to spur higher ordered and creative
thinking as appropriate for students at all levels. )
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Section 4; Curriculum Plan

A. Describe the school's curriculum in the core academic areas, iflustrating how it will prepare students to
achisve the Next Generation Sunshine State-Common Core Standards.

The Leadership Academy for Academic and Personal Achievement will use a state-adopted and research and evidence-
based curriculum infusing best practices to ensure that students are engaged and challenged on a dally basis. The
curriculum is data-driven and therefore modified to serve the needs of a diverse and unigue student population. The School
will adopt and use the Sponsor's Student Progress Plan. Familiarity with this Plan will through trainings, meetings, and
accessed through hitp:fwww broward k12 fLus/sbbcpolicies/docs/Pelicy% 206000, 1.pdf.

The School will be nonsectarian in its programs, admission policies, employment practices and operations. The School wil
adhere to all applicable provisions of Federal law and Statue relating o the education of students with disabiliies, including
the Individuals with Disabiliies Education Act; seclion 504 of the Rehabilitation Act of 1574; and Title il of the Americans
with Disahilities Act of 1890,

The Schoo! will adhere to all applicable provisions of Federal law and Statue relating to students who are limited English
nroficient, including Title Vi of the Civil Rights Act of 1664 and the Equal Educational Opportunities Act of 1874,

The Leadership Academy for Academic and Personal Achievement will seek to expand each student's foundation in each
core subject and efective courses by building upon the preceding acquired knowledge base in each succeeding grade level,
always moving forward, to ensure that each student builds capacity and is prepared and ready for college andlor the
workforce. All course offerings will be aligned with the approved/adopted State of Fiorida Course Code Direclory and the
Broward County Public Schools' Course Code Dictionary, and will cover all standards and objectives specified in state
content course descriptions, the Language Arts (LAFS) and Mathematics (MAFS) Florida Standards, and the Next
Generation Sunshine State (NGSSS)- Common Core {CC) standerds {in ihose subject areas that have nol
approvediedopted the Florida Standards as the basis of grade-level content/standards coverage). As well, the school wil
utilize the District grade-levellcontent-area scope and sequence maps and pacing guides, the district Student Progression
Plan (SPP) Policy 6000.1, the Just Read Florida! K-12 Comprehensive Research-Based Reading Plan (CRRP), and the
district approved K-12 reading plan charts fo instruct, provide instructional support services, and prepare students to
achieve the Florida Standards and Next Generation Sunshine State (NGSSS)- Common Core (CC) standards.

The schaol's curriculum will be standards-based fo ensure student exposure and mastery of the following:

e Language Arts Florida Standards {LAFS);

e Mathematics Florida Standards (MAFS),
Next Generation Sunshine State Standards (NGSSS) (in all other subject and elective araas until
approvediadopted as Florida Standards for each Content/Subject Area); and

e Common Core (CC) standards {in History/Social Studies, Science & Technical Subjects unti
approvediadopted as Florida Standards for each Content/Subject Area).

The curriculum will continuously reflect high quality, rigorous, and relevant instruction and implement research-based
strategies, innovations and activities that facilitate engagement and learning, and achievement of educational cutcomes for
all students, The School will use the Florida Department of Education (FDOE) and Broward County Public Schools
approved and adopted research-based texthooks aligned with state standards and/or national standards and accompanied
supplemental technology and print resources and materials. In addition to the School implementing the State and District
approvediadopted textbooks, The School will enrich the curriculum through additional State-approved supplementary
programs and an innovative approach to delivering the curriculum and meeting performance expectations. Additional
instructional resources and materials will be incorporated to address the needs of all students; struggling and striving
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students, and a special population of learners such as; Gifted, ESE and ELL students. The goal of Leadership Academy for
Academic and Persanal Achievement is to collaborate and work harmoniously with the district to meet the expectations of
the Sponsor while incorperating an innovative appreach through the delivery of effective instructional programming, and an
approach fo instruction that have proven to be successful in highly successful and high performing schaols.

Teachers at Leadership Academy for Academic and Personal Achievement will follow state andior national standards and
uiilize district approved teacher instructional scope and seguence and pacing guides o serve as a basis for developing
lessons plans. Teachers will adhere fo the District SPP and its procedures as it pertains 1o serving students who enter the
school below grade level and ensuring engagement in and benefit from the curriculum. In addition, teachers will adhere to
the State-mandated Multi-Tired Systems of Supports (MTSS) and Response to Intervention (RI) procedures and procasses
to menitor interventions and support services being delivered to all students that demonstrate a need based on State and
District assessments, school/classroom tests/assessments, and teacher and team anecdoles and recommendations.
Teachers will also adhere 1o 1EPs and LEP plans to ensure that all ESE and ELL students are being taught utiizing ESE
and ELL strategies and accommodations to ensure thal each student is receiving the support needed fo meet the identified
objectives.

Teacher lesson plans will be submitted fo school leadersfadministrators and returned with feecback for ongoing
improvement. The literacy coaches will also review and monitor the submitting of lesson plans, and lend support 1o ensure
the implementation of Differentiated Instruction, and Stendard-based delivery of insiruction through a balanced Rotational
instructional Mode! (RIM). The literacy coaches will support classroom teachers and mode! sample lessons to ensure that
all teachers receive ongoing support to betler meet the schoo! expectations and enhance instructional pedagogy. As well,
shared and common planning will oceur to ensure that each teacher is able to select and share the most successful
instructional strategies that will yield the greatest results.

Graduation Reguirements

High school graduation requirements will be in direct alignment with the State of Florida and Broward County Public
Schools which are established by the Florida Legisiature, the Fiorida Board of Education, and The School Board of Broward
County.

The Florida High School Graduation chart found below represents the current Florida graduation requirements for the 2014-
2015 g% grade cohart group.

Graduation Reguirements

A student must successtully complete a

« 24-credit stendard diploma,

» 18-credit Academically Challenging Curriculum to Enhance Learning (ACCEL) option,
= Advanced International Certificate of Education (AICE) cumiculum, or

« international Baccalaureate (1B) Diploma curriculum.

Students must earn a 2.0 grade point average on 2 4.0 scale and pass the recuired statewide
assessment.

Subject Area 24-Credit Program Diploma DesignationlACCEL
Program
EnglishiLanguage Arts (ELA) | -4 creditsin ELA 1,2, 3.4 Merit Designation
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« ELA honors, gifted, Advanced
Placement (AP), Advanced
Intemational Certificate of
Education {AICE), International
Baccalaureate (1B}, and dual
enroliment courses may safisfy this
requirement.

» Must pass the Florida Standards-
based ELA Grade 10 assessment
once implemented of received
minimum concordant score on
SAT, ACT or PERT.

s Must take the Florida Standards-
baged ELA Grads 11 assessment
once implemented.

In addition to meeting the
standard high school diploma
requirgments:

» Attain one or more industry
certifications from the list
established {per 5. 1003.452,
F.8)

Mathematics

= 4 credits of Mathematics (one of
which must be Algebra 1 and one
of which must be Geomelry)

« Algebra 1 and Geometry honers,
gifted, Advanced Placement {AF),
Advanced International Certificate
of Education (AICE), International
Baccalaureate (1B}, and dual
enroliment courses may satisfy this
requirement.

» Must pass the Florida Standards-
based Algebra 1 EOC/assessment
onee implemented.

« Must pass the Fiorida Standards-
based Geometry EOC/assessment
once implemented.

« Must take the Florida Standards-
based Algebra 2 assessment once
implemented.

» Industry certification courses that
lead o college credit may
substitute for up {0 2 mathemetics

credits

Scholar Designation

In addition fo meeting the
standard high school diploma
requirements:

* Pass the Florida Standards-
based ELA Grade 11
assessment once implemented

« Earn 1 credit in Algebra 2,
pass the Florida Slandards-
hased assessment ence
implemented

+ Eam 1 credit in statistics or an
equally rigorous mathematics
course

« Pass the Biology 1 EOC
Assessment

« Earn 1 credit in chemistry or
physics

« Eam 1 credit in a course
equally rigorous to chemistry or
physics
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Science

» 1 creditin Biology 1

» Must pass the Biclogy 1 EQC
zssessment

» 2 credits in equally rigorous
science courses

» 2 of the 3 required science credits
must have 2 iaboralory component

« Industry certification courses that
lead to college credit may
substitute for up to 1 science credit

Social Studies

« 1 gredit in World History

« 1 creditin U.S. History

* Must pass the U.S. History EOC
assassment (constitutes 30 percent
of the student’s final course grade).

¢+ B oredit in U.S. Government

« § credit in Economics (must
include financial lteracy)

« Pass the U.S. History EOC
Assessment

» 2 credits in the same world
language

» Earn at least one credit in AP,
i5, AICE or a dual enrcliment
COUIse,

World Languages

Not required for high schog!
graduation; required for admission
inte state universities

ACCEL Program (18 credits
minimum)

Fine and Performing
Arts, Speech and Debate, or
Practical Arts

1 credit in fine or performing arts,
speech and debate, or practical
arts {eligible courses specified in
the Florida Course Code Directory

» Physical education is not
sequired

+ 3 glective cradits

Physical Education

1 credit in physical education to
include the integration of health

« Oniline course is not required

»Electives

8 credils

All other graduation

“Omline Course

« 1 course within the 24 credits

= Must be eamed through online
learming.

industry Certification

Not required

requirements for a standard
diploma must be met {per 5.
1003.4282(3)(a)e), F.8.).

Community Service

For students in the 24 credit aption, the completion of 2 community
senvice project is an additional graduation requirement. Students in
either one of the 18 credit options are not required to complete a
communily service project. However, one of the requirements for the
Florida Bright Futures Scholarship Program's Academic Scholars
Awards and the Superintendent's Diploma of Distinction is completing
a specific amount of community service hours,
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*NOTE: The school will only offer two (2) of the four {4) diploma options- 24-credit standard diploma and 18-credit
Academically Chalienging Curriculum to Enhance Learning (ACCEL) opfion, until which time alf teachers in respective areas
have been provided professional development and awarded cattification in courses reguired for the Advanced Intemational
Certificate of Education (AICE) currculum and International Baccalaureate (18} Diploma curriculum and the school has been
designated and national recognized as an AICE or 15 school.

“NOTE: Spedifications regarding electivesioniing course are listed below
A minimum of one of these credits must be earned through online leaming.

This course can be completed in grades 6 through 8 if resulting in high school credit.
This course can be completed through an online dual enrollment course.
This course requirement can be met through an online course offered through Florida Virtual School or an
approved virtual education provider.
A student enrolied in a fulltime or part-time virtual instruction program meets this reguirement.
This requirement does not apply to 2 student who has an individual education plan (IEP) which indicates
that an onfing course would be ineppropriate.

e This requirement does not appl y 1 an out- 01~state transter student who is enrolled in a Florida high school
and has one academic year o less remaining in high school,

Students entering grade 9 in 2011-12 and thereafier will be required lo eam at least 5 credils toward graduation
reguirements through completion of 2 full course delivered via online learning (F.8.1003.428).

e An online course is defined as a course involving student-leacher interaction in which & stutent
fearns mostly through onfine delivery of content and instruction with some element of student
control over time, place, or pace.

e Schools shall not require 2 student to take the online course outside the schoo! day or in addition to
a student’s courses for 2 given semester.

An online course {aken during grades 6-8 fulfilis this requirement,

s This requirement shall be met through an online course offered by the Florida Virtual School,
Broward Virtual Education (2 franchise of Florida Virtual School), an online course offered by the
high schocl, or an online dual enraliment course.

s This requirement does not apply to a student who has an individual educational plan (IEP) under F.
S. 1003.57 which incicates that an online course would be inappropriate.

s When a student who is enrolied in a Florida high school and has less than 1 academic year
remaining in high school, this requirement may be waived.

PINOTE: High School Remediation Mathematics for Algebra 1

High school studenfs who score at Level 1 or Level 2 on the Algebra 1 EOC Assessment, or upon transition io the
statewide, standardized Algebra 1 assessment, must be enrolled in and complete an intensive remedial course the Dillowing
year or be placed in a content area course thal includes remediation of skills not acquired by the student. The content area
course must nclude remediation of skills not acquired by the student,

School-based DiplomalGraduation Designation Options

Standard High School Diploma
Beginning with students entering grade 9 in the 2014-2015 school year, receipt of a standard high school diploma requires
successful completion of 24 crefi ts, as per 1003.4282 F.5. The required credits may be eamed through equivalent, applied,
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or integrated courses or career education courses as defined including work-related intemships approved by the State
Board of Education and ideniified In the course code directory.

Academically Challenging Curriculum to Enhance Learning (ACCEL) Option

During the 2013 legislative session, a new 18-credit ACCEL accelerated high school gracuation option was added,
replacing the previous college preparatory and the career preparatory 16 credit options. The new 18 credit ACCEL option
allows a student who meets the following requirements to be awarded a standard high school diploma:

- Fiorida’s new high school standard diploma course requirements (as per 1003.4282 (3) (a)-(e), F8)
without the required physical education course and only three credits in electives, and

« A cumulative grade point average (GPA) of 2.0 on 2 4.0 scale.

Successiul Mastery of Reguived Assessments

i addition to successful completion of the requirements 24-credit standard diploma or 18-credit ACCEL accelerated high
school graduation option, a student must participate in and pass any statewide approved college enfrance examinations:
SAT, ACT, andlor PERT, State standardized assessments required for a high school graduation and course credit, or eam
identified concordant scores of comparative scores, as applicable, on approved alternative assessments.

Core Academic Areas

Students in middle school shall receive instruction in language arts, reading, mathematics, science and social stutties.
instruction in health, physical education, exploratory, pre-vocational and special interest classes shall he in gccordance with
state statutes and rules. Instruction shall be focused on ensuring that all students shall demonstrate mastery of Sunshine
State Standards (F.8.1003.41).

Students in senior high school shall receive instruction based upon the standards adopted by the State Board of Education
in the subjects of language arts, mathematics, science, social studies, the arts, health and physical education, and foreign
languages. (F.5. 1003.41).

The School wil utilize research-based programs and State-approved/District-adopted textbooks for all core curriculum
subjects, as further described under each respective core curriculum subject area.

Reading

The School will use adopted Reading fextbock(s) andfor intervention program(s) identified in the Secondary District-
approved Core Program once approved for adoption for the 2014-2015 school year. The School's Reading textbook(s)
andlor intervention program(s) selection will be modified as per the Sponsor's adoption and madifications throughout the
duration of the Charter.

The following additional resources and strategies will be used in the delivery of the Reading and Language Arts Curricuium:

Grades 5.8
Reading McGraw-Hill Education Jamestown Reading Navigator
Institute for Multi-sensory Education’s Orton-Gillingham
BrainPo
 English Language Arts | The CollegeBoard SpringBoard
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| BrainPop
Gragios 912
Reading McGraw-Hill Education Jamestown Reading Navigator

institute for Multi-sensory Education’s Orton-Gillingham

 English Language Arts | The CollegeBoard SpringBoard

The Reading curriculum will include the standards for reading from the Language Arts Florida Standards (LAFS)
(www.flddos. org/pdtiiafs.pdf). The LAFS were approved for adoption by the Florida State Board of Education in
March 2014, These standards are to be fully implemented in the 2014-15 school year.

iiddie School Reading Courses:

Grade &

SubjectiCourse

M/ Intensive Reading

W Intensive Reading Remed 1

Grade 7

SubjectiCourse

M/ Intensive Reading

M/J Intensive Reading Remed 2

Grade ¢

SublectCourse

M/ Intensive Reading

MAJ Intensive Reading Remed 3

Grades 6-8

Subject/Course

W/ Developmental Language Arts Leve! 1 Reading

M Developmental Language Arts Level 3 Reading

! |

W/ Developmental Language Aris Level 2 Reading
] i
| f

M/ Developmenial Language Arts Level 4 Reading

Senior High School Reading Courses:

Grade 8

SublectCourse

Intensive Reading

ntensive Read SRA 14

niensive Read Edge A9

|
|
intensive Read Edge B Bth
Intensive Read Edge C 9th

intensive Read Wilson 1

Improving Reading 1

Developmental Lanquage Arts ESOL -R Level 1
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Developmental Language Arts ESOL -R Level 2

Developmental Language Arts ESCL -R Level 3

Developmental Language Ars ESOL ~K Level 4

Wwith the most recent changes regarding State of Florida assessments and requirements for placement in intensive reading
courses, the Leadership Academy for Academic and Personal Achievement will adhere 1o all additicnal or new requirements
set forth and pertaining within,

In middie school, students in grades 6-8 scoring at levels 1 and 2 on the most recent administration of the FCAT 2.0
Reading test will be required to take an Intensive Reading course in fieu of en elactive and in addition to the required
English course. Students classified as ELL scoring af levels 1 and 2 on the most recent administration of the FCAT 2.0
Reading test will be enrolled in a Developmental Language Arts ESOL course that will count as an elective credit and taken
in liew of an Intensive Reading course. The CRRP and in accordance with 8A-6.053 also requires that alf students who have
reading deficiencies in decoding and fluency {as identified by a screening and diagnostic procedure) be enrclied in Infensive
Reading Remed.

In senior high school, the College Readiness Assessment (F.S. 1008.30) refers to as {ollows!

e Before the beginning of grade 12, each high schoot must evaluate the coliege reaciness of each
student who scores at Level 2 or Level 3 on the reading portion of the grade 10 FCAT or
designated scores on the state common core assessment (F.S. 1008.22), or Level 2, Level 3, or
Lavel 4 on theAlgebra | assessment under F.S. 1008.22.

s High sthools shall perform this evaluation using the resuits of the Common Placement Test (CPT),
the Postsecondary Education Readiness Test (PERT), ACT, SAT or an equivalent test identified by
the State Board of Education. Students who demonstrate readiness by achieving the minimum fest
scores established by the state board and enroll in @ community college within 2 years of achieving
such scores shall not be required to enroll in remediation courses as a condition of acceptance 1o
any community college. A successful score on the PERT does not guarantee admission to any
postsecondary institution (F.S. 1008.30).

= The high school shall use the results of the test to advise the students of any identified deficiencies
and will provide grade 12 students, and require them to complete, appropriate postsecondary
preparaiory course before high school graduation as identified in rule by the State Board of
Education.

Students in grades 9-12 taking English 1-4 or English 1-4 ESOL are required to meet the English graduation requirement.
FCAT Level 2 and 3 eleventh grade siudents (incluging ELL and SWO students) who have not successfully passed the
Postsecondary Education Readiness Test (P.E.R T.) or received minimum concordant scores must be placed in English IV:
Florida College Prep course. This course will satisfy the fourth year requirement for Language Arts, it should be noted that
grade 9 and 10 students who scored at Levels 1 and 2 on the most recent administration of the FCAT 2.0 Reading as well
as grade 17 and 12 retakers will be required to take an intensive reading course in lieu of an elective and in addition to the
required English course. ELL students scoring at Levels 1 and 2 on the most recent administration of FCAT 2.0 Reading wil
be enrolied in a Develcpmental Language Arts ESOL course which will count as an elective credit and is taken in lieu of an
intensive reading course. ELL students in grades 10-12 who are FCAT retakers and oblain a passing score on the FCAT
2.0 Reading test are not required to take the Developmental Language Ars ESOL course.

The CRRP requires that each school conducts a screening and diagnostic process to identify appropriate placement of
Levels 1 and 2 students in reading classes to be completed prior to the end of the school year. The placement criteria wil
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he made In accordance with the CRRP, based on the student’s performance on the prior year's Reading/ELA assessment
and data from diagnostic assessments such as the Distric's Interim Assessments and the Florida Assessments for
Instruction in Reading (FAIR), progress monitoring, and teacher recommendations. The CRRP also requires that all
students who have reading deficiencies in decoding and fluency (as identified by a screening and diagnostic procedure) be
enrolied in Intensive Reading. The CRRP also requires a daily double block for all students who have reading deficiencies in
decoding and fluency (Intensive Reading Plus). Some high achieving FCAT 2.0 Reading Level 2 students as per the CRRP
may attend either an Infensive Reading, or a homogeneously grouped language arts course, in which the certified language
aris and reading endorsed teacher instructs the reading course, while infusing the Englishflanguage arts standards info the
course.

intensive Reading courses will be in addilion to the required MIJ Language Arts course in grades 6, 7, and 8 and the
required English course In grades 8. All FCAT Level 1 and 2 students will be placed in the appropriate intensive reading
class as follows:

e intended for students with deficlencies in decoding and flwency in addiion to vocabulary and
comprehension. All students, with the exception of ail ELL students, with deficlencies in decoding and
fluency, who scored Level 1 or 2 in reading on the 2014 administration of the FCAT 2.0,

o i3 intended for students with deficiencies in vocabulary and comprehension. All students, with the exception
of all ELL students with deficlencies in vocabulary and comprehension, who scored Level 1 or 2 in reading
on the 2014 administration of the FCAT 2.0 will be placed in an Infensive Reading class. This class wil
focus on effective reading strategies and differentiated instruction that reinforces whole group instruction
and provides opportunity for intervention within the classroom context.

e s intended for students whose FCAT scores have regressed from1FCAT Level 3 or higher to FCAT Level 2
and students with high FCAT Level 2 scores. All students, with the exception of all ELL students with high
FCAT Leve! 2 scores or who have regressed from FCAT Level 3 or higher to Level 2 on the 2014
administration of the FCAT will be placed in an Intensive Reading class. The class will focus on specific
reading strategies targeted to enrich the level of instruction to significantly improve students’ vocabulary
and comprehension achievement using selected grade level text and novel units.

ELL and ESOL Courses: A student identified, as ELL will be placed in two ESOL courses as applicable fo the student's
grade level and language proficiency:

e Bl Language Arts ESOL - content course scheduled by grade level;
e English 1-4 ESCL - content course scheduled by grade level, and

e Ml Developmental Language Arts ESOL - Language proficiency course scheduled by English
Proficiency Level 1-4. if levels need fo be combined, the Developmental Language Ars ESOL placement
may be in the best combination of mixed language level courses (ESOL levels 1/2 or 3/4).

Developmental Language Arts ESOL instructional time for ELLs must be equal to the time non-ELLs are required to
narticipate in the regular English language arls/reading program. The courses M Language Arts (1,2,3) ESOL mirror the
course descriptions for regular middle school Language Arts. In addition, all secondary ELLS, ie., ESOL Levels 1-4 are
required to take & second period of Developmental Language Arts ESOL. Home Language Arts (HLA} is the appropriate
intervention for all ELLs. MLA teachers will menitor academic progress in the home language. ELLs who are not making
arogress in their home language, and are having difficulties in either ESOL or HLA, and do not seem to respond to 2 change
in strategy or program model, should be assessed in Spanish or Haitian Creole. An ELL commitiee wilt convene o
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determine aitemative strategies of referral to School Support Team (SST)/schaol response to intervention team.

English Language Arts

The School will use adopted English/Language Arts textbook(s) andior supplemental resources identified in the Secondary
District-approved Core Program for the 2014-2015 school year. The School's English/ Language Arts textbook(s} andior
supplemental resources will be modified as per the Sponsor's adoption and modifications throughout the duration of the
Charter.

In EnglishflLanguage Arts classes, the School will use the SpringBoard ELA along with supplemental materials endorsed
andéor published by the CollegeBoard, to ensure that rigor, relevance and relationships can be drawn and students can
meet andior excead goals set forth in this petition and by the proposed School, moving forward.

In grades 8-, the English/Language Arts program will provide instruction and promote academic excelience in reading,
writing, oral communications, and the interpretation of literature. The English/Language Arts program will reflect critical and
creative thinking and a balance of several components, including reading, wilting, speaking, fistening and viewing. Teachers’
will address Florida Standards and ulilize standard codes, standards and cluster(s)/strand(s) for English/Language Ars
instruction/coursewaork to prepare students for mastery of those standards, The Program will further develop student’s ability
{0 communicate, clearly, acourately and effectively both in orat and written forms, The content will include, but not be limited
to, the study and interpretation of traditional and contemporary literature, application of the writing process, formal grammar
and usage, effective use of speaking and listening skills, higher-order reading skills, and study skills enabling success in
school, real-life, and when entering the workforce.

The EnglishiLanguage Arts program includes strategies for students reading at grade level or higher, as well as for students
who are reading below grade level 1t is expected that students will master reading, writing, and verbal skilis through
continuous infusion of reading skills in all subject areas. Course content for these courses will be delivered in accordance
with course descriptions provided by the FDOE and will ensure mastery of the LAFS. Teachers will provide instruction in
EnglisfLanguage Arts using the LAFS to promote academic excellence in literature, informational texts, writing, speaking
and listening, and language. Clusters and standards will help teachers define grade-level and content area expectations
while guiding the focus and dalivery of instruction. This technical focus will help ensure that students gain adeguate
exposurs to an increasing complex range of texis and tasks as they progress through coursesfsubjects and grade levels,
The courses will cover the application of the writing process, effective use of speaking and listening and language skills,
higher-order critical thinking and literacy skills in preparation for overall pestsecondary preparedness, The following
standards offer a focus for instruction each year and help ensure that students gain adequate exposure to a range of texis
and tasks. Rigor is aiso infused through the requirement that students read increasingly complex texts through the grades.
Students advancing through the grades are expected to meet each year's grade-specific standards and retain or further
develop skills and understandings mastered in preceding grades.

These standards focus on text complexity and the growth of comprehension and achievement. The slandards place equal
emphasis on the sophistication of what students read and the skill with which they read. This will enable studenis o
demonstrate a steadily growing ability o discern more from and make complete use of fext, including making an increasing
number of connections among ideas and between texts, considering a wider range of textual evidence, and becoming more
sensitive fo inconsistencies, ambiguities, and reasoning in texts.

The EnglishiLanguage Arts curriculum will be aligned with the Language Arts Fiorida Standards {LAFS)
(www.fldoe.orglodtilafs.pdf). The LAFS were approved for adoption by the Florida State Board of Education in
March 2014, These standards are to be fully implemented in the 2014-15 school year.

| Grade 6 |
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Subject/Course

M/ Language Ars 1

W/J Language Arts 1 Advanced

M/ Lanquage Arts 1 ESOL

M Language Aris 1 Advanced/Gifted

Grade 7

SubjectiCourse

M/J Language Ars 2

M/ Language Arts 2 Advanced

M/ Language Arts 2 Advanced/Gifted

W/J Language Ars 2 ESOL

Grade 8

SubjectiCourse

MiJ Language Arls 3

Mid Language Arts 3 Advanced

Mid Language Arts 3 Advanced/Gifted

M/d Language Ards 3 ESOL

Senior High School Language Arts Courses:

Geade B
SubiectCourse

English 1

English Honors 1

English Honers 1 Gifted
English 1 for Credit Recovery
English 1 ESOL

Writing

The following additional resources and sirategies will be used in the delivery of the Writing Curriculum:

Grades 68
Writing 6 Traits of Writing and the Common Care Connection
SpringBoard

The Englishil.anguage Arts curriculum will include the infusing of writing across the curriculum. The school-wide
writing initiative will be guided by the implementation of standards for writing from the Language Ars Florida
Standards {LAFS) (www.fidoe.orglpdifiafs.pdf). in addition, the Six-Trait for Writing Instruction, Text Based
Protocols and Structures, and Strategy in Practice instructional models and strategies will be utilize to supplement
the standards and serve as guide to deepen students’ thinking and depth of knowledge in reading comprehension
of stimuli for the informativelexplanatory and opinionfargumentative writing prompts, The LAFS were approved for
adoption by the Florida State Board of Education in March 2014, These standards are to be fully implemented in the
201415 school year.

The following standards for grades 8-8 offer a focus for instruction each year to help ensure that students gain adequats
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mastery of @ range of skils and applications. Each year in their writing, students should demonstrale increasing
sophistication in all aspects of language use, from vocabulary and syntax to the development and organization of ideas, and
they should address increasingly demanding content and sources. Sturlents advancing through the grades are expected to
meet each year's content and grade-level specific standards and retain or further develop skills and understandings
mastered in preceding grades.

The Six-trait for Writing Instruction hes an easy-to-understand, practical vocabulary that can be adapted to instruct all levels
of students using a variety of modes/genres of writing. Traits are usually introduced one at a time to the student. Typically
one trait is taught and practiced over a manth long process. Conventions (capitafization, spelling, word usege, grammar and
punctuation), however, is a trait that begins at the start of the school year and continues through to the end of school,

Additionally, the She-Trait for Writing Instruction model uses a rubric to evaluate the strengths of each trail. These are
infused into the writing currculum as the trait is leamed and practiced to provide feedback to the students. Six Tralt rubrics
are used together to strengthen the overall writing process and provide immediate feedback.

The Six-Trait for Writing Instruction model is used to help students recognize characteristics or “traits” of effective writing.
When a student can recognize and model each trait, effective and more mature writing is the result. There are six such traits
for good writing:

iDEAS Topic is narrow and focused

Support for the topic is strong and credible

Resources are relevant and accurate

Quality details go beyond the ohwious

Author draws on his or her own unique experience
Reader's questions are answered

Author helps the reader make connections

An Inviting lead draws the reader into the paper

A satisfying conclusion leaves the reader with a sense of closure and
resolution

Paragraphs are connected with thoughtful transitions
Sequencing is logical and effective

Pacing is well controlled

if a title is required, it's original and caplures the theme
Structure {mode) of writing matches the purpose
Author interacts with and engages the reader

Author shows individual thinking (takes risks)

Tone is usually appropriate

Author's commitment to the topic is clear and focused
Author's enthusiasm is evident

Voice is appropriate for purpose (mode)

Voice is engaging, passionate, and compelling
Words are precise and accurate

Message is easy to understand

Vocabutary is striking, powerful, and engaging
Reader can easily recall a handful of mental images
Word choice is natural vet original

ORGANIZATION

s & ® & &8 » & & @

VOICE

WORD CHOICE

& & & 8 D6 H S & & & e & & & ©
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« Words and phrasing are unigue and effective
e Parts of speech are crafied fo best convey the message (e.g., lively verbs,
precige nouns, and modifiers that add depth)
SENTENCE e Sentences enhance meaning while being engaging and fluid
FLUENCY e Dialogue, if present, sounds natural
e Sentences are balanced in variety, beginnings, connectives, and rhythm
» Vaeried sentence beginnings add energy
e Creative and appropriate connectives relate senfences to one ancther
e Writing has & rhythm and cadence that flows
e Writing invites expressive oral reading
CONVENTIONS o Spelling is correct
e Punctuation is correct, consistent, and creafive
e Capitalization is thoroughly understood and consistenily comect
e Grammar is correct and contributes 1o clarity and style
» Meaning is clear; piece is engaging and inviting to read
e Hardly any editing is needed to publish
e Author effectively manipulates conventions for stylistic effect

Also, writing standards focus mainly on text types, responding to reading and research. Te build a foundation for college
and career readiness, students nesd 1o learn to use wriling as a way of offering opinions, supporting arguments, comparing
and contrasting, explaining and persuading, and demonstraling 2 general understanding of the subjects they are studying,
and conveying real and imagined experiences and events. The standards acknowledge the fact that whereas some writing
skills, such as the ability to plan, revisa, edit, and publish, are applicable to many types of wriling, other skills are more
properly defined in terms of specific standards for writing: fext types and purposes; production and distribution of writing;
research (o bullding and presenting knowledge; and a range of writing. Students leam to appreciate that a key purpose of
writing is 1o communicate clearly to an extemal audience and they begin to adapt the form and content of writing to
accomplish a particular task and purpese. Students further develop the capacity to build knowledge on a subject through
research projects and {o respond analytically to literary and informational sources.

To meet these goals, teachers will be expected to provide students significant opportunities and time and to write, revise,
and produce numercus pieces over short and extended time frames throughout the school year. All students will be required
to write on a dally basis across the curriculum and develop varied final writing pieces for production of portfolios. Students
will be respansible for an ongoing writing as a result of monthly wriing prompts. Publishing will help develop effective writers
and enhance writing. Writing will also be stressed throughout the curriculum through projects such as journal entries and a
school newspaper/inewsletters. The use of technology in the writing process further enhances the program, as stucents
publish their work. Additionally, process writing, before, during, and after reading literary and informaticnal texts through the
delivery of the CollegeBoard ~SpringBoard, will provide systematic, explicit writing instruction and ample practice and
receive instruction in the correct use of Standard English conventions o minimize errors of sentence structure, mechanics,
usage, puncluation and spelling.

Additionally, the School will also strengthen the requirements for quality of details, requiring use of relevant, logical, and
nleusible support, rather than contrived statistical claims or unsubstantialed generalities, while students leam fo create the
expeciation that relevant supporting detail for clarification of meaning are the expectation for quality writing af all grade
levels. Prewriting and organizational skifis will be taught through the use of a graphic organizer. In choosing/selecting the
text{s), qualitative and quantitative dimensions of text complexity must be balanced by the task considerations required of
the student. Graphics such as infographics, photographs, tables, and diagrams will be included with the stimuli. The
graphics used will be meaning and purposeful to the task and will supplement the student's understanding of the topic. This
visual and kinesthetic aid is employed to focus writing, to provide detail and lo enhance word choice. The visual organizers
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help students to conceptualize, understand, and structure 2 piece of written discourse successfully,

To that end, students will also be exposed to the implementation of fext-based protocols and strategies in practice fo
deepen thinking and the depth of knowledge in reading comprehension ang writing. The stimull for the
informative/explanatory writing prompts will maintain a clear topical connection but may address diverse concepts and
ideas. Stimull for the opinionfargumentative writing prompts will present opposing points of view. Each point of view will be
equally represented so thal a student can take either side of a position. Thorough and convincing support for the centralling
ideas must be evident in all stimuli. Texts used as stimull will be interesting and appealing to students at the grades for
which the selections are intended, and conceptually appropriate and relevant reflecting real-world settings and events that
are interesting to students and are not limited to classroom or schoal-related situations. The stimulus will be presented

“along with 2 writing prompt that asks students to write an essay about the topic. The stucents will be required to synthesize

information from the passages and must cife specific evidence from the fexis to support their ideas.

To further focus on the Florida Standards and introduce and expose students to the upcoming state assessments and grade
leveligrade-span performance expectations, the teachers will implement Text Based Protocols and Structures and Strategy
in Practice models and strategies.

Protocols and Structures for Effective Text-Based Writing Practices

e Writing strategies: Explicilly teach students strategies for planning, revising, and editing their writien
oroducts. This may involve teaching general processes (e.g., queststorming, brainstorming or editing) or
more specific elements, such as steps for writing in Opinion/Argument and Informational/Explanatory forms,
Teachers will model the strategy, provide assistance as students practice using the strategy on their own,
and aliow for independent practice with the strategy once they have leamed it.

¢ Summarizing text: Teachers will explicitly teach students procedures for summarizing what they read.
Summarization allows students to practice concise, clear wiiting to convey an accurate message of the
main ideas in a text. Teaching summary writing can involve explicit strategies for producing effective
summaries of gradual release of responsibility of models of a good summary as students become more
proficient with the skill,

« Collaborative writing: Allow students to work together to plan, write, edit, and revise their writing,
Teachers will provide a structure for cooperative writing and explicit expectations for individual performance
within their cooperative groups or partnerships. Student will be assigned to review other's writing, provide
nositive feedback and making notations, and provide constructive feedback making recommendations that
can enhance the wiiting plece. ‘

o Goals: Set specific goals for the writing assignments that students are to complete. The goals can be
established by the teacher or created by the class themselves, with review from the teacher to ensure they
are appropriate and atainable, Goals can include {but are not limited to) adding more ideas 1o a paper of
including specific elements of a wiiting genre {e.g.. In an opinion essay include at least three reasons
supporting your belief). Setting specific product goals can foster mofivation, and leachers can continue 1o
mativete students by providing reinforcement when they reach their goals.

o Word processing: Allow students to use a computer for completing written tasks. With a computer, text
can be added, deleted, and moved easily. Furthermore, students can access tocls, such as spell check, o
enhance their wiitten compositions. As with any technology, teachers should provide guidance on proper
use of the computer and any relevant software before students use the computer to compose
independently.
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e Sentence combining: Teachers will explicilly teach students to write more complex and sophisticated
sentences. Sentence combining involves teacher modeling of how fo combine two or more related
sentences to create a more complex one. Students should be encouraged fo apply the sentence
construction skills as they wilte or revise.

o  Process writing: Implement flexible, but practical classroom routines that provide students with extended
opportunities for practicing the cycle of planning, wiiting, and reviewing their compusitions. The process
approach also involves: writing for authentic audiences, personal responsibifity for written work, student-to-
student interactions throughout the writing process, and self-evaluation of writing.

e Inguiry: Set writing assignments that require use of inquiry skills. Successful inquiry activilies include
establishing a clear goal for writing {e.9., wiite a story about conflict in the playground), examination of
concrete data using specific strategies {e.g., observation of students arguing in the playground and
recording their reactions), and translation of what was leamed into one or more compositions.

o Prewriting: Engage students in activities prior to writing that help them produce and organize their ideas,
Prewriting can involve tasks that encourage students to access what they already know, do research about
a topic they are not familiar with, or arange their ideas visually (e.g., graphic organizer) before writing.

o Wodels: Provide students with good models of the type of writing they are expected to produce. Teachers
should analyze the models with their class, encouraging students to imilate in their own wriling the critical
and effective elements shown in the modals.

Strategy in Practice
Opinion/Argument Writing:

« Takes the audience into account

= Has a clear infroduction

» Slates a focusfposition statement clearly, precisely, and thoughtiully

» Uses specific evidence from the text(s) to support and develop the position, and explains
that evidence logically

+ Takes info account what people who disagree with you might think and respond
accordingly

+ Concludes effectively

« Uses precise language

« Shows control over conventions

Informational/Explanatory Writing:

+ Has a clear infrodudtion

» States a focusfiopic clearly, precisely, and thoughtfully

s Uses specific evidence from the text(s) to support and develop the topic and explains that
evidence

» Concludes effectively

- Uses precise language

+ Shows control over conventions

Mathematics
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The School will use adopted Mathematics textbook(s) andior supplemental rescurces identified in the Secondary District-
approved Core Program for the 2014-2015 school year. The School's Mathematics textbook(s) andior supplemental
resources will be madified as per the Sponsor's adoption and modifications throughout the duration of the Cherter.

The Wathematics curriculum will be aligned with the Mathematics Florida Standards (MAFS)
www.fidoe.cralpdfimathfs.pdf). The MAFS were approved for adaption by the Florida State Board of Education in
February 2014, These standards are to be fully implemented in the 2014-15 school year.

The following additional resources and strategies will be used in the delivery of the Mathematics Curriculum:

Grades 88

Wathematics Math XL
The College Board SpringBoard
BrainPop
The KhanAcademy
Camegie Learning MATHIa

Grade 8
Wiathematics ‘The KhanAcadermy
| Camegie Leaming Cognitive Tulors

The Schaol wil follow the state course descriptions for the following courses 1o be offered in grades 6-8. The purposes of
these courses are o provide instruction and promote academic excellence in basic mathemalic skills, geometry, algebra,
problem solving, and mathematical reasoning. The skilis covered will prepare students for future district and state
assessments and end of course requirements, as well as promete student achievement and success for the college and the
workforce. In addition to approved and adopted textbooks, SpringBoard Mathematics, The KhanAcademy, and Camegie
Leaming will be used to address the rigorous content, It personalizes instruction with ongoing formative assessments and
features the most precise mathod of differentizted instruction avallable to ensure students receive the immediate support
they need to master mathematics concepls and skills. it incorporates research-based best practices and are aligned with

the MAFS.

Widdle School Mathematics Courses:

Grade ©

SubjectiCourse

M/J Mathematics 1

MiJ Mathematics 1, Advanced

WJ Mathematics 1, Advanced/Gifled
M intensive Mathematics

Grade7
SublectiCourse
M/J Mathemalics 2

M/ Mathematics 2, Advanced

WA Mathematics 2, Advanced/Gified
WA Mathemalics 3/Pre-Algebra
Atgebra 1
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Algebra 1 Honors

Algebra 1 Honors Gifted

M Intensive Mathematics

Grade 8

Subject/Course

M) Mathematics 3/Pre-Algebra
Algebra 1

Algebra 1 Honors

Algebra 1 Honors Gifted
Ceometry

Geometry Honors

Geometry Honors, Gifted

#/J Intensive Mathematics

Al FCAT Level 1 and 2 students in grades 6-8 will be required to enroll in an MAJ Intensive Mathematics.

* Senior High School Credit{s) for Students in Grades 7 and 8. Students may enroll in selected senior high schodl courses
for the purposes of pursuing a more rigorous program of study; however, students are required fo adhere fo end of course
requirements as stafed by the Florida Deparfment of Education.

Senior High School Mathematics Courses:

Grade 8

Subject/Course

Alaebra 1
Algebra 1 Honors

Algebra 1 Honors Gifted
Algebra 1 for Credit Recovery
Geometlry

Geometry Honors

Geometry Honors, Gifted
Geometry for Credit Recovery
Algebra 2

Algebra 2 Honors

Algebra 2 Honors Gifted
Algebra 2 for Credit Recovery e ‘
“Afl Algebra 1 EOC or Mathematics Florida Standards EOC Level 1 and 2 students in grades 9-12 will be required to ensoll
in an Intensive Mathematics course or be placed in a content area course that includes remediation of skills not acquired by
the student.

Infensive Mathematics Courses

Specific PMP Mathematics Requirements for Middie Grade Students: If a student scores at Level 2 or below on FCAT
Mathematics or state common core assessment (F.8. 1008.22), the student will be required 1o receive remediation during
the following year via the District's CPS/RH model, through a PMP. Remediation may be integrated into the student's
required mathematics courses.

High schoo!l students who score at Level 1 or Leval 2 on the Algebra 1 EOC Assessment, or upon transition to the
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statewide, standardized Algebra 1 assessment, must be enrolied in and complete an intensive remedial course the following
year or be placed in a content area course that includes remediation of skills not acquired by the student. The content area
course must include remediation of skilis not acquired by the student. For each year in which a student scores at Level 1 or
does not receive a passing score on Mathematics Florida Standards EOC assessment, the student must recelve
remediation by completing an intensive mathematics course the following year o having the remeriation integrated into the
student’s required mathemalics course. This course will be tailored to meet the needs of the individual student. Appropriate
benchmarks from the following set of standards will be identified to develop an appropriate curriculum.

In accordance with Florida State Statute 1003.4156(3), for each year in which a student scores a Leve! 1 or Level 2 on
FCAT Mathematics, or when the state transitions io standards Assessments on the Mathematics Florida Standards
Assessments, the student must receive remediation the following year, which may be integrated info the student's required
mathematics course. According to the DOE Information Database Reguirement Volume |, the following remediation
methads may be enlered:

+  student receives mathematics remediation in a mathematics class during the regular school day;

. student receives mathematics remediation in another subject area course during the regular school
day,

. student recelves mathematics remediation in a before or after school remediation program or class,

- student receives mathematics remediation as part of an onling course, or

- student receives mathematics remediation through other methods.

Science
The School will use adopted Science textbook(s) andior supplemental rescurces identified in the Secondary Uistrict-

approved Core Program for the 2014-2015 school year. The School's Science textbook(s) andfor supplemental resources
will be modified as per the Sponsar's adoption and modifications throughout the duration of the Charter.

The following resources and strategies will be used in the defivery of the Science Cumiculum:

Grades 6-8

Science Saleri Montage
ExploreLeaming/Cambium Learning GIZMOS
BrainPop
Science News Magazine
Scholastic Current Science Magazine
Odyssey Earth, Encounters in Excellence
StormZone
Grade 5

Science ExploreLearning/Camhbium Learning GIZMOS
Odyssey Earth, Encounters in Excellence
StormZone

The Science curriculum will be aligned with the Next Generation Sunshine State Standards/Common Core
Standards (NGSSS/CC) (http:/iwww.fidoe.org/bii/curriculum/sss/ end www.corestandards.ory). These standards are
fo be fully implemented in the 2014-15 school year until Florida Standards for this subject has been approved and
adoptet by the Florida Depertment of Education and the District/Sponsor. At which that time Florida Standards wil
he futly implemented.
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Middle School Science Courses:

Grades 8

Subject/iCourse

M/J Comprehensive Science 1, Advanced

M Comprehensive Science 1

/) Comprehensive Science 1, Advan